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Introduction
	Note: If you are not familiar with prepositional phrases, 
you might want to look at the instructional material (on the next pages) first.


This is probably the most challenging section of KISS Level 1, simply because students must learn to recognize the 80 or so words that function as prepositions. There are several other approaches to helping students remember the words that can function as prepositions. These include games, paper flags, made by the students, with the prepositions on them, and a list of prepositions set to the tune of “Yankee Doodle.” You can find these in the Appendix. In essence, this is a question of what works most effectively for you and your students. 

I usually give students the instructional material on identifying phrases (See Exercises 1 & 2, below.), and tell them to study it and then have it in front of them as they do exercises--until they no longer need it. Level 1.5 is devoted to “simple” prepositional phrases in the sense that it avoids complexities, such as the “to” problem that are the focus of KISS Level 2.2. Once they learn to identify prepositional phrases, students should always begin the analysis of a sentence by placing the prepositional phrases in parentheses. Otherwise, as sentences become more complicated, they will incorrectly mark the object of a preposition as the subject or complement of a verb.

Determining Your Objective(s)

Your primary objective should be to work with students until they can put parentheses around every simple prepositional phrase in any sentence. If you do not have the time or desire to do more than that, you shouldn’t have any problem moving on to higher KISS Levels. And, as the following overview of the exercises in KISS Level 1.5 suggests, you should be able to skip many of the exercises.
Consider, however, the style of students’ writing. In the 80s and 90s, for example, English educators placed great stress on trying to get young students to write longer sentences. Unfortunately, these educators had little sense of how writing “grows” naturally. Nor did they pay much attention to prepositional phrases. The odds are, however, that young students’ sentences increase in length because the better writers include more details by adding more prepositional phrases. Eventually, I hope to study this statistically by exploring samples of students’ writing from the documents from state assessment reports. Many states put scored essays written by students in these documents. It will thus be possible to calculate the number of prepositional phrases (per main clause) used by the students who received high scores compared to those who earned low scores. Meanwhile, you can consider this yourself simply by looking at these samples. For more on this, see the booklet on KISS Level 6.5 Statistical Stylistics. Exercises twelve and fourteen are aimed at this objective.

An Overview of the Exercises in KISS Level 1.5

Exercise 1 asks students to fill in the blanks with prepositions and then identify the prepositional phrases. The primary objective is to help students recognize words that can function as prepositions. Note that you can have your students create additional exercises for their classmates. They can select a short paragraph and replace the prepositions with blanks.

Exercises 2 a and b have students identify the phrases and their functions. Most prepositional phrases function as adjectives or adverbs. In other words, in these two exercises students will be looking beyond simple identification to exploring how phrases chunk (connect) to the other words in the sentence. These two exercises (and the two later exercises on logic) ask students to draw an arrow from the preposition to the word that the phrase modifies. I would not, however, ask students to draw these arrows in any other exercises. Once students have learned that prepositional phrases chunk to other words in the sentence, drawing arrows to the words that phrases modify becomes busywork and also clutters the analysis. Questions, of course, should always be addressed, and the Analysis Keys to the KISS exercises include notes on interesting or unusual cases. 

In most cases, seeing how prepositional phrases function as adjectives or adverbs to other words in a sentence is relatively easy, but sometimes it is not. Denise Gaskins, a member of the KISS list, offered the following suggestion for the difficult cases:

1. Read the sentence with the prepositional phrase.

2. Read the sentence without the prepositional phrase.

3. Identify where the meaning changes between the two sentences.

In the sentence, “They had posted the first positive numbers in over a year,” the word that changes meaning is “first.” Without the prepositional phrase, it seems to mean “the first ever,” which is quite a bit different from the original sentence. Therefore, the phrase modifies “first.”

Accepting alternative explanations is very important in dealing with prepositional phrases. Consider the sentence:

The ground was soon wet under the oak tree.

Some people will see the phrase “under the oak tree” as modifying the predicate adjective “wet.” Others will see it as modifying the verb “was,” and still others will see it as identifying what “ground” is meant (and thus as an adjective to “ground”). One might easily argue that it modifies all three. Thus any one of these “answers” should be accepted. The important point is that it meaningfully connects to another word or phrase in the sentence.

Exercise 3 is a joke that shows how prepositions without objects often function as simple adverbs. The same joke (“Mama Skunk”) is used in every grade-level book.

Exercise 4 presents an alternative explanation that lets students see that some prepositional phrases can function as indirect objects--“They gave the award to James.”
Exercise 5 - Compound Objects of Prepositions. In a sentence such as “They played with Bill and Bob,” many students will place parentheses around “with Bill” and miss the compound -- “with Bill and Bob.” This exercise reminds students to watch for compounds.

Exercise 6 asks students to write sentences that include prepositional phrases with compound objects.

Exercise 7 - Rewriting Adjectives as Prepositional Phrases - is, as its name suggests, aimed at helping students improve their syntactic fluency.

Exercise 8 - Sentence-Combining and Prepositional Phrases - builds on the sentence-combining that students did with adjectives and adverbs in KISS Level 1.3. To adults, these exercises may seem overly simplistic, but a major complaint of many college professors is that students write sentences in cement. They are, in other words, complaining that students never change, never combine (or de-combine) a sentence once it has been written. These little steps in KISS Level One are intended to accustom students to the very idea of revising what they have written.

Exercise 9 - Separated Objects of Prepositions. As students become more mature writers, some of their prepositional phrases will have compound objects and the objects themselves will be modified or otherwise elaborated. The result can separate the later complements from the preposition. In analyzing these sentences, students can become confused. To make the analysis clearer for them, I allow them to write in *ellipsed* prepositions. For example:

I have worked {for Bonanza} {in both Lock Haven and Williamsport PA,} {*for* Burger King} {in both Omaha NE and Williamsport PA}, {*for* McDonalds} {in Birmingham AL}, {*for* Taco Bell} {in Winchester VA}, and {*for* Papa John’s Pizza and Joey’s Six Pack and Deli} both {on Washington Boulevard} {in Williamsport PA}. 

Exercises 10 & 11 - The Logic of Prepositional Phrases - introduce students to David Hume’s three fundamental logical categories—identity, extension in time and space, and cause/effect. Hume’s three categories underlie almost all of the KISS applications of sentence structure to logic. (For more on this, see the essay on David Hume in the Background Essays.) As the next exercise suggests, this material is also intended to help students write better. 
Exercise 12 – Adding Prepositional Phrases of Time and Space - asks students to apply some of what they learned from the preceding two exercises. Teachers often tell students to put more details into their writing, but “details” is a very abstract concept. Much of what teachers are looking for can be supplied by prepositional phrases that logically “identify” other words, or add information about the time and place in which the students’ stories are set. Once students can identify prepositional phrases and see what the phrases modify, the idea of adding “details” by adding prepositional phrases is much more concrete. Logic can be a complicated question, but, following Bruner’s idea of a spiral curriculum, it can also be very simple.

Exercise 13 - Style - Left, Right, and Mid-Branching Phrases - shows students how adverbial modifiers can easily be moved "left" (before the S/V pattern), "right" (after the S/V pattern) or "mid" (between the subject and verb) to add variety to, and shift focus in, sentences.

Exercise 14 - Sentence Models for Writing with Style - are short selections that use prepositional phrases in interesting ways. It will take some time to find additional exercises for different grades, but consider the following from E. B. White’s The Trumpet of the Swan:

Louis liked Boston the minute he saw it from the sky. Far beneath him was a river. Near the river was a park. In the park was a lake. In the lake was an island. On the shore was a dock. Tied to the dock was a boat shaped like a swan. The place looked ideal. There was even a very fine hotel nearby.

Students are asked to analyze the passage and then try to write a similar passage on a topic of their own. Note also that this passage is a beautiful example of parallel construction. The second, third, fourth, fifth, and sixth sentences each begin with an adverbial prepositional phrase, followed by the verb, which is followed by the subject. 

Exercise 15 - A Passage for Analysis - is simply a final selection from a real text in which student are asked to identify the prepositional phrases.

Exercise 16 - Write, Revise, Edit, Analyze -- Describing an Event is the same in each grade level. Students are asked to write a description of an event, revise it, and then analyze their own writing.

Exercises in Practice/Application Sections (in the on-line page)
If we assume that students will work their way through the KISS Levels over a period of years, then they will do KISS Level One once. But the style and logic of prepositional phrases is surely important enough to be revisited in later years. Therefore exercises on them are included in some of the Practice/Application sections. 

Other Exercises (in the on-line page)
These exercises were developed before the current format of the complete books was established. They need to be modified to fit the slots in that format, but you are welcome to use them as they are if you think they will be helpful.

	Suggested Directions for Analytical Exercises:

1. Place parentheses ( ) around each prepositional phrase. 

2. Underline verbs twice, their subjects once, and label complements (“PA,” “PN,” “IO,” or “DO”).

	Probable Time Required:

For many students, this will require a lot of practice. In part, it depends upon how quickly they can learn to recognize the words that can function as prepositions, and how quickly they can learn, and learn to use, the directions for identifying prepositional phrases.


Exercises in KISS Level 1.5

What Is a Prepositional Phrase?
[image: image33.jpg]


Prepositional phrases are simply prepositions plus the noun or pronoun that answers the question “What?” after them:

“to the house”

“under the desk”

“from the street”

Thus, to identify prepositional phrases you need to recognize prepositions and then make a question with “What?” after them – “Under what?” – “Under the desk.”
If a verb answers the question “To what,”

it is probably not a prepositional phrase.

Words That Can Function as Prepositions 

Note: Some prepositions consist of more than one word.

	about 

above 

across 

according to
after 

against 

along 

among 

around 

as 

aside from 

as for 

as to 

at 

because of 

before 

behind 

beneath 

beside

between 

beyond 

but * 

by 

despite 

down 

down to 

due to 

during 

except 

for 

from
	
	in 

inside 

instead of 

into 

like 

near 

of 

off 

on 

onto 

opposite 

out 

out of 

outside 

over 

per 

regardless of
since 

such as
than

through 

to 

toward 

under 

until 

up 

upon 

via 

with 

within 

without

	
	Note that 
all the words 
in brown 
could be used 
to tell a squirrel's relationship

in space 
to trees:
	[image: image1.png]



	

	
	The squirrel is ____ the trees.
	

	
	Other prepositions express relationships in time:

They left after dinner. 

They arrived before dinner.

We talked during dinner.

We haven't eaten since dinner.

We waited until dinner.


	


* when it means "except"
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	Exercise 1: Fill-in-the-Blanks

From “Cinderella, or the Little Glass Slipper”

from Andrew Lang's The Blue Fairy Book


Directions: Many of the words that function as prepositions have been replaced by blanks in the following text. Fill in the blanks with prepositions that make sense, and then put parentheses ( ) around each prepositional phrase.
He obliged Cinderella to sit down, and, putting the slipper _______ her foot, he found it went on very easily, and fitted her as if it had been made _______ wax. The astonishment her two sisters were in was excessively great, but still abundantly greater when Cinderella pulled _______ her pocket the other slipper, and put it _______ her foot. Thereupon, in came her godmother, who, having touched _______ her wand Cinderella’s clothes, made them richer and more magnificent _______ any _______ those she had before.
And now her two sisters found her to be that fine, beautiful lady whom they had seen _______ the ball. They threw themselves _______ her feet to beg pardon _______ all the ill-treatment they had made her undergo. Cinderella took them up, and, as she embraced them, cried: 

That she forgave them _______ all her heart, and desired them always to love her. 

She was conducted _______ the young prince, dressed as she was; he thought her more charming _______ ever, and, a few days after, married her. Cinderella, who was no less good than beautiful, gave her two sisters lodgings _______ the palace, and that very same day matched them _______ two great lords _______ the Court. 

Cinderella 

Answer Key (Original Text)
He obliged Cinderella to sit down, and, putting the slipper __to_ her foot, he found it went on very easily, and fitted her as if it had been made _of__ wax. The astonishment her two sisters were in was excessively great, but still abundantly greater when Cinderella pulled _out of__ her pocket the other slipper, and put it _on__ her foot. Thereupon, in came her godmother, who, having touched _with__ her wand Cinderella's clothes, made them richer and more magnificent __than_ any __of__ those she had before. 

And now her two sisters found her to be that fine, beautiful lady whom they had seen __at__ the ball. They threw themselves __at__ her feet to beg pardon __for__ all the ill-treatment they had made her undergo. Cinderella took them up, and, as she embraced them, cried: That she forgave them _with__ all her heart, and desired them always to love her. 

She was conducted __to__ the young prince, dressed as she was; he thought her more charming __than_ ever, and, a few days after, married her. Cinderella, who was no less good than beautiful, gave her two sisters lodgings ___in__ the palace, and that very same day matched them __with_ two great lords __of___ the Court. 

--Charles Perrault

Exercises 2 a & b: The Functions of Prepositional Phrases
The Functions of Prepositional Phrases

Most prepositional phrases function as adjectives, as adverbs, or both. Just as with regular adjectives and adverbs, to determine the function of a prepositional phrase you need to first find what it describes. 
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	The squirrel {in the tree} was eating nuts.
The phrase “in the tree” describes the squirrel, and since “squirrel” is a noun, the prepositional phrase functions as an adjective. Compare this to: 

The squirrel was eating nuts {in the tree}.
In this sentence, the phrase “in the tree” explains where the squirrel was eating. It therefore describes “was eating” and thus functions as an adverb.

	Sometimes a prepositional phrase can function as both an adjective and an adverb at the same time. 

The squirrel wants nuts {for supper).
Some people will see “for supper” as explaining which nuts the squirrel wants. Thus they will explain the “for supper” as an adjective to “nuts.” Other people will view the phrase as answering the question “Wants why? They will consider it to be an adverb to “wants.” Either explanation is acceptable.
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	Some prepositional phrases function as indirect objects:
The squirrel offered a nut (to the owl).

In this sentence, “to the owl” functions just like the indirect object would in “The squirrel offered the owl a nut.”


	How Prepositional Phrases Work in Sentences
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Every word in a sentence has a job to do. That job is called its “function.” The function of subjects is to name what the sentence is about. Verbs say something about the subject(s). Some verbs raise the question “whom or what?” The nouns or adjectives that answer that question function as complements.
This subject / verb / optional complement pattern (S/V/C) is the most important part of any sentence. Remember that conjunctions (“and,” “or,” and “but”) can join two or more subjects, verbs, or complements within one sentence. 

Almost every word in every English sentence describes (modifies) the words in an S/V/C pattern. You have already learned how adjectives and adverbs modify, and thus grammatically connect to, subjects, verbs, and complements.
Almost all prepositional phrases function as adjectives or adverbs: 

Mr. Green Frog lives {in a pond}.
Just like an adverb would, “in a pond” describes where he lives. Similarly, in the sentence 

The squirrels {in the tree} were having fun (DO).
the prepositional phrase “in the tree” identifies which squirrels the sentence is about and thus functions as an adjective. 

Sometimes more than one prepositional phrase will modify the same word: 

Mr. Green Frog will be {in the pond} {for a few hours}.
In this sentence, “in the pond” tells where he will be, and “for a few hours” tells how long he will be there.
But a prepositional phrase can also modify a word in another prepositional phrase: 

The squirrels scampered off {among the branches} {of the oak tree}.
In this sentence, “of the oak tree” modifies “branches” and thus functions as an adjective. The “among the branches” phrase modifies “scampered.” In other words, the “of the oak tree” phrase connects to the verb because it is connected to “branches.”
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	Based on “The Tale of the Flopsy Bunnies”

by Beatrix Potter (Ex # 8)


Directions:

1. Place parentheses around every prepositional phrase.

2. Underline every finite verb twice, its subject(s) once, and label complements (“PA,” “PN,” “IO,” “DO”). 

1. The bluebottles buzzed about the wall. 

2. The little rabbits smiled sweetly in their sleep under the shower of grass. 

3. From the lawn beyond the garden came the distant clacketty sound of the mowing machine. 

4. The Flopsy Bunnies went across the field to a rubbish heap, in the ditch outside Mr. McGregor's garden. 

5. By degrees, one after another, they were overcome with slumber, and lay down in the mown grass.

Analysis Key
1. The bluebottles buzzed {about the wall}. | 
2. The little rabbits smiled sweetly {in their sleep} {under the shower} {of grass}. | 
3. {From the lawn} {beyond the garden} came the distant clacketty sound {of the mowing machine}. | 
4. The Flopsy Bunnies went {across the field} {to a rubbish heap}, {in the ditch} {outside Mr. McGregor's garden}. | 
5. {By degrees}, one [NuA] {after another}, they were overcome (P)  [#1] {with slumber}, and lay down {in the mown grass}. | 

Note

1. "Overcome" can also be considered a predicate adjective in an S/V/PA pattern.
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	From “The Story of the Oriole” (Ex # 4)

from The Book of Nature Myths, by Florence Holbrook


Directions:

1. Place parentheses around every prepositional phrase. Draw an arrow from the preposition to the word that the phrase modifies, and above the phrase write “Adj” for “adjective” or “Adv” for “adverb.”

2. Underline every finite verb twice, its subject(s) once, and label complements (“PA,” “PN,” “IO,” “DO”). 

1. But all at once the sky grew dark. 

2. A mocking laugh was heard from among the clouds. 

3. I cannot be ruler of the land of sunshine and flowers. 

4. In the fearful gloom came the white fire of the forked lightning. 

5. My king, may I go out and fight the wicked master of the storm-wind? 

6. O dear ruler of the southland, must we yield to the cruel master of the north?

Analysis Key
1. But all {at once} the sky grew dark (PA). | 

In constructions like "all at once," the "at once" can be described as an adverb to "all," or the "all" can be described as an adverb to "at once." Either way, one ends up with an adverbial phrase that modifies "grew."

2. A mocking laugh was heard (P) {from among the clouds} [Adv. to "was heard"]. | 

3. I cannot be ruler (PN) {of the land} [Adj. to "ruler"] {of sunshine and flowers} [Adj. to "land"]. | 

4. {In the fearful gloom} [Adv. to "came"] came the white fire {of the forked lightning} [Adj. to "fire"]. | 

5. My king [DirA], may I go out and fight the wicked master (DO) {of the storm-wind} [Adj. to "master"] ? | 

6. O [Inj] dear ruler [DirA] {of the southland} [Adj. to "ruler"], must we yield {to the cruel master} [Adv. to "must yield"] {of the north} [Adj. to "master"] ? | 

Exercise 3: Prepositions by Themselves Can Function as Adverbs

When their objects are understood, prepositions often function as adverbs. In the sentence, “Come in.” it is understood that the speaker is inside something—a room, a house, a den—so the object of “in” is left out. In such cases, you can usually consider the preposition by itself to be an adverb. 

	Image is adapted from 
one by Robert Day for 
Fun Fare: A Treasury of  
Reader’s Digest Wit  
and Humor,  
N.Y. Simon and Schuster,
1949, 237.
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	Mama Skunk


Directions: 

1. Put parentheses ( ) around each prepositional phrase. 

2. Underline subjects once, finite verbs twice, and label complements (“PN,” “PA,” IO,” “DO”). 

3. Draw an arrow from each preposition (without an object) to the word it modifies.
Mama Skunk was worried because she could never keep track of her two children. They were named In and Out, and whenever In was in, Out was out; and if Out was in, In was out. One day she called Out in to her and told him to go out and bring In in. So Out went out and in no time at all he brought In in. 

“Wonderful!” said Mama Skunk. “How, in all that great forest, could you find him in so short a time?” 

 “It was easy,” said Out. “In stinct.” 

--This Week Magazine
Mama Skunk - Analysis Key
Mama Skunk was worried (P) [Adv. to "was worried" because she could never keep track (DO) {of her two children}]. | They were named (P) In (RPN) and Out (RPN) [#1], | and [Adv. to "was" whenever In was in], Out was out; | and [Adv. to "was" if Out was in], In was out. | One day [NuA] she called Out (DO) in {to her} and told him (IO) to go out and bring In [#2] in. | So [#3] Out went out | and {in no time} {at all} he brought In (DO) in. | 

"Wonderful!" (DO) said Mama Skunk. | "How, {in all that great forest}, could you find him (DO) {in so short a time}?" | 

[DO [#4] "It was easy (PA),"] said Out. | "In stinct. [#5] " | 

Notes

1. Technically, these are retained predicate nouns after the passive "were named." [The active voice version would be "She named them *to be* In and Out." For more on this, see KISS Level 5.7 - Passive Voice and Retained Complements.] Here in KISS Level One, however, I would expect students to label them simply as predicate nouns. If they follow the procedure, they should ask, "They were named what?" The answer to that question is "In" and "Out." And because "In" and "Out" are the same as (equal) "They," these complements would be predicate nouns. 

2. Expect students to be confused here. "To go" and "bring" are verbals (in this case, infinitives that function as the direct object of "told"). Students will get to distinguishing finite verbs from verbals in KISS Level 2.1.6, so here they are expected to make mistakes. ("In" is the direct object of the verbal "to bring.") 

3. Alternatively, "So" can be viewed as a coordinating conjunction. See KISS Level 3.2.2 - "So" and "For" as Conjunctions. 

4. KISS Level 3.2.3 - Interjection? Or Direct Object? gives an alternative explanation for this clause structure. 

5. The grammatical error here is, of course, essential to the joke.

Exercise 4—Prepositional Phrases as Indirect Objects
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	Based on Child-Story Readers: Wonder Stories 3
by Frank N. Freeman, Grace E. Storm, 

Eleanor M. Johnson, & W. C. French. 

Illustrated by Vera Stone Norman. New York: 

Lyons and Carnahan, 1927-29-36.


In a sentence such as “He gave the flower to June,” some grammarians consider “to June” to be an adverbial phrase that modifies “gave.” Others consider “to June” to be a prepositional phrase that functions as an indirect object of “gave.” Either explanation is acceptable.
Part One:
Directions: 

1. Underline verbs twice, their subjects once, and label complements (“PA,” “PN,” “IO,” or “DO”). 

2. Place parentheses ( ) around each prepositional phrase. Draw an arrow from the preposition to the word that the phrase modifies, and above the phrase write “Adj.” for “adjective” or “Adv” for “adverb.”

3. Write “IO” above phrases that can be explained either as an indirect object and/or as an adverb. 

1. The crane sends greetings to Akka, the wild goose, and her flock.

2. He gave a bag of money to the big man.

3. Often Tom caught flies and gave them to the trout.

4. A few days later a king from a far country marched upon the city and sent a message to its king.

5. Jagar paid no attention to him.

6. The beautiful princess sent away all the people, and then told the story of her life to the Prince. 

Part Two:
On separate paper, rewrite each of the sentences, but replace the prepositional phrases with normal indirect objects.

Analysis Key
1. The crane sends greetings (DO) {to Akka, the wild goose, and her flock} (IO or Adv. to "sends"). | 

The crane sends Akka, the wild goose, and her flock greetings.
2. He gave a bag (DO) {of money} [Adj. to "bag"] {to the big man} (IO or Adv. to "gave"). | 

He gave the big man a bag of money.
3. Often Tom caught flies (DO) and gave them (DO) {to the trout} (IO or Adv. to "gave"). | 

This is the type of thing that linguists love to explore since most people would not consider "Tom gave the trout them" to be an acceptable sentence.

4. A few days [NuA] later a king {from a far country} [Adj. to "king"] marched {upon the city} [Adv. to "marched"] and sent a message (DO) {to its king} (IO or Adv. to "sent"). | 

A few days latter a king from a far country marched upon the city and sent its king a message.
5. Jagar paid no attention (DO) {to him} (IO or Adv. to "paid"). | 

Jagar paid him no attention.
6. The beautiful princess sent away all the people (DO), and then told the story (DO) {of her life} [Adj. to "story"] {to the Prince} (IO or Adv. to "told"). | 

The beautiful princess sent away all the people, and then told the Prince the story of her life.

Exercise 5—Compound Objects of Prepositions
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	Aunt Sally Read Us a Story


In looking for prepositional phrases, make sure that you pay attention to the meaning of the sentence. Some students don’t, and when they see a sentence such as “He played with Bob and Bill,” they simply mark “with Bob” as the prepositional phrase. They totally ignore Bill. 

Directions: 

1. Place parentheses around each prepositional phrase. 

2. Underline every subject once, every verb twice, and label complements (“PA,” “PN,” “IO,” or “DO”). 

1. Aunt Sally read us a story about ghosts, goblins, and witches. 

2. They saw the skunk behind the trees and bushes. 

3. Andrea wanted a day of peace and quiet. 

4. The road into Winchester and Wellsboro is not safe. 

5. It was a big contest between Jan and Bob. 

6. The evenings during August and September are beautiful. 

7. A breakfast with cereal, milk, and fruit is good for you. 

8. The streets around the school and playground are always busy with traffic. 

9. The days before Christmas, Thanksgiving, and my birthday are usually exciting. 

10. The accident happened near the corner of Via Bella and Roosevelt Ave.
Analysis Key
1. Aunt Sally read us (IO) a story (DO) {about ghosts, goblins, and witches}. | 

2. They saw the skunk (DO) {behind the trees and bushes} [#1]. | 

3. Andrea wanted a day (DO) {of peace and quiet}. | 

4. The road {into Winchester and Wellsboro} is not safe (PA). | 

5. It was a big contest (PN) {between Jan and Bob} [#2]. | 

6. The evenings {during August and September} are beautiful (PA). | 

7. A breakfast {with cereal, milk, and fruit} is good (PA) {for you}. | 

8. The streets {around the school and playground} are always busy (PA) {with traffic}. | 

9. The days {before Christmas, Thanksgiving, and my birthday} are usually exciting (PA). | 

10. The accident happened {near the corner} {of Via Bella and Roosevelt Ave}. | 

Notes

1. This phrase can be seen as an adverb to “saw” and/or an adjective to “skunk.” 

2. This phrase can be seen as an adverb to “was” and/or an adjective to “contest.”
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	Exercise 6—Writing Sentences 
with Compound Objects of Prepositions
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Option 1

Write five sentences, each of which contains a prepositional phrase with compound objects. Use a different preposition for each phrase. 

Option 2

Write six sentences. In each sentence, use a prepositional phrase that has compound objects. In the first three sentences, those phrases should function as adjectives. In the last three, as adverbs. Use a different preposition for each phrase.
Exercise 7— Rewriting Adjectives as Prepositional Phrases
	Prepositional Phrases from Possessive Nouns
Adapted from 

Introductory Lessons in English Grammar For Use in Intermediate Grades 

By Wm. H. Maxwell, M.A., L1.5 # 15
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Directions: Possessive nouns function as adjectives. Rewrite each of the following phrases as a noun modified by a prepositional phrase. Then use each phrase in a sentence.
1. the foreigner’s trunk  ______________________________ 

2. an eagle’s flight  ______________________________ 

3. his uncle’s farm  ______________________________ 

4. the bluebird’s nest  ______________________________ 

5. our minister’s sermon  ______________________________ 

6. the visitor’s overcoat  ______________________________ 

7. the merchant’s success ______________________________ 

8. the driver’s seat  ______________________________ 

9. the king’s command  ______________________________ 

10. the general’s orders  ______________________________

Exercise 8—Sentence-Combining and Prepositional Phrases
	From “Jack and His Golden Box” (Exercise # 1)
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Directions: Combine the two sentences in each number below into one sentence by putting the prepositional phrase in the second sentence into the first sentence. 

Example:

Away Jack went. He was on his great long journey. 

Away Jack went on his great long journey.

1. Jack had left the box behind. He did it by mistake. 

2. Jack took the cake and started off. He went down the road. 

3. Away they went. They went far over the great sea. 

4. The three little red men went off. They were in a great hurry. 

5. The eagle brought them back. They returned to the palace of the old King. 

6. The next morning he went out with the King. They went into the fields. 

7. An old man and an old woman lived all alone with their one son. They lived in a great forest.

Analysis Key

Students’ responses will differ, especially with the placement of the prepositional phrases. The following are thus only some of the possibilities. (Having students discuss the effects of placement of phrases is a good idea.) 

	Example:
	Away Jack went. | He was {on his great long journey}. | [5 W/MC] 
Away Jack went {on his great long journey}. | [8 W/MC]


1. Jack had left the box (DO) behind. | He did it (DO) {by mistake}. | [5.5 W/MC] 

Jack had left the box (DO) behind {by mistake}. | [8 W/MC]

2. Jack took the cake (DO) and started off. | He went {down the road}. | [6 W/MC] 

Jack took the cake (DO) and started off {down the road}. | [10 W/MC]

3. Away they went. | They went far {over the great sea}. | [5 W/MC] 

Away they went far {over the great sea}. | [8 W/MC]

4. The three little red men went off. | They were {in a great hurry}. | [6.5 W/MC] 

The three little red men went off {in a great hurry}. | [11 W/MC]

5. The eagle brought them (DO) back. | They returned {to the palace} {of the old King}. | [7 W/MC] 

The eagle brought them (DO) back {to the palace} {of the old King}. | [12 W/MC]

6. The next morning [NuA] he went out {with the King}. | They went {into the fields}. | [7 W/MC] 

The next morning [NuA] he went out {with the King} {into the fields}. | [12 W/MC]

7. An old man and an old woman lived all alone {with their one son}. | They lived {in a great forest}. | [10 W/MC] 

An old man and an old woman lived all alone {with their one son} {in a great forest}. | [18 W/MC]

Exercise 9—Separated Objects of Prepositions
Notes for Teachers on Separated Objects of Prepositions

One of the complexities of prepositional phrases involves separated objects. In analyzing randomly selected texts, these complexities appear fairly rarely, and thus when students should be introduced to them must be decided by teachers. These notes, therefore, are intended to help teachers be aware of what is involved.

Let’s face it, humans are smart and economical. If something is understood, we don’t take the trouble to spell it out. Consider the following sentence from Sherwood Anderson’s “The Egg”: 

The local freight train came in and the freight crew were fed.

It’s obvious that the train came “in” to the station, but the last part of the preposition and the rest of the phrase are simply ellipsed. Students can deal with sentences such as this by considering the preposition as part of the verb phrase or as an adverb, but it might be a good idea to spend a little time discussing them in terms of ellipsis.

Sometimes two prepositional phrases are combined and the object of one can be considered as ellipsed — “They walk {to and from school.}” I would not expect students to spell out the ellipsis here — I note it simply because some people are temporarily confused by it. Note also that phrases with compound objects can be considered in terms of the preposition and conjunction being ellipsed — “They went to school and the playground” equals “They went to school and to the playground.” Here again I would not expect students to discuss ellipsis, but sometimes ellipsis can help students better see the relationships among words. This happens when objects of compounded phrases are themselves modified—

They went to school where they practiced for a play

and the playground where they played baseball.

In analyzing cases such as this, most students find it much clearer if they add an “ellipsed” preposition— 

They went {to school} [where they practiced for a play]
and {*to* the playground} [where they played baseball]. |
Confusion May Result from Separating Compound Objects of Prepositions

Separated objects of prepositions may confuse readers. Fortunately, the problem is rare, and it probably appears most frequently in complicated texts. But one of the purposes of teaching grammar is to help students navigate the sentence structure of such texts. The following example, which is very complex, also illustrates the often associated problems of vocabulary and context.

Consider the function of the bold “and the proof” in the second sentence in following passage from F. M. Cornford’s From Religion to Philosophy: A Study in the Origins of Western Speculation (Dover Publications, 2004, 183):

The two theories make their appearance at the same time, and both alike belong to the scientific tradition. Plato, who condemned both alike as atheistical and immoral, devoted the argument of the Republic to the refutation of political Atomism and the proof that the State is natural, and, if reconstructed on ideal lines, might embody the same principle of Justice that rules through every part of the cosmos.

Which preposition (“to” or “of”) governs the object “proof”? 

The question is crucial because it makes the difference between two distinctly opposing interpretations: “Plato devoted the Republic to the proof . . . .” or “Plato devoted the Republic to the refutation of the proof. . . .” Obviously, Cornford, as he wrote the sentence, knew which he meant. But readers, in addition to having to deal with the vocabulary, must also call on their previous knowledge of the subject matter, and even then they may not be sure. Although I have read a fair amount of and about Plato, I’m still only guessing when I say that Cornford probably meant “and to the proof.” Had Cornford added the preposition, readers would not have to guess.

Two lessons can be drawn from this passage. First, in reading difficult texts, students should always remember that their difficulties may not be their fault—the sentence structures may be ambiguous. Second, in writing, be careful that separated objects of prepositions don’t confuse your readers. In case of doubt, insert the intended preposition before the compound objects.

As a final note, the sentence from Cornford is similar to what linguists call “garden path sentences.” The origin of that label might be interesting to trace. For many people, “cul-de-sac” might be more meaningful. The idea is that sentences are understood to lead us to a meaning—a place. A “garden path” (cul-de-sac) leads, but to a dead end. Thus it forces readers to turn around, go back, and look for a different way. Wikipedia.org, which gives a nice explanation of them, includes the following example: “The old man the boat.” In garden paths, we initially read the text other than the way intended by the writer. Thus, readers will tend to process “man” as the subject. The result is that the sentence does not make sense. In our example, we must go back and figure out that “man” is being used as a verb—“The old (people) man the boat.” Note that the Cornford example is not really confusing in this way. Some people will interpret it as “to the proof” and others may interpret it as “to the refutation of the proof” without ever sensing the syntactic ambiguity.
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	Based on Black Beauty
by Anna Sewell


	Sometimes compound objects of prepositions are separated from each other by other constructions. In analyzing these, you can consider the preposition as ellipsed and write it in within asterisks:

They were playing ball (with Jim) who was home on vacation from college and (*with* Bill) who was about to leave to play with the Mets.

Note that even if you cannot grammatically explain the constructions that separate the objects of the preposition, you should be able to find them if you pay attention to what the sentence means.


Directions:

1. Place parentheses around each prepositional phrase. 

2. Underline every subject once, every verb twice, and label complements (“PA,” “PN,” “IO,” or “DO”). 

1. Still, he had his own ways of making me understand by the tone of his voice or the touch of the rein.

2. At the distance of a mile or two from the village we came to a pretty, low house, with a lawn and shrubbery at the front and a drive up to the door. 

3. One mile of such traveling, with a weight to draw and no firm footing, would take more out of us than four on a good road.

4. They are always talking about “keeping the horse well in hand” and “holding a horse up,” just as if a horse was not made to hold himself up. 

5. By this time we were well used to the roar of heavy guns, the rattle of musket fire, and the flying of shot near us; but never had I been under such a fire as we rode through on that day.

6. Then came up a broad-faced man, dressed in a great gray coat with great gray capes and great white buttons, a gray hat, and a blue comforter loosely tied round his neck; his hair was gray, too; but he was a jolly-looking fellow, and the other men made way for him.

Based on Black Beauty, by Anna Sewell 
Analysis Key
1. Still, he had his own ways (DO) {of making me understand [#1] {by the tone} {of his voice} or {*by* the touch} {of the rein} }. | 

2. {At the distance} {of a mile or two} {from the village} we came {to a pretty, low house}, {with a lawn and shrubbery} {at the front} and {*with* a drive} {up to the door}. | 

3. One mile {of such traveling}, {with a weight to draw [#2] } and {*with* no firm footing}, would take more (DO) {out of us} {than four} [#3] {on a good road}. | 

4. They are always talking {about "keeping the horse [#4] well {in hand}" } and {*about* "holding a horse [#4] up,"} just [Adv. to "are talking" as if a horse was not made (P) to hold himself [#5] up]. |
5. {By this time} we were well used (PA) {to the roar} {of heavy guns}, {*to* the rattle} {of musket fire}, and {*to* the flying} {of shot} {near us}; | but never had I been {under such a fire} [Adv. to "such" as we rode through {on that day}]. |
6. Then came up a broad-faced man, dressed [#6] {in a great gray coat} {with great gray capes and great white buttons}, {*in* a gray hat}, and {*in* a blue comforter} loosely tied [#7] {round his neck}; | his hair was gray (PA), too; | but he was a jolly-looking fellow (PN), | and the other men made way (DO) {for him}. | 

Notes

1. “Me” is the subject of the verbal (infinitive) “understand.” The infinitive phrase is the direct object of the verbal (gerund) “making,” which functions as the object of the preposition “of.” 

2. The verbal (infinitive) “to draw” functions as an adjective to “weight.” The comma after “traveling” leads me to explain the “with” phrases as adjectival to “mile,” but I would also accept them as adverbial to “traveling.” 

3. Alternatively, “than four” can be explained as an ellipsed subordinate clause -- “than four *miles* on a good road *would take out of us*.” 

4. “Horse” is the direct object of the verbal (gerund) “keeping” which functions as the object of the preposition “about.” The following phrase is the same construction. 

5. “Himself” is the direct object of the infinitive “to hold.” The infinitive phrase functions as an adverb to “was made.” 

6. The verbal (gerundive) “dressed” modifies “man.” 

7. The verbal (gerundive) “tied” modifies “comforter.”

Exercise 10 & 11—The Logic of Prepositional Phrases
The teaching of logic is as troubled as is the teaching of grammar. Just like the pedagogy of grammar, that of logic is mired in terminological questions. And, just as the linguists who dominate the teaching of grammar love to “teach” advanced topics and to ignore the basics, so do the professors of logic. But logic can be simple. This is somewhat illustrated by the instructional material (below) on “What Prepositional Phrases Can Add to a Text.” This type of instruction has long been included in grammar textbooks. For reasons explained in the background essay (“An Introduction to Syntax and the Logic of David Hume”), KISS prefers Hume’s three categories (identity, extension in time or space, and cause/effect) -- which are even simpler than what is usually taught.
	What Prepositional Phrases Can Add to a Text
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The words in prepositional phrases can answer a number of different questions about the words they modify. 

What kind of? Which? What? Whose?

Many prepositional phrases help to describe or  identify the word that they modify:

The seeds of apples are small. [What kinds of seeds are small?]

The boy in the blue coat won the race. [Which boy won the race?]

One of the fish got away. [One what got away?]

She is a friend of my sister. [Whose friend is she?]

Where?

Some prepositional phrases indicate where things are or where they happen.

The tree in the back yard was hit by lightning.

She took a nap on the couch in the living room.

"On the couch" explains where she took a nap. Some phrases can answer more than one question. "In the back yard" tells both which tree and where it is. "In the living room" explains both which couch, and where it is. 

When? How long?

They left after dinner.

At seven o'clock, he was sleeping.

They played soccer for four hours.

Why?

Because of the rain, they went inside.

Sam made a sandwich for lunch.

How?

The Johnsons went to Hawaii by boat.

He cut the string with a knife.

She became a good swimmer by practicing.

He walks to school with his sister.

It was sent by an angel.

Under What Conditions?

The twins walked home in the rain.

	Aladdin and the Wonderful Lamp (Ex # 1)
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Directions:

1. Place parentheses around each prepositional phrase. Draw an arrow from the beginning of each phrase to the word it modifies.  

2. Above each phrase write the question that the phrase answers in relation to the word it modifies. (What kind of? Which? "What? Whose? Where? When? How Long? Why? "How? Under WhatCondition?) 

3. Underline every finite verb twice, its subject(s) once, and label complements (“PA,” “PN,” “IO,” “DO”).

Next day the magician led Aladdin into some beautiful gardens a long way outside the city gates. They sat down by a fountain and the magician pulled a cake from his girdle. He divided it between them. Then they journeyed onwards and almost reached the mountains. Aladdin was very tired. He begged to go back, but the magician beguiled him with pleasant stories and led him on in spite of himself.

Analysis Key
Next day [NuA] the magician led Aladdin (DO) {into some beautiful gardens} [Adv. to "led" Where?] a long way [NuA] {outside the city gates} [#1]. | They sat down {by a fountain} [Adv. to "sat" Where?] | and the magician pulled a cake (DO) {from his girdle} [Adv. to "pulled" From where?]. | He divided it (DO) {between them} [Adv. to "divided" Where? and/or How?]. | Then they journeyed onwards and almost reached the mountains (DO). | Aladdin was very tired (PA). | He begged to go [#2] back, | but the magician beguiled him (DO) {with pleasant stories} [Adv. to "beguiled" How?] and led him (DO) on {in spite} [Adv. to "led" Under what condition?] {of himself} [Adj. to "spite" Whose?]. |
Notes

1. This phrase can be considered as adverbial to "led" (Where?) and/or as an adjective to "way" (What kind of?). 

2. At this KISS level, I would also accept "begged to go" as the finite verb phrase here. Technically, grammarians will probably disagree on explanations of the infinitive "to go," but the easiest explanation, also probably the best, is to consider it as a direct object of "begged."

The Logic of Prepositional Phrases
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	Many prepositional phrases help to identify the noun or pronoun that they modify. 

The squirrel {with his hands up} is Nutkin. 

The squirrel {with the bag} 

{on his shoulder} is ready to leave.
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	Prepositional phrases can also express location in time or space. 

Nutkin is {in the tree}. 
He is high {above the ground}. 
He has been there {for twenty minutes}.
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	Some prepositional phrases connect causes and effects. 

The owl was angry {because of Nutkin}.
Nutkin was punished {due to his pranks}
The other squirrels brought

presents {for the owl}.
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	The Logic of David Hume


Logic can be a very complex topic, but here we are interested mainly in three relationships which you probably did not even think of as “logic.” They are 1.) “Identity” 2.) “Extension” (in time and space) and 3.) Cause / Effect. As words group together to form sentences, the connections often reflect these logical relationships.

1. Identity 

Many adjectives, adverbs, and prepositional phrases answer the questions  “Which?” “What?” “What kind of?”  In the sentence “They saw the little boy enter the house on the corner.” we can say that “little” indicates which boy and thus helps the reader identify the boy. Similarly “on the corner” tells which house, so it identifies the house. 

2. Extension in Time and Space 

Some adjectives, adverbs and prepositional phrases answer questions such as “When?” “Where?” “How long?” “How far?” Thus they reflect relationships in time and space. Note that in the example for identity, “on the corner” identifies the house by locating it in space. Often, however, the modifiers simply reflect time and space. In “They played baseball in the park for three hours.” “in the park” indicates where the playing occurred. “For three hours” explains how long the playing extended in time. 

3. Cause/Effect 

Some adjectives, adverbs, and especially prepositional phrases answer the question “Why?” They therefore indicate a cause/effect relationship between the words (or phrases) and the word being modified. In “They went to the store for milk.” “for milk” tells why they went to the store.
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	Directions for Exercises on Logic


In the exercises on logic, you will be given a short passage followed by a table. In the table, one column will include words or phrases from the passage. In the next two columns, you need to indicate the type of logical relationship that exists between the words or phrases and the word or phrase that those words modify. For example: 

My mother has a bad case of pneumonia. Aunt Jenny came to visit us for a week because of my mother's illness. She stayed in the guest room. It is the back room on the first floor.

[In the following table, sample answers are in blue italic type.]

	#
	Words
	Type
	Question
	Modifies

	1
	bad
	ID
	What kind?
	"case"

	2
	of pneumonia
	ID
	What kind?
	"case"

	3
	for a week
	Ex - T
	How long?
	"came" or 
"to visit"

	4
	because of my mother's illness
	C/E
	Why?
	"came" or  
"to visit"

	5
	in the guest room
	Ex - S
	Where?
	"stayed"

	6
	on the first floor
	ID-S
	Which?/Where?
	"room"


Note that you will be looking for six types of relationships: 

	ID (not of space or time)
	Ex - T (Extension in Time)

	ID - Space
	Ex - S (Extension in Space)

	ID - Time
	C/E (Cause / Effect)
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	The Opening Paragraphs of 

The Golden Fleece, by Padraic Colum


A man in the garb of a slave went up the side of that mountain that is all covered with forest, the Mountain Pelion. He carried in his arms a little child. 

When it was full noon the slave came into a clearing of the forest so silent that it seemed empty of all life. He laid the child down on the soft moss, and then, trembling with the fear of what might come before him, he raised a horn to his lips and blew three blasts upon it.
	#
	Words
	Type
	Question(s)
	Modifies

	1
	in the garb
	 
	 
	 

	2
	of a slave
	 
	 
	 

	3
	up the side
	 
	 
	 

	4
	of that mountain
	 
	 
	 

	5
	in his arms
	 
	 
	 

	6
	into a clearing
	 
	 
	 

	7
	of the forest
	 
	 
	 

	8
	of all life
	 
	 
	 

	9
	on the soft moss
	 
	 
	 

	10
	with the fear
	 
	 
	 

	11
	before him
	 
	 
	 

	12
	to his lips
	 
	 
	 


Exercise 12— Adding Prepositional Phrases of Time and Space

	Adapted from 
Voyages in English - Fifth Year 

by Rev. Paul E. Campbell

and Sister Mary Donatus MacNickle
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	Stonehenge

1836

by

John Constable

(1776-1837)


Directions: Rewrite each of the following sentences by adding at least two prepositional phrases. One phrase should indicate time (when something happened), and the other should indicate place (where something happened).

1. I received a pleasant surprise.

2. The old clock began to strike.

3. My little brother went for a walk.

4. A rainbow appeared.

5. Everything seemed to go wrong.

6. The children left.

7. I dusted the furniture.

8. Mary swept the floor.

9. Mary won the game.

10. We took a drive.

Exercise 13—Style: Left, Right, and Mid-Branching Phrases
	Left-, Right-, and Mid-Branching Prepositional Phrases

From Pinocchio, The Tale of a Puppet, by C. Collodi
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Adjectival phrases normally follow the noun that they modify, but adverbial phrases can often be moved in a sentence to create variety in sentence structure, or even to emphasize something. When the phrase comes before the subject and verb, it is called “left-branching.” If it is between the subject and verb, it is called “mid-branching,” and if it is after the subject and verb, it is called “right-branching.”
Consider, for example, the following versions of the same sentence. In each version, a prepositional phrase is in bold. In the brackets after each version, letters indicate the branching of that phrase and whether it might be considered “normal” or “emphatic” in that position. 

At these last words Pinocchio jumped up in a rage. [L - Normal] 

Pinocchio, at these last words, jumped up in a rage. [M - Emphatic] 
Pinocchio jumped up in a rage at these last words.  [R - Normal]

Directions: 

A. After each of the sentences below, indicate the branching of the phrase that is in bold, and whether you consider it normal, or emphatic. Then rewrite the sentence twice so that it branches in each of the other two ways. After each, indicate the branching and whether you consider it to be normal or emphatic. 

B. Write three versions of a sentence of your own by placing a prepositional phrase as left-branching, mid-branching, and then right-branching. 

C. In something that you are reading, find a left-, a mid-, and a right-branching prepositional phrase. (You’ll probably find mid-branching phrases the most difficult to find. Why?) 



1. Geppetto felt sadder and more melancholy at this insolent and derisive behavior. 

2. With all the patience of a good mamma, the Fairy then put another lump of sugar in his mouth.
3. But the puppet, luckily for him, was made of very hard wood.
Exercise 14—Sentence Models for Writing with Style
	From The Trumpet of the Swan, by E. B. White

Louis's Arrival in Boston
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Directions:

1. Place parentheses around every prepositional phrase.

2. Underline every finite verb twice, its subject(s) once, and label complements (“PA,” “PN,” “IO,” “DO”). 

Louis liked Boston the minute he saw it from the sky. Far beneath him was a river. Near the river was a park. In the park was a lake. In the lake was an island. On the shore was a dock. Tied to the dock was a boat shaped like a swan. The place looked ideal. There was even a very fine hotel nearby.
Analysis Key

Note how the prepositional phrases create spatial transitions from one sentence to the next

(Prepositional  phrase) verb subject. (Prepositional phrase) verb subject.

After they do this exercise, you might have students try to write something that mimics this style.
Louis liked Boston (DO) the minute [NuA] [Adj. to "minute" he saw it (DO) {from the sky}.] | Far {beneath him} was a river. | {Near the river} was a park. | {In the park} was a lake. | {In the lake} was an island. | {On the shore} was a dock. | Tied {to the dock} was a boat shaped [#1] {like a swan}. | The place looked ideal (PA). | There was even a very fine hotel (PN) nearby. | 

Note

1. Gerundive to "boat."
Exercise 15—A Passage for Analysis
	The Sea 
by Richard Henry Stoddard

[1825-1903]
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Through the night, through the night, 

In the saddest unrest, 

Wrapped in white, all in white, 

With her babe on her breast, 

Walks the mother so pale, 

Staring out on the gale, 

Through the night! 

Through the night, through the night, 

Where the sea lifts the wreck, 

Land in sight, close in sight, 

On the surf-flooded deck, 

Stands the father so brave, 

Driving on to his grave 

Through the night!

Analysis Key
{Through the night}, {through the night}, 

{In the saddest unrest}, 

Wrapped [#1] {in white}, all {in white}, 

{With her babe} {on her breast}, 

Walks the mother so pale [#2], 

Staring [#1] out {on the gale}, 

{Through the night}! | 

{Through the night}, {through the night}, 

[Adv. to "Stands" or Adj. to "night" Where the sea lifts the wreck (DO)], 

Land [#3] {in sight}, close {in sight}, 

{On the surf-flooded deck}, 

Stands the father so brave [#2], 

Driving [#1] on {to his grave} 

{Through the night}! | 

Notes

1. At KISS Level Four, students will learn that “Wrapped” and later “Staring” are gerundives that modify “mother.” Similarly, later in the poem, “Driving” is a gerundive that modifies “father.” 

2. There is probably no harm done if students simply consider “pale” as an adjective to “mother,” and, later, “brave” as an adjective to “father.” At KISS Level Five these would be explained as post-positioned adjectives, derived from “who is so pale” and “who is so brave.” 

3. “Land in sight” is, of course, a sailors’ call. Technically, it means “Land is in sight,” and the “in sight” functions as a predicate adjective. Here the best explanation is probably to say that the phrase based on “Land” functions as a Noun Used as an Adverb in relation to “Stands.” Note that the two lines before it can be explained as adverbial to “Stands,” as can the line after it. Thus the “Land in sight” would tend to fall into the adverbial pattern.
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	From The King Must Die, by Mary Renault

Theseus Returns to Eleusis (p. 113)


Directions:

1. Place parentheses around every prepositional phrase.

2. Underline every finite verb twice, its subject(s) once, and label complements (“PA,” “PN,” “IO,” “DO”). 

As I rode under the gate-tower black with people, the gates groaned open, and the watchman blew his horn. The flags of the Great Court stretched before me, and between the high walls my horse-hoofs echoed. Upon the roof, the Palace people were thick as winter bees; but they were quiet; no bright cloths hung from the windows. There was only a deep slanting sunlight; the toothed shadow of roof-edge, clogged with shadows of heads; and on the broad steps between the painted columns, a woman in a wide stiff skirt and purple diadem, tall and unmoving, throwing like a column a long stiff shadow in the sun.
Analysis Key
[Adv. to "groaned" (and "blew") As I rode {under the gate-tower} black [#1] {with people},] the gates groaned open (PA) [#2], | and the watchman blew his horn (DO). | The flags {of the Great Court} stretched {before me}, | and {between the high walls} my horse-hoofs echoed. | {Upon the roof}, the Palace people were thick (PA) {as winter bees}; | but they were quiet (PA); | no bright cloths hung {from the windows}. | There was only a deep slanting sunlight (PN); | *there was only* [#3] the toothed shadow (PN) {of roof-edge}, clogged [#4] {with shadows} {of heads}; | and {on the broad steps} {between the painted columns}, *there was only* a woman (PN) {in a wide stiff skirt and purple diadem}, tall and unmoving, throwing {like a column} a long stiff shadow [#5] {in the sun}. | 

Notes

1. “Black” is a post-positioned adjective to “gate-tower.” 

2. “Groan” is not on any traditional list of “linking verbs” that I have seen, but “open” clearly modifies the subject “gates.” KISS therefore considers this a palimpsest pattern with “groaned” written over “became.” See KISS Level 2.1.4 - Palimpsest Patterns. 

3. The semicolon indicates the end of a main clause, and thus experienced readers will hit “the toothed shadow” and probably assume that it is the subject of another main clause -- for example, it might have been “the toothed shadow of the roof-edge hid many people from view.” Inexperienced readers will interpret “clogged” as the verb, but the whole purpose of the comma that precedes “clogged” is to break the S/V connection. Thus, when experienced readers get to the semicolon after “heads,” they realize that another main clause is ending. Since no finite verb has appeared, they will automatically process this clause as having the same verb as the clause before the semicolon after “sunlight.” This process is then repeated in the clause that centers on “woman.” 

4. “Clogged” is a gerundive that modifies “roof-edge.” 

5. “Shadow” is the direct object of “throwing,” which is a gerundive to “woman.” Some people might say that it is probably mentally processed more like a post-positioned adjective because it is in the series with “tall” and “unmoving,” both of which function as post-positioned adjectives to “woman.” Note, however, that the “and” joins “tall” and “unmoving,” and the comma separates the “throwing.” (In other words, for “throwing” to be seen as part of the series, it would be better written as “tall, unmoving, and throwing....”)
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	Exercise 16—Write, Revise, Edit, and Analyze
 (Describing an Event)


a.) Writing:

In approximately 75 words, write a story (narrative) that describes something you did once during the last week. Choose something that lasted no longer than a few hours—an interesting ballgame, lunch with a friend, an afternoon in the library, fishing on Saturday afternoon, a trip to the mall.

b.) Revising:

After you have written it, revise it by trying to add adjectives, adverbs, and prepositional phrases (especially adverbial phrases of time and place, and descriptive adjectival phrases).

c.) Editing:

Edit what you have written for spelling, grammar, and punctuation.

d.) Analyzing:

1. Underline the verbs twice, their subjects once, and label complements ("PA," "PN," "IO," or "DO").

2. Place parentheses ( ) around each prepositional phrase. Draw an arrow from the preposition to the word that the phrase modifies.
	Suggestions for Teachers

At a minimum, students could read each others' final papers. If you have more time, you might have them work in small groups for the revising, in different small groups for the editing, and in still different small groups for the analyzing.


Exercises in Practice/Application Sections
	Level 1, Ex. 5—
Adding Adverbial Phrases of Time and Place
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Rentoul, Annie R. and Outhwaite, Grenbry,

Fairyland, Frederick A.Stokes, 1926.


Directions: Rewrite each of the following sentences by adding at least two prepositional phrases. One phrase should indicate time (when something happened), and the other should indicate place (where something happened). 

1. Jim and Jane were playing catch. 

2. The twins watched a movie. 

3. Their friends went fishing. 

4. Amanda won the race. 

5. Bill read a story. 

6. The family went on a picnic. 

7. Paul visited his grandparents. 

8. Ellen made a sandwich. 

9. The snake escaped. 

10. The students put on a play.

Appendix—Different Ways to Teach Prepositional Phrases
This appendix suggests a variety of ways for enabling students to remember which words can function as prepositions. Some teachers advocate having the students memorize the words that can so function; other teachers hate any type of memorization exercises. From a KISS perspective, this is a matter to be resolved by teachers, parents, and students. The important point is to remember that the objective is not memorization, but rather the ability to look at a text and to recognize the words that can function as prepositions. Once students can recognize these words, they can ask "what?" after them to find the phrases.
A Card Game for Memorizing Prepositions 
from Crystal Bowser, Springfield, MO.
Crystal Bowser, who is home schooling her eleven-year-old son, sent the following: 

These are the activities I've created and when I'm using them [KISS ideas] for the next month or so. We created a preposition memory game. Kendall made a set of cards, and I did too. When one of us makes a match we have to call out the prep. and put it in a sentence. He has played this already many times.  Next week he will begin underlining them in a nonfiction book that doesn't contain dialogue. Week three, he will have enough written work created to begin on his own writing. Week four, he will learn about the prep. phrase and use the same book and his own writing to begin enclosing these with parentheses.  This should take us several months to complete.  At the end of each month I will use one of your Aesop's Fables (level 1) as a test.  The next book will contain dialogue; I just thought it would be easier to start without it.

A simple card game that a student finds enjoyable is certainly more fun than memorizing a list of prepositions -- and probably much more effective since the game involves using the "matched" prepositions in sentences.

Ms. Bowser's suggestion can be adapted to fit focused instruction on a large number of troublesome grammatical concepts. Members of the KISS List, for example, have reported problems in getting young students to distinguish between "to" in prepositional phrases and "to" as a sign of the infinitive. Similar sets of cards could be created for identification of the types of complements, for passive verbs, for tense recognition, etc. They could even be used for identifying subjects in multi-clause sentences. Simply underline twice the verb whose subject the students are to identify. 

In a classroom situation with the card game, students would even learn by creating the game cards. Each student could be expected to bring in two short sentences, each containing one "to," one of them being a prepositional phrase, the other, an infinitive. Working individually or in small groups, what the students bring in could be checked for correctness, and then the students could each make two cards, one for each sentence. On the back of the cards, they would write whether it was a prepositional phrase or an infinitive. These cards could be collected, shuffled, and divided among small groups of students. The cards would be set, face up, in the middle of each group, and the students could take turns telling whether the sentence on top of the pile illustrated a prepositional phrase or an infinitive. Students who get a card right would keep it (for the duration of the game). If a student's response was wrong, the card would go back to the bottom of the pile. 

Another approach to such games would be to divide the class into four teams and to put the "questions" on overheads. First, two teams would play. The teacher would put the first question on the overhead, and the first member of the first team would be given five to ten seconds to respond. It would then be the turn of the first member of the second team. The teacher could keep score by simply putting hash marks on a sheet of paper. Once the first two teams had gone through a round, it would be the turn of the second two teams. In a typical class, there should be time for a second round, a round in which the two winning teams play each other as do the two first-round losing teams. 
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Memorizing Prepositions with the Preposition Song

Having students memorize definitions, lists, etc. is derided by some teachers and loved by others. As usual, the middle attitude is best. Learning sometime progresses much faster if fundamental ideas are memorized. Some teachers may find it desirable, for example, to have their students memorize the preposition song, which is sung to the tune of "Yankee Doodle." 
With on for after at by in 
against instead of near between 
through over up according to 
around about beyond into 
        (chorus) 
until within without upon 
from above across along 
toward before behind below 
beneath beside down under.

I first became aware of the "Preposition Song" when someone put out a request for it on NCTE-Talk. I do not know the name of the person who responded with it, nor do I know its original source. If, by chance, it is copyrighted, please let me know so that I can acknowledge its creator. The person who contributed it to NCTE-Talk noted that her? 16-year-old students “love this.” 
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Memorization has its place in the study of grammar as long as what is memorized is used as a tool for further grammatical analysis. If, for example, teachers have students memorize the song, test them on it, and then do not have the students use their ability to recognize prepositions in real texts, the instruction is sterile. 

Identification Tips

There are many short tips or tricks for helping students to identify parts of speech and/or constructions. Many of these involve identifying prepositions or recognizing verbs. They are interesting, and often helpful, but also hard to find. I have been, for example, an on-line guest in Dr. Ben Varner's summer grammar course at Colorado State University. One of his students, Sheila Harper, noted that 

In eighth grade my English teacher taught me how to identify prepositions in a short lesson: "of" and any words that fit into the blank in one of these sentences were prepositions (or words that explained the relative position of two objects in space or time): "The squirrel ran __________ the log(s)", or "I dropped my books __________ class(es)." For me, that simple explanation and quick rule-of-thumb took away the mystery of prepositions.

"The House of Prepositions" is a similar aide. It is simply a drawing of a house with the various words that can function as prepositions placed around it ("over," "under," "on," etc.) I first became acquainted with the "House" in my first Russian language text. Since then I have seen similar drawings that use an airplane instead of a house. 

[image: image36.jpg]


Ms. Harper's suggestion is more inclusive than the picture of "The House of Prepositions," but some students are helped more by the visual presentation. For many students, these aides are more helpful than being asked to memorize a list of prepositions.

Fill-in-the-Blanks
Most teachers think of fill-in-the-blank exercises as those error-oriented, choose between "has/have" worksheets. The usefulness of such exercises is questionable, primarily because either the sentences are too simple or because the students have not been taught to understand the underlying sentence structure that determines which option should be used. The KISS Approach to 'fill-in-the-blank" exercises is to provide students with a coherent text in which certain parts of speech have been replaced by blanks -- the students fill in the blanks with words that make sense to them. These exercises assist students in learning to consciously recognize certain parts of speech. They can also be a lot of fun if the students' versions are shared with the class. 

With my college Freshmen, I have used the following passage based on the opening paragraph of Eudora Welty's "A Worn Path." The original is: 

It was December -- a bright frozen day in the early morning. Far out in the country there was an old Negro woman with her head tied in a red rag, coming along a path through the pinewoods. Her name was Phoenix Jackson. She was very old and small and she walked slowly in the dark pine shadows, moving a little from side to side in her steps, with the balanced heaviness and lightness of a pendulum in a grandfather clock. She carried a thin, small cane made from an umbrella, and with this she kept tapping the frozen earth in front of her. This made a grave and persistent noise in the still air, that seemed meditative like the chirping of a solitary little bird.

Students were given the passage with blanks in place of most of the adjectives, adverbs, and prepositional phrases. (It is below.)

Among others, my students developed the following: [Number 4 was particularly well-received when read aloud in class.] 

1. It was December--a cool dark day by the big lake. Far out in the cool darkness there was a small plump woman with green flowers tied into her grungy black hair, coming down a foot from the neck. Her name was Helen Kelbaughski. She was very polite and nice and she walked slowly through the dark sleazy woods, moving a little towards the lake with caution and with careful steps, with the much[sic] heaviness and lightness of an animal with a dying hunger. She carried a long, black cane made from an alloy, and through this she kept tapping the dark earth in front of her. This made a dusty and scraping noise through the wooded area, that seemed meditative like the mountain lion of a cool dark forest. 

2. It was December--a cold dreary day in the small town. Far out in the wild country there was an old crippled woman with silver bells tied to her large black shoes, coming towards a bridge over the lake. Her name was Betty Greg. She was very tall and skinny and she walked hunching over the large black shoes, moving a little in time to the sound of tinkling steps, with the awkward heaviness and lightness of a body with weighted shoes. She carried a dull, black cane made of an oak, and with this she kept tapping the brown earth in front of her. This made a soft and rhythmical noise along with the belled shoes, that seemed meditative like the bells of an old catholic church. 

3. It was December--a very cold day throughout the empty park. Far out from the trees there was a very beautiful woman with dark glasses tied around a skinny neck, coming from a house in the park. Her name was Joan Herlihy. She was very slim and neat and she walked swiftly through the "dark" ominous park, moving a little from side to side with quick steps, with the obvious heaviness and lightness of a person with a physical handicap. She carried a big, brown cane made from a _____, and with this she kept tapping the frozen earth in front of her. This made a repetitive and echoing noise in the empty park, that seemed meditative like the sounds of a beautiful red woodpecker. 

4. It was December--a cold dreary day in the run down neighborhood. Far out in a distant galaxy there was a loony goony woman with bad spells tied with terribly smelling porkchops, coming from a spacecase in the north. Her name was Banana Head. She was very crazy and weird and she walked pervertedly through the entire bizarre galaxy, moving a little with leaps with jumps with cocky steps, with the terrible heaviness and lightness with a wacko in a similar galaxy. She carried a huge, gigantic cane made in a factory, and with this she kept tapping the small earth in front of her. This made a funny and distinctive noise on the small earth, that seemed meditative like the drown of a junky burned out engine.

These exercises are fun for a change of pace. They can be assigned as class work or homework, but they are most effective if at least some of the students' versions are read to the class. Because they have all tried to fill in the blanks, students appreciate hearing what others have done, admiring the imagery of some of their peers, and laughing at the imaginations of others. Discussions also range into questions of characterization, setting, and tone of the passage. Creating these exercises is not easy. I have made several that were flops. The main problem is in finding the right balance for blanks -- creating enough so that students' imaginations can fly, and yet leaving enough solid text to keep the students on track. If there are too many blanks, many students simply give up. 

Perhaps even more effective and interesting is to have the students themselves create such exercises for each other (and for later use by you). Have each student, for example, select a short passage that they find interesting (50-100 words) and, either for homework or in class, have them hand copy the passage replacing all the finite verbs with blank lines. Then set them up in small groups to check each other's work, making sure that only finite verbs have been replaced by blanks. (Do this in class so that you can answer any questions they may have.) Then give them time, if needed (either in or out of class), to make clean copies of the exercises. Distribute the exercises from one group among the students in another. (The students in the other groups should not have seen the verbs in the originals.) Have them do the exercises, and then give the completed exercises back to their creators. The creators can then either discuss the results within their own group, or they can write a short response to the exercise. Their discussion and responses should include comments about why they prefer the verbs in the originals -- or in their peer's work, thereby making this an exercise in vocabulary as well as in the identification of finite verbs. 

KISS 'fill-in-the-blank" exercises are particularly helpful at the beginning of work on a KISS level. In Level Two, for example, finding subjects and complements is a matter of following a few rules and questions with "who" and "whom." The students' most difficult problem is in learning to recognize the verbs, which is precisely what this exercise helps them with. For students who are working in a multi-year KISS sequence, these exercises can be used as a form of review. For example, students who are returning from summer vacation and about to start verbals (Level Four), might be asked to create some "fill-in-the-blank" exercises in which blanks replace subordinate conjunctions. Their creations can then be used with students in the previous grade.
Name:____________________________________ 
The Opening of Eudora Welty's “A Worn Path”
Directions: Read the passage first to get a general sense of its meaning. Then fill in the blanks with the appropriate part of speech. (P = preposition) You can change “a” to “an” or vice-versa. 

It was December -- a (adj)____________    (adj)____________  day  (P)_____ the (adj)_______________  (noun)_______________. Far  out   (P)_____  (adj)_____________ (Noun)__________________   there was an  (adj)____________  (adj)_______________ woman with (adj)____________  (Noun)_____________ tied  (P)___________ (adj)__________________   (adj)__________________   (Noun)___________________, coming (P)________   a (Noun)____________________   (P)_________ the (Noun)______________. Her name was (Noun)_______________ (Noun)_______________. She was very (adj)________________ and (adj)________________ and she walked (adverb)____________ (P)________ the (adj)_____________ (adj)____________ (Noun)______________, moving a little (P)________ (Noun)_____________ (P)______ (Noun)______________ (P)_________ (adj)___________ steps, with the (adj)_____________ heaviness and lightness (P)________ a (Noun)_________ (P)_____ a (adj)_____________ (Noun)________________. She carried a (adj)________________, (adj)_____________ cane made (P)_______ an (Noun)_______________, and (P)__________ this she kept tapping the (adj)_______________ earth in front of her. This made a (adj)____________ and (adj)_____________ noise (P)______ the (adj)___________ (Noun)___________, that seemed meditative like the (Noun)___________ of a (adj)____________ (adj)_________________ (Noun)__________________. 
Preposition Hide and Seek

(For third grade and up)

This activity/game is designed to demonstrate that most prepositions show locations or where an object is located relative to another object. The game demonstrates this in a way that is logical, memorable and fun. 

1. Using colorful markers, write each of the "location" prepositions on a white index card (or half an index card). If slips are smaller than half an index card, they may become too hard to find. You will find a list of the "location" prepositions at the end of these instructions.
2. Hide the slips all around your teaching area.
3. Explain to the student that they need to find slips hidden around the area. They should find one slip at a time.
4. When they find a slip, they should read aloud the word on the slip. Then they should describe where they found the slip using the word on the slip. 

For example, if the word was "on," what was the slip on? The answer might be, "It was on the bookshelf." The slip "near" was "near the globe." The slip "along" was "along the baseboard." 

Occasionally they may need help for a word like "Around." Ask the student to identify the location first ("ping-pong ball") because this is the easy part, and then add in the preposition: "around the ping-pong ball." 
5. Initially, slips may be easy to find. As the game wears on, students may have a difficult time finding slips. You can tell them they are getting "warmer" and "hot" when they are getting closer to a slip, and "cooler" and "cold" when they are moving away from a slip. Kids love to hunt for things, and they especially love the warmer/cooler part of the game!
6. The game is over when all the slips are found—or when you yourself can’t remember where you hid those last few slips—and the student has successfully used each slip to make a prepositional phrase.
7. Sometimes students will use the preposition word, but make something other than a prepositional phrase. This is because they get focused on using the word—and forget to describe where they found the slip. Don’t worry about this. Just direct the student back to describing where he or she found the slip.
8. As the game is played or when the game is over, tell the students that all the words have something in common. Can they think what it is? Some students can tell you immediately that the words all show where things are located, or words to that effect. If so, great. If not, give them pairs of prepositions like "on-off" "up-down" "over-under" "above-below." They are apt to suggest that they are opposites. If they don’t guess this on their own, point it out to them.
9. After the students realize many of the words are opposites, point out that these words have something else in common. Then suggest they use the "w" words to figure out what the words have in common. Do they tell us ‘who’? What?" They should be able to easily identify that these words tell us where things are located.

10. If I am working with fourth grade students and up, I go a step further:

a. I write the word "position" on the board. Underneath it I write the word "preposition."

b. I tell the students, when we played Hide and Seek, we used two important words. One word told us where the word was. For example, "bookshelf," "globe" and "baseboard." This was the position word. Position means ‘where things are located.’

c. I point to objects around the room and ask them to explain their positions. For example, "Where’s the pencil?" "On the table." "Where is the notebook?" "Inside the desk." The focus is not on the preposition word, but the "position" words—table and desk.

d. The other important word told us where the word was located compared to the first word. It was "on" the table and "inside" the desk.

11. I ask students to look at the two words on the board. Then I ask them, "What’s different about the two words?" The difference is the "pre" added to the second word. I tell the students that "Pre" means ‘before.’ The PREposition comes before the position.
12. Now we put it all together: A position word is where something is located. A preposition word is where something is located compared to something else. At this time, I pronounce the word ‘preposition’ as PREposition, to emphasize its logic as coming before the position word and explaining where something is in relation to another thing. If we didn’t have PREpositions, we wouldn’t know whether someone was "on the couch" or "behind the couch" or "near the couch" or "across the couch" or even (in the case of a mouse) "under the couch"! PREpositions are very useful words!

Note: While not all prepositions show location, 34 of the 53 prepositions work well for this activity! This is a great beginning, and this foundation can be easily solidified and expanded upon using the Shoebox Preposition Activity.

A List of the "Location" Prepositions

Above, Across, Against, Along, Amid*, Among, Around, At, Atop, Behind, Below, Beneath, Beside, Between, Beyond, By, Down, In, Inside, Into, Near, Off, On, Onto, Over, Past, Through, Toward, Under, Underneath, Up, Upon, With, Within, Without. 

Third graders may not know the word "amid" and one or two other prepositions. 

‘Past’ is a synonym for ‘By,’ ‘Near’ or ‘In front of.’ For example, "I walked past a black cat!" Or it is a synonym for ‘Beyond:’ "Our hideout is past the empty field." 

Submitted to the KISS Grammar Website by Irene Meaker, Ph.D., Lincoln, NE. 

Preposition Map 

(A Two Dimensional Activity for Third Graders and Up)

1. Have each student draw a circle that takes up the upper two-thirds of a sheet of paper. Leave room for writing words (prepositions) on all sides of the circle.

2. Draw a line in the lower one third of the paper. Leave space on all sides of the line.

3. The circle represents space. The line represents time.
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4. Have the students take one preposition at a time and locate it on the map wherever it seems appropriate to them—have a student volunteer explain his or her location as he or she places the word. You should create your own circle and line "preposition map" on a blackboard at the same time as the students create their individual paper maps.

5. The time prepositions: Before, During and After should be positioned (respectively) at the left end, middle and right end of the time line, as illustrated above. These are new prepositions for students, therefore I take some time to discuss locating things in time and to practice using the time prepositions. ‘Lunch is after breakfast.’ ‘During recess, Maria cut her knee on the monkey bars.’ ‘Before swim lessons, I have piano lessons.’ ‘During supper, Ben stuck peas up his nose!’

6. Words like "behind" and "beyond" may generate good discussions. It is not unusual for students to discuss the limitations of two dimensions, especially if they have done the three-dimensional Shoebox Preposition Activity. Sometimes students will elect to locate "behind" on the back of the sheet of paper. Some students will tear off a scrap of paper, write "beyond" on it and tape it to the map paper. Whatever helps students to remember the preposition and its locational meaning is acceptable.

7. If students have done other preposition activities and are somewhat familiar with prepositions, I ask then to do as many words as they can from memory. When they have done as many prepositions as they can remember, I give them a "good job" for however many they have remembered without prompting.

8. When they think they have exhausted their memories, I will jog their memories by asking them, "Are their any opposites for the prepositions you have remembered?" If they have "up" do they have "down"?
Other pairs include: Above/Below; Over/Under; Within/Without; In/Out; Inside/Outside. This may help them add (and locate on the map) a few more prepositions. When they’re done I sum up how many prepositions they have remembered and add encouraging words. 
9. If there are still locational prepositions to go onto the map, I point to an object within view and ask the student to describe the location of the object in relation to another object. For instance, "Where is the globe?" The answer might be, ‘On the bookshelf’ or ‘Atop the bookcase’ or ‘Near the copier.’ We do this until there are just a few prepositions they can’t get.

10. For the last few unremembered prepositions, I make a sentence using the preposition to describe something within view: ‘There are blue and red tacks amid the paperclips.’ Then the students point to the blue and red tacks and identify the preposition in my sentence. In this example, the preposition is ‘Amid.’

Submitted to the KISS Grammar Website by Irene Meaker, Ph..D., Lincoln, NE.
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Shoebox Preposition Activity

(A three-dimensional activity for third graders and up)

1. You will need:

a shoebox or other cardboard box 
colored paper or wrapping paper 
scissors, 
slips of paper with one Preposition written on each slip. 
tape or glue 
string or yarn 
pipe cleaners or toothpicks.
2. Cover the shoebox and the lid (separately) with the colored paper or wrapping paper and tape or glue it to the box. Now the box is pretty.

3. Take one Preposition slip at a time and discuss where it should be located on the box. Then tape or glue the slip to the box.

4. Use the pipe cleaners or toothpicks to attach words like "near" near but not directly on the box. Use the yarn to go ‘around’ the box.

5. Cut a slit in the side of the box and attach the "through" slip through the side of the box.

6. Every child will vary in where he or she locates the prepositions. Nine times out of ten, a student can explain his or her rationale to you. Accept a variety of rationales as long as none is patently wrong.

7. If a student can’t think where to locate a word, try

a. thinking in opposites (off/on, above/below, over/under, etc.) or

b. thinking in comparison to other prepositions.

c. Should "Beyond" be beyond "Near"? Or beyond some other preposition? Could Between be between the lid and the box? Or should it be between two other prepositions?

d. These are great questions/discussions because they confirm prepositions as showing locations relative to other things. (Even relative to each other!) They also get students thinking about their own uses of these words. Kids like to decide where the prepositions should go and they love to glue or tape.

8. With students in fourth grade an above, we notice that many of the prepositions are synonyms—words that mean the same thing. For example, Under, Underneath, Below and Beneath. Or Above, Over. What about Atop? Some students will see the similarity in the three words, while other students will see distinctions. Both similarities and distinctions are great! Continue to discuss other prepositions that are synonyms and near-synonyms.

9. If you have the money in your budget, I have gone to the hobby store and bought a cardboard house to use with my students instead of a shoebox. Some students like the house better because it is more realistic and makes the prepositions more concrete. They also like it because it is more aesthetic.
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Treasure Hunts for Prepositional Phrases

Sharing the results of treasure hunts can be a pleasant change of pace in the classroom, especially if the "field" of the hunt includes jokes. Perhaps the most useful and enjoyable way to share is to have students read aloud in class the sentences they have found, and then, after reading a sentence, the student should repeat just the prepositional phrases in that sentence. Such oral work usually helps students who have not yet quite caught on. Instead of devoting all or most of a class period to sharing the results of the hunt, some teachers may prefer to have one or two students share at the beginning of each class. This approach may be even more effective because it provides a very quick daily review. 

Hunts can be used several times throughout the year, especially if the "treasure" is comparable to what they have just been learning about. Hunts reinforce students' ability to recognize prepositional phrases, and they help the students see that what they are learning clearly applies to everything that they read and write. The following are just a few of the possibilities.

Defining the “Treasure”
Early in the year, the "treasure" can be fairly general. Students can be asked to hunt for: 

A sentence that includes two prepositional phrases. 

A sentence that begins with a prepositional phrase. 

A sentence that includes two prepositional phrases, one that functions as an adjective, and one that functions as an adverb. 

A sentence that has at least three prepositional phrases in it. 

The sentence with the most prepositional phrases in it. 

Sentences that includes a phrase based on each of the following prepositions -- "beyond," "but," "despite," "except" and "per." [Note that the objective here is to send students looking for phrases based on prepositions that are less commonly used.]

When students begin to deal with some of the complications in prepositional phrases they can be asked to find and bring to class: 

A sentence that has a prepositional phrase with a compound object, for example, "They played with Sarah and Bobby." 

Two sentences. In one sentence, "to" should be used as a preposition; in the other, "to" should not be used as a preposition.

Two sentences, one with "to" used as a preposition, and one with "too" used as an adverb. 

Two sentences for each of the following -- "after," "because," "before," "like," "since," and "until." In one sentence, the word should function as a preposition; in the other, it should not. 

Sentences (or a sentence) that illustrate(s) both aligned and embedded prepositional phrases.

Limiting the Hunting Field
One can, of course, have the students hunt in any text they choose, but at times it may be interesting to limit the hunt to a particular "field." Thus, for example, the treasure must be found only in a newspaper article (or in a textbook, or in a magazine, in a poem, in a joke, or in an advertisement). Normally, hunts such as these would be homework assignments, but they could be modified to work in class -- have the students look for the sentence (or sentences) that have the most prepositional phrases in a specific poem or very short story that they are all reading. 

Team Hunts
My college students still like team competitions, so I am assuming that third graders do also. Divide the class into teams of three, four, or five students. Give each team the same set of three, four, or five short texts. (Any of the paragraphs or poems in the workbooks would do.) Each member of each team takes one of the texts and searches for the specified "treasure." Give the class a specified amount of time to hunt (five to twenty minutes, depending on the texts), and then use the rest of the class to share the treasure orally.

An alternative to using these suggestions for hunts would be to have the students write sentences that fit the "treasure" requirements. Doing so is not a bad idea, but my experience has been that students will tend to write simple, cookie-cutter sentences. They will probably learn more about the variations in prepositional phrases if they are asked to find examples in texts.









