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Abstract — Speech anxiety becomes one of the obstacles for Anxiety is one of the factors which influences the

the students to enhance their speaking competenc&he
students felt afraid of speaking in public becausthe students
were apprehansion to make mistakes, gain negative
evaluation and less preparation in giving speech. Us, this
study was designed to know students’ perception tawd the
implementation of speech training in improving stuents’
speaking competence and reducing speech anxiety. ¥hi
study used descriptive qualitative. The population b this
study is fourth semester students in academic yeapof
2015/2016 of English Department in one of the prate
universities at Kendari. The number of the studentsvas 38.
The instruments of this study were anxiety test, olesvation
checklist, interview guidline and note taking. The dta were
analyzed qualitatively. The findings of this study vere the
students had positive response or attitude to the
implementaion of Speech Training. Based on the intgirew
and observation guidline, the students were enthusstic in
joining speech training and they feel better in gilng speech
in front of many people. Besides, most of the studes were
not anxious anymore, even though some students wesll
awkward in giving speech. Thus, the students assunteat
speech training could alleviate their speech anxigt and
improve their speaking competence.

Keywords — Anxiety, Students’ Perception, Speech
Training, Speaking Competence
I. INTRODUCTION

Speech or public speaking is an activity which pi®s

the anxiety for foreign and second language educati
(Marzec-Stawrarska, 2015). The students who speak

front of peers and teachers may increase the tealfn

nervousness and stress. These feelings may obgkecle
development of language proficiency (Peng, 2014 a

Piechurska-Kuciel, 2011)According to Nippold, et al.
(2005), the students who have weak competence

speaking have big problems to speak in front of ynar,

audiences. It is because the students do not h
insufficient vocabulary, mispronunciation of Englis
words, nothing to say, grammatical mistake
inappropriate intonation, fear and inadequate kedgé

and preparation and time allotment. Scott & Windso

(2000) said that the students either poor or coemet
speakers are anxious in doing speech becauseutenss
are afraid of forgetting what have been learnt.islt

supported by James McCroskey's personal report Wi%
found that 90% of the college students experience

moderate to high levels of speech anxiety and #te Was
gained from several thousand of college studentssin
line with Javid (2014) and Asmari (2015) who corigdc
the research on measuring the levels of anxiety thad
result showed that the students of university satfe
medium to high levels of anxiety in public speaking

students in doing speech. Horwitz (2001) stated tha
anxiety is the fear of the students to speak intfod many
people which happens in foreign language classrooms
Besides, Tanveer (2007) states: “feelings of apxiet
reticence, apprehension and nervousness are commonl
expressed by foreign language learners in learfurggn
languages” (p. 3). The largest portion of anxiety a
foreign language classroom belongs to “speaking” FL
(Zerey, 2008; Gai and Yang, 2010; Galante, 2012).
Osborn and Osborn (2014) said tbammunication with
teachers and performing in front of a class arentlagor
contributors to language anxiety in speaking classe
Specifically, giving oral presentations or speedie-
play in front of class, contribution to formal
discussions, answering teacher questions, infoymall
speaking teachers were reported as major reasans fo
learner in-class anxietyspeaking anxiety can be caused
by several factors. Those factors are negativeuatiah,
self-concept, classroom situation, gender, andurilt
Several researchers (Gaibani, Ahmed and Elmenti420
Nazir, et al. 2014; Mahmoodzadeh, Masoud, 2012ngsse
2012; Awan et al, 2010) found that several factehich
influenced the speaking anxiety areself-concept,
communication apprehension, negative evaluationgee
lack of confidence, knowledge skills, unpreparednes
worrying about being understood or not, shyness and
native speaker effect.

The students’ problem is not only speaking anxibtyt,
also speaking competence. Ur (2012:121) stated that
dtudents’ problems in speaking are inhabitatiothing to
say, low participation and mother tongue use. Mdalew

otion and Newton (2009:76) emphasize on fossilized

onunciation which occurs to the students. Acaaydio
Jhonson, Jhonson & Smith (2006), two factors tfffece
o speaking competence are lack of knowledge skilts
elf-factors. Lack of knowledge skills consists of

mmatical ability, vocabulary, pronunciation, aodhl
practicing, while self-factors involve students’ndition

Sike guilt, fear, worry, anxiety, and poor idea. orfe

previous researchhave found that foreign languagety
émong EFL learners has been singled out as a rizajor
that impede the process of language learning and
significantly hinders English language proficientyu &
Huang, 2011 and Olivares-Cuhat, 2010). Thus, this
eaking anxiety is also related to the studerdatamic
hievement or performance.

Speaking problems explained by the experts sitpilar
happen when the researcher conducted interviewhdo t
lecturers and several students. The researched fthat
the students were anxious in speaking or doingctpee
front of the classroom because of lack of prepanati
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knowldege skill, negative evaluation from the teachr Researcher
lecturer and the classmates. The students also made
mistakes in terms of vocabulary, grammar, pronuitia
and mother tongue use. They are difficult to getcdyor
appropriate idea of speech. These problems caolbed
by giving appropriate techniques or methods. Sévera
studies conducted the research on how to overcome
anxiety, but it is only general, such as prepamatio
discussion, drama, role play and jigsaw (Lin et2&l14;;

Humphrie. 2011). Four techniques or methods whah c

be applied to overcome speaking competence and
speaking anxiety problems are cognitive, behavjoral
cognitive-behavioral and skill deficit (Jones anetrBzi,

1995; Onwoegbuzie and Dalay, 1996; Sanghvi, 1998; S

and Prabha, 1996). Speech training is one of belelvi
approaches  which aimed to improve the students’
speaking competence and minimize students’ speakiSgudent 2
anxiety in delivering speech. By joining this tiaig, the

students are expected to cope with the studenésiképg
competence and anxiety (Varderber, Sellnow, and
Varderber, 2012).

Student 1

[I. METHOD
Student 3
This study was conducted in one of the private
universities at Kendari. The research consistsixiean
meetings which started in March until July 2016.eTh
lecturers taught speaking IV in once a week Thiglt
used descriptive qualitative. The population o thiudy
was the fourth semester students of English Demaré
in one of the universities at Kendari. The sampées wlass
A which consisted of twenty eight students.
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: Okay What do you think about the $peec
training that your lecturer implemented in
speaking class?

: Well, in my mind, it is not bad sir ani$

useful for me and my friends in improving
our speaking competence and decreasing
our speech anxiety. From the training, we
can learn all about things in doing speech
from opening until closing of the speech.
Hmmm | also think that this training
makes me knowledgeble and eeee better in
speaking. To be honest, this is the first
time | saw the training like this and it is so
impressing me to be involved in this
activity. Eeeee | am very excited sir. | and
my friends enjoyed this activity.

: | think it is usual sir, it can also bseful

for us to improve our speaking and
decrease my anxiety. And eeeeeeee | can
also identify my problems in speaking.
That is good to find out the solution of my
problems and my friends and | can help
each other to be better in speaking

. It is good sir because we can know our

problems and we can be lead to solve our
problems by ourselves. It is good | think.

Besides, in this training, we got much

information how write speech, how to

speech from the beginning of speech until
the end of speech.

The Based on the students’ interview, every student has

instruments of this study were speech anxiety tedlifferent way in delivering their ideas related the

observation checklist and interview guidline. Thosémplementation of Speech Training, but Speech Tmgin
instruments was validated by experts. The data wef@n improve their speaking competence and decthase
analyzed qualitatively. The qualitative data wenalgzed anxiety. Student 1 and 2 said that this speechitigiwas
by using thematic analysis which could be used tBot bad and usual, but student 3 said that thiecpe
identify, analyze and pattern within qualitativetaldn training is good. However, three students commetttat
detail based on in dept interview and observatibees the Speech Training is useful for them to identifiir
(Braun and Clarke, 2006:6). Heighem and Robert g200Problems and solve their problems related to tfeslsipg
140) stated that thematic analysis was suitabentyze itself. Moreover, this training gave much knowledge
the qualitative data from interview and observatidhe the student about how to open, deliver, close peech,
thematic analysis comprisis six stages: familiagsiith ~ fluency and accuracy in conveying speech in frofit o
data, generating initial codes, searching for thememany people. Furthermore, the interview transcaipout

reviewing themes, defining and naming themes arifi€ students’ opinion about their speaking competemn
producing the reports. be seen in sample 2 as follows.

I1l. FINDINGS AND DISCUSSION Researcher : How is your speaking competence before
' and after the implementation of the speech
P training?
Findings udent 1 . Sure, after the training, | experienced

Students’ Perception Toward the Implementation O
Speech Training

The Students had joined Speech Training in one
semester. The students got improvement in ternibeif
speaking competence. The students feel betterjafténg
the speech training. Three students were intendetoe
know their opinion or perception related to the
implementation of Speech Training. The transcriptad
the students interview was seen in sample 1 aswell

good speaking and my developemnt in
speaking is getting faster because in
training, a lot of things | learn about
speech itself and how to deliver the speech
fluently and accurately and of course, it
must be interesting. So, | think, my
pronunciation is also better than before
and other things

Copyright © 2016 IJIRES, All right reserved
354



International Journal of Innovation and Research inEducational Sciences
XIJ I RE S Volume 3, Issue 6, ISSN (Online): 2349-5219

Source of Knowledge

Student 2 . of course my speaking is getting pregyre [pastssspest [ [ | [ | |awd talkles
I am happy to see my improvement but | e v || Sone Qusieds
am not satisfied with this condition. | will 6 ks sl | ‘ At ask
again aaaaaaa and again to enhance my bt i sty . “3““5‘:‘&“‘““
speaking so | can be like native speaker | ah:.,;,w;::t;

Student 3 :well | think hm | think my speaking is M friceds

good sir from before because i can see
that i can be better in pronunciation and

grammar even though it is not as perfect explanation ‘ B by
as native speaker. This is good news for [P [ ‘ Gove, HSeks feel
. . | answering the Ao (1§
me and motivate me to learn speaking and e faaln
increase my ability [Gamgbody | || e SFPes S
language | g B G
appropriately v IO aq‘j [n\l,-.)j_

Based on the interview in sample 8, it indicatext the i — —

| Do the task in
students got improvement in terms of speaking [F— o

competence because the students can reduce tiséakes e |

Nature of 1ask | or group work

in speaking, such as grammar, pronunciation, vdeaju iy 7T o Sieas Brocs

[ fole_ gl -

and other components in speaking. The studentsfedéto

happy to join the speech training because Speeaihifig | "W'm:m I | [ | e |
th)t_?tABC Model Technique can enhance their speaking i || | 0@'%2&
ability. 4| Concluding | from specch ,

Speech training does not only improve the student S I T N A
speaking competence, but also alleviate the stadent i HL4 _‘_ﬁ'"fﬁ'.‘f”"*%l
speech anxiety because the students are preparbd to Fig. 1. Students Observation Checklist for Class A
ready in giving speech in front of many people. The
students felt that their anxiety level become lowman ) - : -
before. Several students were interviwed by theaisher IMProvement in terms of their anxiety level. Afjeiing

to confirm that whether their anxiety was gettiogiér or SPEech training, several students were still ariou

not after getting treatment from the lecturer. Th&P€aking, several students just listened to thirec but
interviews transcript can be seen in sample 3 limAfs: it is fewer than before. Besides, not all the sfisiesum

Researcher : Does the technique reduce your anxigdfp» conclude and comment on lecturers explanation.
and your speaking competence problem? S0Me students were still awkward in using the_lryood
Student1l : Of course, now i am brave to speak ignguage. However, all the students practiced tmsech
front of you all. Sometimes in the €ither in group or individual. Over:_;tll, th(_e studenan join
classroom 1 raise my hand voluntarely tothe training well and dgcrease their anxiety. _
speak or to express my idea in front of my In short, a_lfter knowing the s_tu_dent§ perceptlortrteo
friends. implementation of Speech Training, it can be sddt t
Student2  : Yes it does, it reduces my anxiety whersP€€Ch training in every class got good resporwa the
give speech in front of my friends. Anostuder_wts because it is very useful _for d_eveloplhglrt
now even my friends laughed me durin@peak'ng competence and reduce their anxiety.
speech, | don't care about it.
Student3  : Yes sir. It helps me to reduce eessee IV. DiscussION
anxiety and my speaking problems

Based on the figure 1, it can be seen that theatadyot

The lecturer had implemented Speech Training in the
Based on the interview in sample 3, the stude@tdnd fourth semester students of Universitas Muhammadiya

3 have the same response related to their angétglent Kendari. The students followed the training and
1, 2 and 3 thought that Speech Training with Syatem implemented their knowledge while giving speecfframt
Desensitization Technique reduced anxiety and imgoro Of their friends. The students were enthusiastifining
speaking competence. The students were brave &k pe this training. Thus, the students have been obdeavel
front of many friends. Thus, Speech Training does ninterviewed by the researcher in order to know rthei
only improve speaking competence, but also allevine response toward the implmentation of Speech Trginin
students speech anxiety. With Video Modeling Technique.
Beside interview, the students observation shest al Based on interview and observation sheet which have

showed that the students were enthusiastic anditessty been distributed to the students, the students duai
after joining the Speech Training with Speech Tirgin response to Speech Training because this trainsgres
with ABC Model Technique. Then, the students didhe students to be better speaker either in acadenmon
discussion, shared ide, interacted to others aadtiped academic setting. Besides, Speech Training gavedeim
their speech. The part of observation ceklist lsarseen 0r example to the student how to open, deliver elode

in figure 1, but for more details, the observatabecklist the speech.  From this training, the students tearn
can be seen in appendix 1. elements of speaking, such as grammar, pronungjatio

intonation, stress, gesture, eye contact and mashae.
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Besides, modeling is recommended to be used iiregc [6]
and learning speaking (Spiegler & Guevremont, 2248
266). It is because Speech Training makes teachiy 7]
learning easier and more fun in the classroom. tBe,
students were enthusiastic in learning speakingpeech. [8]
Consequently, the students got improvement in tesis
speaking competence. 9]
Furthermore, Osborn & Osborn (2014) stated that in
speech training, the students learnt techniques Gl
delivering speech, such as manuscript, memorizing,
impromptu and extemporaneous technique. Based an;
speech training, the students joined in the classrahe
students learnt those techniques and implemented th2]
combination techniques in delivering speech. lidsause
this training prepares the students to be knowleldgand
better in giving speech. [13]
In short, the students thought that Speech Traiisng
good for them because it improved their speaking
competence and enhanced their knowledge about iegeak{M]
elements while giving speech. Thus, the studentd ha
positive response to the implementation of Speech
Training.
[15]
V. CONCLUSION
B indi i i &
ased on the findings of this research, it can b
concluded that the students had positive respansard
the implementation of speech training. Consequeiibly
students could reduce their speech anxiety andofesier  [17]
in giving speech in front of many people. In aditi this 18]
research can be fruitful for other researchers plan to
do similar research but different in terms of psjolical [19]
factor, such as autonomy, creativity, intelligencelf
esteem, and etc.
[20]
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