Spring 2013 Community Read comprehensive lesson kit for grades K-12

“Inspiring a culture of
lifelong reading through
dynamic community
collaboration.”

Geneva Reads is a collaborafive ef-
fort by the city’s public and private
schools, Geneva Public Library, Hobart
and William Smith Colleges, Finger Lakes
Health, community agencies and others in
Geneva to increase the understanding of
the importance of reading in all phases of
life. Since 2008, the Geneva Reads coali-
tion has been working to create a culture
of literacy in our community.

“United We Dream”: Geneva
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Each year, Geneva reads orgonizes
communify events, programs, discussions, and
speakers centered around a particular set of
books that share a common theme. This
Spring, the Community Read selections focus
on education, work, and the “American
dream” - what opportunifies does one have as
a citizen of the United States? How does our
society regulate who is allowed to identify as
an American? As students interact with the
variety of acfivities induded in this lesson kit
that involve the history, polifics, literature, and
art fargefing immigration in our countiry
throughout the past several decades, they will
learn more about the accommodations that
the United States makes for immigrants and
the sense of belonging that one feels once

they hold legal residency.
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Just Like Us

Just Like Us tells the story of
four high school students whose
parents entered this country 11-
legally from Mexico. We meet
the girls on the eve of their sen-
1ot prom in Denver, Colorado.
All four of the gils have grown
up in the United States, and all
four want to live the American
dream, but only two have
documents. As the girls attempt
to make 1t into college, they
discover that only the lepal pair
sees a clear path forward. Their
friendships start to divide along
lines of immugration status.

Through the lives of four
fascinating young women,
Thorpe creates not only a
moving examination of a
complicated American issue,
but a welltold, inspirational
story as well. -Kirkus
Reviews

Just Like Us 15 a coming-of-
age story about girlhood and
friendship, as well as the resil-
1ence required to transcend
poverty. It 1s also a book about
identity —what 1t means to
steal an 1dentity, what 1t means
to have a public 1dentity, what
1t means to inhert an identity
from parents. The girls, their
families, and the critics who
object to their presence allow
the reader to watch one of the
most complhicated social 1ssues
of our times unfurl in a major
American city. And the per-
spective of the author gives
the reader insight into both the
most powerful and the most
vulnerable members of
American society as they
grapple with the same di-
lemma: Who gets to live in
America? And what happens
when we don't agree?

Helen Thorpe

Helen Thorpe, wife of Denver
Mavyor John Hickenlooper, 1s a
freelance wnter who has wnt-
ten for The New Yorker, The
New York Times Magazine,
New York Magazine, The New
York Observer, and Texas
Monthly, among other publi-
cations. Thorpe reads from
and discusses Just Like Us:
The True Story of Four Mexi-
can Girls Coming of Age in
America, a powerful and mov-
ing account of four young
women from Mexico who
have lived most of their lives
in the United States and attend
the same high school Two of
them have lepal documenta-
tion and two do not. This brl-
hiant, fast-paced work of nar-
rative journalism 1s a vivid
coming-of-age story about

of all, identity. No matter what
one’s opinions are about 1m-
migration, Just Like Us offers
fascinating insight into one of
our most complicated soeial
1ssues today.

Just Like Us table of
contents:

e Character Guide
e Privileges

eKey Terms

e Discussion Guide

¢ “American Dream” activity
e Dream Board activity




Marisela

Key terms in Just Like Us:

A covole is person who smuggles Lafin Americans across the US border,
typically for a high fee.

The DEEAM Act (Development, Relief, and Education for Alien Minors) is an
American legislative proposal that would provide conditional permanent
residency to certain undocumented residents of good moral character who
graduate from U.5. high schools, arrived in the United States as minors, and
lived in the country continuously for at least five years prior to the bill's en-
actment. If they were to complete two years in the military or two years at a
fouryear institution of higher learning, they would obtain temporary resi-
dency for a six-year period.

Temporary Assistance for Needy Families (TAMF) is a government progrom
that gives cash assistance to needy families with dependent children, and to
pregnant women, to help them meet the basic needs of their children. This
cash assistance can be used to help families with housing, utilities, and cloth-

ing costs.

The Temporary Family Reunification Program reconnects children in ouvi-of
home care with their families by means of a variety of services and supports
to the children, their families, and their foster parents or other service pro-
viders. It aims to help each child and family achieve and maintain, at any
given time, their optimal level of reconnection—from full reentry of the child
into the family system to other forms of contact, such as visitation—that affirm
their child’s membership in his/her family.




JUST LIKE US

DISCUSSION GUIDE

1. In the fitle “Just Like Us”, who does
the word “us”™ refer to? What do you
think the title means?

2. In what ways are the four girls
representative of certain groups
(Mexicanas, Latinas, immigrants, etc),
and in what ways are they unique?

3. Identify figures largely in this book
Girls who are beconung young
women stmiggle to find their adult
identities; imdocumented students
hide their 1llegal status from their
peers; other characters mn the book
possess multiple identiies. What kind
of labels do the people in this book
wear, and how does it help or hinder
the ability of others to see who they
really are?

4. Some people feel it 1s wrong to call
any human being “illegal,” arguing
that the term “undocumented” 1s more
enlightened. Others feel it is important
to call someone who crosses the bor-
der without the right documentation
an “illegal alien.” The author chooses
to use all of those terms at vanous
pomts. What do you think about these
terms, and how might they shape peo-
ple’s understanding ? Dioes calling
someone “1llegal”™ suggest that they do
not belong to our society? Is this
harmful? What term would you prefer

to use?

5. How would this book be different if
it had been wntten by a different per-
son? What if a native-born United
States citizen had written the book?
What if a Latina had wntten the book?
How might this book be different if it
had been wntten by Yadira? In other
words, how did the author’s position
n society, or her own points of view,
color this story?

6. How do the differing legal statuses
of various characters affect others?
How are the undocumented girls af-

fected by having siblings who possess
legal status? How are the
undocumented girls affected by hav-
ng close friends or peers who possess
legal status? Conversely, how are the
two girls with papers affected by hav-
mmg family members and close fiends
who lack legal status? How are
children in this book affected by hav-
mg parents whose status 1s different
than their own? How are parents af-
fected by children whose status 15 daf-
ferent than their own?

7. The book mentions a Bible passage
from Leviticus: “And if a stranger
dwells with you in yvour land, you
shall not mistreat him. The stranger
who dwells among vou shall be to you
as one bom among you, and you shall
love him as yourself; for you were
strangers in the land of Egypt.”
should this Bible passage be mter-
preted to apply to illegal immigrants
living i the United States? Federal
laws in the United States make 1t 1lle-
gal to harbor or to knowingly employ
an llegal immigrant. Are these laws m
confliet with the instuetions in the
Bible? If so, which laws should be
obeyed?

8. Which people in the book are doing
the night thing, and which of them are
doing the wrong thing? Are there well-
mtentioned people in the book who
cross the line and do the wrong thing
out of an excess of sympathy, or some
other motivation? How would you
have acted in the same circumstances?

9. Alma purchases a real person’s
identity on the black market and uses
it to work. She is later accused of
committing a felony because of this,
and rather than stand trial, she chooses
to flee the country. What do vou thinlk
about her actions? Is Alma a good per-
son of a bad person? Why?

10. Later in the book, Yadira chooses
to buy a fake Social Secunty card on
the black market (although she uses a
made-up number, rather than a stolen
wdentity). Mansela has already made

the same decision, at a much vounger
age, on the advice of her parents. Is
this mght or wrong? What do vou
think of their actions? What would
vou have done if you were in their
shoes?

11. If a chald 1s brought to this country
by his or her parents as a toddler,
without the nght documentation, and
grows up here, then which country
should that child consider is or her
home? The one where they have legal
citizenship? Or the one that they
kmow, where their friends and famuly
live? And when the child becomes an
adult, does he or she have a moral ob-
ligation to retum to their country of
origin? Is it realistic to expect that this
will happen? What would the experi-
ence be like?

12. In what ways were the educational
msttutions mentioned in the book
successful mn addressing the needs of
the young women, and in what ways
were they lacking? What public poli-
cles presented the most opporiunities
for the young women, and what pre-
sented the most barmiers? What sup-
port systems were essential to the
young woIlen's successes, and what
support systems were absent? How
did the actions of interested
mndividuals provide opportunities or
barmiers for the young women?

13. Which choices did people in this
book make that vou agree with?
Which did you disagree with? How
did the choices of parents affect their
children? Which choices did their
children make that vou agree with or
disagree with?

14. In what ways did thas book change
or affect your own views?

15, Not many young women without
papers make it through college. How
did Marisela and Yadira manage to
finish high school, find the money to
pay for a topnoteh umiversity, and
graduate with bachelor’s degrees?



16. Being bom in London, but later
immugrating to the United States at a
yvoung age, Helen Thorpe admuts to
feelng a sense of dual 1dentity that the
girls in Just Like Us also felt. How i1s
her expenence similar to that of the
girls? How is 1t different? What does
she mean when she says that she and
the girls had “something n
commmoil...and nothing m commoeon™7

7. While at Theodore Roosevelt High
School, Marsela, Yadira, Elissa, and
Clara face all the same “growing
pains” that any other teenage girl
would. How are their problems com-
pounded by Mansela’s and Yadira's
lack of legal status?

18. Mansela pays state and federal
taxes dunng her employment at a local
supermarket, despite the fact that she
15 not a legal resident or a citizen.
Thorpe writes, “even though she (Ma-
nsela) would never collect Soical Se-
curity payments - she was padding the
fund for Amenca’s legal retirees.”
Why do you think Thorpe chooses to
mention this fact?

19. Diseuss the differences between
“*Chicanos™ and “mexicanos™ at Theo-
dore Roosevelt High School. Were
yvou surprised to leam that there are
divisions within the Latino
commumity? Where do the guls fit in?
What tensions does this division
cause?

20. The author does not shy away
from the tough issues that her hus-
band, John Hickenlooper, faced during
her wniting of Just Like Us. Why do
you think she chose to make mention
of lus difficulties? Do you think he
ever made questionable decisions re-
lated to imnugration? How about
other business owners who employ the
students and their fanuly members?

21. The girls bond over their common
struggles. However, when Yadira,
Clara, and Ehssa obtain financial aid,
they avold telling Mansela. Yadira
comments, “Now ['ve zot money, and
she doesn’t, and I'm almost sure I'm
going to make it - and that buwlt a wall
right there.” Do you think that the
girls were destined to have these con-
fhicts becanse of their difference m
status? How 1s the finane1al aid expe-
rience a metaphor for the struggles
that immigrants without legal status
continue to experience”

22, How does the dance showease at
Theodore Roosevelt High School par-
allel Yadira and Mansela’s relation-
ship? How does it speak to the lives
they lead in contrast to the lives they
want?

23. How does the shooting of Denver
pelice officer Donmie Young cast an
unfavorable spotlight on the
mmnugrant commumnity? How did the
events swrrounding the investigation
of his death affect the girls? The
author? Were you surprised to learn
about Donmie Young's hentage and
flueney in Spamish? How did that af-
fect your understandmg of what hap-
pened inside Salon Ocampo?

24, Irene Chavez speculates that race

caused conflict for the girls in college.

Do you believe her assessment that
Yadira and Clara were trying to fit in
with white students? How does their
fnendship with L uke exacerbate the
problem? Why do they hide certain
things from hum? Is the confliet really
that Yadira and Clara are trying to as-
similate while Manisela cannot?

JUST LIKE US

DISCUSSION GUIDE (CONT.)

25. Do you agree with the author
when she theonizes that opportumtes
for immigrants were “curtailed by
their lack of documents - their inabil-
ity to obtain legal status perpetually
threatened to stunt their potential™?

Do you think Mansela and Yadira rise
to these challenges? Just Like Us was
onginally published in 2009. Discuss
how the poliical elimate swrounding
mmmigration has changed. If the girls
were applying to college in the present
day, do you think they would have had
a different expenience”

26. In the mtroduction, the author
wrnites, “Immigration is_. inherently
messy. The 1ssue bleeds. And we are
all implicated”. Do you agree? After
reading Just Like Us, what steps do
you believe still need to be taken?

27. It 15 obvious that the author comes
from a much different background
from the girls she writes about. At thr
conclusion of the book Thorpe com-
ments that she was lookmg at Mansela
from “across the cultural gulf”. Is
Thorpe’s comment one of disappoint-
ment or acceptance? Will that gulf
ever close?

28. Just Like Us begs the question,
what makes us an Amencan? Is the
answer any more clear to you after
reading the book? What do you think
makes someone “American” 7




THE “AMERICAN DREAM”

Objectives: Students will analyze, interpret, and conduct research with digitized primary source documents interpret immigrant so-
cial life in the United States; they will then present and defend their ideas about what the American Dream has been, through the
decades relate what they have uncovered from inquiry and research to their own American Dream.

INTRODUCTION

Define the scope of the project: Before introducing the lesson, or as a class, define the scope of the historical research conducted in
this project. Will teams gather material from a specific decade? Discuss the difference between primary and secondary sources and
why they are valuable sources of information.

Engage students: Invite students to begin their inquiry by considering the dreams of today and the dreamers of the present. Next,
use historical collections to learn about our cultural heritage and find evidence of the dreamers in our collective immigration his-
tory. Finally, ask your students to compare their own dreams to the dreams of those who lived before them. Students should under-
stand that history is the continuing story of human experience, the stories of pecple like themselves. Help students to understand
that as they define and pursue their own dreams, they create the future of our nation and the world.

Divide your class into learning teams and assign roles and responsibilities. Each team will select (or be assigned) a research role
{photographer, lawyer, poet, politician, producer, comedian, musician). Each student will work as part of the team to compiete the
project. Remind students that while they each have spedfic tasks, all team members pitch in and help one another. Provide time for
students to explore the student page of the project.

Mmr With your artiul eye, you copture the Design a photo essay that shows the

images of the American Dream. Americon Dream. Show how the
Dream has been offected by time,
cultural influences, and significant
historical events.

Reporter On the newsbeat, you report and Write o news article thot reports the
chronicle the events which shape the results of your research on the Ameri-
American Dream. con Dream. (Article includes: title,

who, what, when, where, and how.)

Lowyer Your passion for controversy and de- o lege! brief about the status
bate guide your vision of the Amer- of the American Dream. (Legal brief
con Dreom. includes: title, who vs. whom, state-

ment of focts, argument, conclusion,
references.)

Politician With your finger on the pulse of the Write and deliver o speech that traces
Americon people, you trace signifi- the political events that shape the
cant political events that shape the American Dream. Your speech shows
American Dream. how the "Dream” has been affected

by political response to cultural infiu-

ences and significant historical events.



GENEVA: “UNITED WE DREAM” — DREAM BOARDS

Overview: In this lesson, students will create
individual collages representing their long-
term personal, educational, and career
goals. Every dream board is different and
allows for students to place images
representing their home, family, friends,
career, travel, and education dreams.
Pictures may be pasted from magazines,
words can be written, and drawings may be
added.

Objectives: Students will be able to:

e Describe personal goals for the future in a
way others can see and understand

e Demonstrate ability to verbally and visually
describe personal short-term and long-term
dreams

Materials:

e Magazines, newspapers
e Personal photographs

e College brochures

e Large poster board

e Scissors

e Markers, crayons

o Glue sticks

Procedure:

1. WARM UP: Quick Write
Wishes and Goals handout
For 2-5 minutes, have students write about
their personal long-term goals and wishes.
PROMPT: Tell students to begin ideas with “I
want” or “My vision is...” to initiate their
brainstorming.

2. Explain the idea of a dream board. Dream
boards are tools used to brainstorm goals,
remind us of our goals, and help us stay on
track when times or tough. They can be both
long-term (over 5 years in the future) or
short-term.

3. Ask students to review their quick write to get an
idea of what kinds of images they will look for or
write on their boards to represent their goals -
students should make a list of their ideas.

4. Explain to students about the expectations for the
assignment. Discuss appropriate and inappropriate
imagery in the collages.

5. Students can now search through magazines or
draw pictures and words to create their dream board
collages,

6. Dream boards should be displayed in a prominent
place in the classroom and referred to when relevant
topics of identity and goals come up elsewhere in the
curriculum.
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Cynthia DeFelice

Cynthia DeFelice is the
author of many bestselling
titles for young readers; her
books have been nominated
for an Edgar Allen Poe
Award and listed as
American Library Associa-
tion Notable Children's
Books and Bank Street Best
Children's Book of the Year,

one answer: “T love the feel-
ing of being caught up in the
lives of the characters I am
writing about. I enjoy the
challenge of trying to write
as honestly as I can, and I
find enormous satisfaction in
hearing from readers that
something I wrote touched
them, delighted them, made
them shiver with fear or
shake with laughter, or think
about something new.”
Cynthia and her husband live
in Geneva, New York.

Under the Same Sky
table of contents:
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JNDER THE
SAME SKY

CYNTHIA DEFELICE

Under the Same Sky

For his fourteenth birthday, Joe Pedersen
wants a motorbike that costs nearly a
thousand dollars. But his mom says the
usual birthday gift is fifty dollars, and his
dad wants Joe to eam the rest of the
money himself and "find out what a real
day’s work feels like.* Angry that his
father doesn't think he's up to the job, Joe
joins the Mexican laborers who come to
his father's farm each summer. Manuel,
the crew boss, 1s only sixteen, yet highly
regarded by the other workers and the
Pedersen family. Joe's resentment grows
when his father treats Manuel as an

equal. Compared with Manuel, Joe
knows nothing about planting and hoeing
cabbage and picking strawbermes. But he
toughs out the long, grueling days in the
hot sun, determined not only to make
money but to gain the respect of his stem,
hardworking father. Joe soon leams about
the problems and fears the Mexicans live
with every day, and, before long, thanks
to Manuel, his beautiful cousin Luisa,
and the rest of the crew, Joe comes to see
the world in a whole different way. In her
novel, Cynthia DeFelice explores our
dependency on migrant workers and si-
multaneous reluctance to let these people
into our country and into our lives.



UNDER THE SAME SKY
DISCUSSION QUESTIONS

1. Explain how Joe’s older sister,
LuAnn, changes her opinion of
her brother.

2. What things happen in Under
the Same Sky that change
Joe’s opinion about his friend
Randy?

3. Do you think Luisa and the
others make the correct
decision in leaving Joe’s farm
when threatened by the INS?
4. What is the significance of the
book’s title?

5. Find the meaning in the text or
dictionary of the following
words: migra, periddico,
perro, muy bueno.

MIGRANT FAMILIES

Rationale: Approximately 47,000 migrant
farmworkers and their family members come
to work in New York each year. Many of the
children in these families attend New York’s
schools. Many labor issues and health issues
surround their lives. This activity is designed to
help students:

e Understand the process of getting food
“from the table”
e Appreciate the hard work done by migrant
farm workers
e Trace the paths farmworkers take as they
travel from state to state as crops ripen
e Learn how moving and working with their
parents impact the lives of migrant farmworker
children
e |dentify cultural traditions, values, and
strengths of immigrant farmworkers and the
difficulties they face as new members of rural
communities

PHOTO INVESTIGATION

Intro: Included are six photographs of migrant
farmworkers and their environments.

Allow students to observe and investigate the
photos, but do not provide any information
about the photos (do not include captions).
Ask students to interpret what they see.

Process:

1. Divide students into groups of four or five.
Each group should have a discussion
director, recorder, and reporter.

2. Explain to students that they should spend
a few minutes talking about what they see
in the photos.

Guiding Questions:
e Where do you think this picture was
taken?
e Where do these people live?
e What kind of work do they do?

e How long do they work?

e What is their family life like?
e What is their home like?

e Do the children not go to school?

3. Pass out the photo analysis sheet to the
groups. After they complete this sheet, ask
students to write a story about their
picture. Students should then read and
share their writings with the rest of the
class. Be sure to:

e Look for similarities and themes in their
pieces
e Write down anything that comes up
frequently
e Display students’ work around the room
e Record on chart paper

4. Hand out the actual caption to the photos
to each group. Discuss the actual descriptions
that accompany the photos and compare
them with the ones generated by the class.
Focus on the stereotypes that may have come
up during the discussion. Ask if students were
surprised by any of the actual captions.



Photograph Analysis Worksheet

Observation

Study the photograph for two minutes in your group. Form an overall impression of the

photo and then examine individual items (faces, things in the background). Divide the
photo into four sections, and study each section to see what new details become visible.

Use the chart below to list people, objects, and activities in the photo.

PEOPLE OBIJECTS ACTIVITIES

Analysis

List three things that the photo makes you think about.

Whom do you think this photo is about?

What is the life of this person like?




Photograph Discussion Questions

What do you see?

What do you think it is?

How do you feel about it?

Who are the people in the picture and hat may they be thinking about?

Where are they from?

What is happening in the rest of the picture?

Where do you think this picture was taken?

Where are these people living?

What kind of work do their parents do?

How long do they work?

What is their family life like?

What is their home like?

Do the children go to school?




Photo Card 1 -

Children at Waushara Labor Camp
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David Giffey (1967). Struggle for Justice: The Migrant Farm Worker Labor Movement in Wisconsin (1998). Wisconsin Labor History Society.



Photo Card 2 -

Texas Migrant Family
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David Giffey (1967). Struggle for Justice: The Migrant Farm Worker Labor Movement in Wisconsin (1998). Wisconsin Labor History Society.



Photo Card 3 -

Child Worker Bearing Grapefruit
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David Giffey (1969). Struggle for Justice: The Migrant Farm Worker Labor Movement in Wisconsin (. 199_8). Wisconsin Labor History Society.



Photo Card 4 -

Boys Selling “La Voz Mexicana”

David Giffey (1967). Struggle for Justice: The Migrant Farm Worker Labor Movement in Wisconsin (1998).Wisconsin Labor History Society.



UNDER THE SAME SKY

Approximately 47,000 migrant workers and their
families come ta Mew York State each year. The

majority of workers in MY are of Mexican origin.

Migrant workers live in
almost every county in
MY. They live in western
MY along Lake Ontario

and Lake Erie harvesting apples, grapes, and other
fruits; in central NY planting and harvesting
vegelables, and in the Finger Lakes region

trimming and harvesting grapes.

Farmworkers are excluded from some of Mew York
State’s labor laws:

o disability insurance
» o day of rest

*  overfime pay

» eollective bargaining

Farmworkers are provided lesser coverage than
ather workers under some Mew York State labar
leawes:

« child labor

» unemployment insurance

» some health/safety protections

Batween 1 and 3 millien
migran! farmworkers
leawe their hames 1a

plant, cultivate, harvest,

and pack fruirs,
vegetables, and nuts.

81% of all farmworkers are foreign-borm. 78% of
all farmworkers were barn in Mexica. 80% of
farmworkers are men. 52% of farmworkers are not

authorized to work in the United States.

Farmworkers are young: their average age is 31
The physically demanding work is difficult for older

workers lo perform.

Five oul of six farmworkers speak Spanish.

The average hourly rate for farmworkers is 55.94.
One-half of all individual farmworkers sarn lass
than 57,500 per year, far below the U.5. paverty
level of 517,650 for a family of four.

54% of migrant teenagers drop out of school be-

fore gradvation. Frequent moves and the need for
teens to work and contribute

te their family’s income make
school alendance difficuls. At
least onedhird of migrant

children werk an farms 1o

help their families.

Souwrces: NY5 Department of Education; NYS Department of Labor; NYS Department of Health



My Name is
Maria Isabel

By the time
Mana's famly
moves into their
new home, the
school

year has begun.
Her first day
does not go
well. On the

there are
already two
Manas in the
class. Mana
tries hard to
listen and do
well, but she simply cannot remember her new name. Whenever the
teacher calls on "Mary Lopez," Mana does not answer. Several times a
day, the teacher scolds Mana for her inattention. When the teacher as-
signs an essay entitled "My Greatest Wish," Mana communicates her
feelings about her name- Mana Isabel Salazar Lopez. She shares the
ongn of each name and expresses her greatest desire- to be called
"Mana." A classic for elementary age children, My Name is Maria Isabel
appeals to young readers who 1dentify with Mana's plight as the new
student at school trying to adjust to the often unreasonable expectations.
Mana's courage to speak out mspires us all to stand up for ourselves.

Editorial Review:

Simply told, this story combines the struggle of a Puerto Rican family's efforts
to improve their life with a shared sense of pride 1n their henitage. The author's
carefully drawn characterizations avoid stereotypes, thus increasing their appeal
and believability. Abetted by Thompson's straightforward black-and-white
drawings, this contemporary tale serves as a good reminder that no two names
are really alike. -Publishers Weekly

Alma Flor Ada
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My Name is Maria
Isabel table of contents:

¢ Discussion Questions
e Book Report

e Prediction Chart

e Extension Activities




MY NAME IS MARIA ISABEL

TIME TO READI

BEFORE YOU READ,
LOOKAT....

The Cover: Have students make predicions about the text
based on the title and the front cover [llustrations. Whot is the
story about? Who is the little girl on the cover? What's in the
background behind her? What does the title mean? What kind
of nome is Maria lsabel?

Prior Knowledge: Ask if any students know why they
were given their name. Were they named after family mem-
bers? Do any students know what their names mean? You may
also want 1o discuss what it’s like to be the new kid at school.

How did the students feel on their first day of school?

Purpose for Reading: Students con practice making pre-
dictions. Maria Isabel hos a difficult problem 1o solve. As you
read, stop severa times 1o predict what you think she will do
naxt. Then predict what the rasults will be.

Family History: Discuss the importance of names. The
linle girl in the story is proud of her name because she wos
named after relatives. Find out if your kids know who they

were nomed after and why, or what their nomes mean. Are
their names important 1o them?

WHILE YOU READ...

MONITORING COMPREHENSION

Have students complete the atached prediction chart while
reading.

MAKE SURE TO THINK ABOUT...

Purpose: Revisit the purpose. “As you read, you mads
predictions about how Maria Isabel would solve her problems.
Were you right?” Compare students’ predictions to what actu-
ally happened. Have students explain the reasoning behind
their predictions.

Extending Thinking: Ask these open-ended questions:
“What do you think her father meant when he told Maria that
her teacher at schoo! was like her mother at home?” “Why do
you think it was easier for Antonio 1o adjust 1o his new school
that Maria?” “Why did Maria take so long to tell her teacher
how she feli?” “What other ways could Moria have found to
let her teacher know what she was fesling?”

WRITE ABOUT WHAT YOU READ

Have students complete a short book report
about the story.

My Name Is Maria Isabel by Alma Flor Ada
Author
# of pages
Main characters
Setting
Introduction - how does the story begin?

Describe one of the settings in the story.

List two characters, and briefly describe both.

What is Maria Isabel’s biggest problem in the
story? How is this problem resolved?

How does the book end? Do you like this ending?
Why or why not?

What was your favorite part of the story? Why?

Would you recommend this book to a friend?
Why or why not?




PREDICTION CHART
Problem My Prediction What Really Happened




MY NAME IS MARIA ISABEL

COMPREHENSION QUESTIONS

Answar the following questions using complete sentences. You may refer to both the book and
your journal notes.

1. What does Maria Isabel’'s mother say to her when she leaves for school?

2. Who made Maria lsabel's favorite yellow dress?

3. Why does the teacher decide to call Maria, Mary#

4. Who is Maria lsabel named after?

5. In what country does Maria Isabel start school?

&. What is the girl's name who comes and takes Maria Isabel by the hand?

7. What is the one thing Maria lsabel wishes her teacher would stop deing?




MY NAME IS MARIA ISABEL

WRITING EXERCISE: ROUGH DRAFT

Write o complete paragraph based on the topic below. Remember to include a lopic sentence, several
supporling sentences, and a concluding sentence.

y Intreduction / Topic Sentence

y Supporting Sentences

y Concluding Sentence

WRITING EXERCISE:FINAL DRAFT




MY NAME IS
MARIA ISABEL

Discussion Questions

Think about and discuss the following
questions.

1. Why do you
think Maria Isabel
changed her mind
about her new
backpack? Have you
ever been nervous to
start school? Why?

2.Have you ever tripped and fallen in
a new set of clothes? How did you feel
when it happened?

3. Are you named after a family
member? If you are, who is it? Does
your name have a special meaning?

4. What do you think Maria Isabel is
thinking when she opens her new book
and sees the name Mary Lopez written
in it? How would you feel? Do you think
it was right for the teacher to change
Maria Isabel’s name?

5. Maria Isabel’s family
cherishes a photograph of
their grandmother. Why
do you think that photo is

important to them? Does your family
have a photo of a relative that is very
important to them? Why is it important?

6. Why does grandmother Chabela
put money in a cookie jar? Has anybody
every given you money? What did you
use it for?

7. Why do you
think Maria Isabel’s
grandmother says to =

"

@,
<

.. §
S

kitchen.”? What are some reasons her

her, “This is so you
can study someday

and not spend your
whole life in a

grandmother might have said this?




My Name Is Maria |sabel

RIF EXTENSION ACTIVITIES FOR EDUCATORS

THINK-TAC-TOE ACTIVITY OPTIONS

# |ndividual students can choose an activity to complete.

+ Student pairs or cooperative groups can work together on a choice of their own.

# Educators can assign an activity for an individual, pairs or groups.

GETTING TERRITORIAL

Puerto Rico is a United States
territory. What does that mean?
How is a territory different than a
state? Does the US have any other
territories? Research to find out.
Share your findings through a
poster, brochure or PowerPoint.
Be sure to include information
about and maps of each of the
territories.

Social Studies/Geography

COOKING WITH MATH

Maria Isabel cooks when her
mother’s not home. Using a
cookbook or the internet, find a
recipe for one of your favorite
foods—be sure it has at least 6
ingredients. Convert all the cups in
the recipe to ounces (hint: 8 cunces
=1 cup). Convert all the minutes in
the recipe to hours Chint: you'll
probably end up with fractions!).

Math

EXPRESS YOURSELF

Write an acrostic poem about
yvourself. For each letter of your
name, think of a word or phrase
that describes you. Decorate your
poem with pictures of yvou or your
favorite things.
Example: Zany
Always nice to people
Knows a lot about poetry

Word Smart/Creative Writing

THE NEW KID (EROCHURE)

Pretend a new student is joining
our class. Make a brochure to
welcome them! Be sure to include
all the information they'll need
about our school, our classroom,

our daily schedule and our students.

Also include a list of advice on how
a new student can do well in school
and make friends.

Word Smart/informative Writing

WHAT'S IN A NAME?

Interview a parent or guardian to
find out how you got your name.
What does your name mean? Did
your parents argue over what to
name you? Were you almost named
something else? Turn the interview
into a story or a comic strip about
how you got to be you!

Word Smart/Creative Writing

THE TOURIST (BROCHURE)

Maria Isabel's family is from Puerto
Rico. Make a tourism brochure
about Puerto Rico. Include facts
about the country (location, history,
language, culture, etc.) and some
of its major cities and attractions.
Also include a map showing Puerto
Rico's location comparad to the
United States.

Social Studies/Geography

DEAR SIR OR MADAM

A namesalke is someone who is
named after someone else. Maria
Isabel is a namesake; she was named
after many different people. Pretend
you're Maria and write a letter to one
of them. Talk about your problem and
how you finally got your teacher to
call you by your name. Why was that
important to you?

Word Smart/Creative Writing

MY GREATEST WISH

Maria |sabel finally tells her teacher
how she feels about “Mary” when
she writes an essay about her
greatest wish. Write an essay

about your greatest wish. Include a
paragraph about ways you could
make your wish come true. What do
you need to do to make it happen?

Word Smart/Creative Writing

LETIT SNOW

Maria lsabel is excited when it
snows. Draw a picture of the water
cycle to explain why it snows. Label
and explain each step of the cycle.
What determines whether water
comes down as rain, snow or sleet?
Include an explanation somewhera
on your picture.

SciencesArt Smart




The Name Jar

The new kid in school needs a new name! Or does she? Being the new kid n
school is hard enough, but what about when nobody can pronounce your name?
Having just moved from Korea, Unhei is anxious that Amenican kids will like
her. So instead of infroducing herself on the first day of school, she tells the
class that she will choose a name by the following week. Her new classmates
are fascinated by this no-name girl and decide to help out by filling a glass jar
with names for her to pick from. But while Unhei practices being a Suzy, Laura,
or Amanda, one of her classmates comes to her neighborhood and discovers her
real name and its special meaning. On the day of her name choosing, the name
jar has mysteriously disappeared. Encouraged by her new friends, Unhei
chooses her own Korean name and helps everyone pronounce it — "Yoon-Hey."

Editorial Review:

Choi's beautiful writing and art enhances her depth of the characters and
adds warmness to this problem of fitting in and being accepted that is
faced by so many children today. -Children’s Literature

Yangsook Choi

“I came to America to
finally pursue my dream as
an artist at the age of 24.
My determination was
clear; no matter what | did
| would use my profession
as a channel to somehow
connect to children. My
heart was hardened by the
injustices towards children
by the rules made by self
centered grown ups. | felt
| needed to do something
about it when | grew up.
But | simply never
expected myself to work
this directly for children.”
Choi believes the
messages she sends
through her writings need
to be positive with the
power to enhance
children’s lives; her honors
include International
Reading Association
Children’s Book Award, the
Parents Choice Silver
Honor, and the Oppenheim
Toy Portfolio Gold Award.

The Name Jar table of
contents:

e Discussion Questions
e Name Activity
e Story Map

e Character Traits




THE NAME JAR

IDEAS FOR DISCUSSION

Throughout The Name Jar, questions about difference and identity
underlie Unhei’s consideration of taking an American name rather than
using her given Korean name at school. Is it good to be different or bad
to be different? How do we respond to difference? Is a name just another
word, or 1t 15 something more? How closely 15 one’s idenfity connected
to one’s name? What are the implications of changing one’s name?

In terms of difference, today’s society strongly emphasizes tolerance in
the form acceptance and often even celebration of difference. Despite
this, division and alienation as a result of differences continue to anise. If
we adopt an attitude of celebrating difference, can we go so far as to say
that difference 1s always good? While 1t certainly seems beneficial to
recogmze, value, and appreciate difference 1n general, 1t doesn’t
necessanly seem reasonable to sumply accept certain ideological
differences which lead to great pan and suffering. What then should be done? For some, it 15 enough to identify
and understand the reasons for the difference or to promote conversation across the difference, wiule others
claim that steps should be taken to muminize the difference. The Name Jar asks many of these questions in the
context of Unhei’s difference from her peers, particularly in the form of her name, and thus provides an opemng
for discussion of how it feels to be different and the ways in which we should respond to difference in others.

As for identity, the term 15 generally used in phulosophy to refer to
whatever it 1s that makes an entity recogmzable as distinet from others, 1n
this case the set of charactenistics that distingwishes one person from an-
other. The Name Jar particularly addresses social identity, the way in
which individuals define themselves in relation to others. This 1ssue 13
seen in the storv as Unhei changes the way in which she introduces herself
to others depending on prior reactions and on the context of that point in
the story: from saying her real name on the bus to claiming that she does
not yet have a name when she meets her new class, from telling Mr. Kim
her real name to sharing her name choice with her class. What 1s 1t about
each situation that influences this behavior and what can this tell us about
social identity? Themes that naght emerge here include ways in which
one’s identity 15 shaped by family and eulture and the role of peers, fanuly,
and society in supporting or denying the development of one’s identify.

More specifically, The Name Jar encourages a consideration of assimulation, particularly cultural assimilation,
one example of which 1s often the changing of one’s name. What does the choice to change one’s name entail
and what significance does it have? Arpuments in favor of name change for cultural reasons include having an
easily pronounceable name, showing acceptance of the new culture, and mummizing difference, while
arguments against include mamtaiming enltural identity, keeping fanmly history and lineage alive, and retaining
connections. The Name Jar shows Unhe: expeniencing many of these conflicting pressures: wanting to fif in
with her new classmates and not be teased for her Korean name yet retaiming strong ties to this name through
her famuly culture and name stamp. Discussing these 1ssues begins to address the question of what connection
peoples’ names have with their identity and whether or not this connection 1s the same for everybody or not.



THE NAME JAR

WHAT DOES YOUR NAME MEANz?

Lesson Description

The intent of this lesson is to inspire students to develop/
enhance their capacity for empathy. By reading The Name
Jar by Yangsook Choi, students will begin to understand
the importance of being accepting of and learning from
cultural difference. Sharing their thoughts in a talking
circle will allow students the opportunity to identify
situations in their own lives where they have been new to
a city or country and have experienced similar feelings of
fear and uncertainty as those of Unhei, the main
character. This story offers teachers to incorporate issues
of social justice, acceptance and inclusion into their
classroom discussions. The story builds upon the idea that
young students can and do have the agency to spur
positive change in their own lives and the lives of others
through their social interactions. The lesson culminates
with an arts-based activity in which students make their
own name stamps using a variety of materials they have
brought from home.

DESIRED RESULTS

Fundamental Concepts/Skills:
Immigration

Inclusion/Empathy

Acceptance of Cultural Diversity

Big Ideas/Essential Question:

1. Understand the importance of respect for difference
inside and outside the classroom

2. Appreciate the diverse backgrounds and cultural
heritages represented in their classroom

3. Explore the history of their own name and learn about
the history behind their classmates names

4. Encourage development of student’s oral
communication skills by sharing meaningful , personal
stories

5. Encourage student agency by asking them to think of
ways that they can be do a positive thing for someone
else (social justice = social action)

Reading: 1. Read and demonstrate an understanding of a
variety of literary, graphic, and informational texts, using a
range of strategies to construct meaning

Oral Communication:

1. Listen in order to understand and respond
appropriately in a variety of situations for a variety of
purposes

2. Use speaking skills and strategies appropriately to
communicate with different audiences for a variety of
puUrposes

Visual Arts:

Apply the creative process to produce a variety of two-
and three-dimensional art works, using elements,
principles, and techniques of visual arts to communicate
feelings, ideas, and understandings

Comprehension Strategies:

|dentify several reading comprehension strategies and use
them before, during, and after reading to understand
texts.

Demonstrating Understanding :

Demonstrate an understanding of the information and
ideas in oral texts by restating the information, including
the main idea and several interesting details.

Making Inferences/Interpreting Texts:

Use stated and implied information and ideas in oral texts
to make simple inferences and reasonable predictions,
and support the inferences with evidence from the text

Extending Understanding:

Extend understanding of oral texts by connecting the

ideas in them to their own knowledge and experience; to
other familiar texts, including print and visual texts; and to
the world around them

Creating and Representing (Visual Arts):

Create two- and three-dimensional works of art that
express feelings and ideas inspired by activities in their
community or observations

of nature

Lesson Goals

By the end of this lesson students will be able to:

1. Understand what it means to feel empathy and share
this understanding by responding to read aloud prompts
and/or by connecting read material to their own personal
experiences

2_ Infer meaning from a text via the use of textual and
pictorial clues

3. Demonstrate active listen skills by listening to a read
aloud text

4. Use speaking skills to communicate their thoughts/
axperiences to their classmates



Key concepts and/or skills to be learned/applied:
Background Knowledge:

1. Empathy

2. Acceptance

3. Cultural Diversity

4. Immigration

9. Students have been assignad the homework task of
asking their parents/caragivers about the history of their
name. Students were encouraged to ask questions such
as, what does my name mean? What language is it? Was
| named after anyone special?

PLANNING INSTRUCTION

Student Groupings Instructional Strategies

1. Whole Class Discussion (Reading/Talking Circle)
2. Individual Work (Art Activity)

3. Read Aloud (teacher lead)

4. Reader Response (group discussion)

Accommodations

Students who speak languages other than English can be
encouraged to write their name in their mother tongue in
addition to English.

LEARNING EXPERIENCE

Motivational Hook (10 MINUTES):

Teacher will begin lesson by greeting students in a few
different languages. It is most effective to use greetings
that reflect the linguistic diversity of the classroom. Ask
students if they know greetings in any other languages.
Once the students have assembled in the reading circle,
the teacher will prompt the students with the following
question to activate prior knowledge on the topic of im-
migration: Do any of you remember a time when you
maoved to a new city or country? How did you feel? Once
students have an opportunity to respond, explain that we
will be reading a story about a little girl who moves to a
new country.

Discussion Questions Before Reading (10 MINUTES):

1. What is your name? Do you have a nickname? How did
you get your name or nickname?

2. Doeas your name mean anything in another language or
did it belong to someone else in your family?

Read Aloud of “The Name Jar” (25 MINUTES):

Teacher will perform a read aloud of the text with the
students, pausing intermittently to ask questions or allow
for student comments. As the teacher discusses the
avents of the story and students make predictions of what

will happen next, students should be encouraged to think
about how Unhei feels as she begins her life in a new
school and a new country. Students are also encouraged
to reflect upon what Unhei's classmate, Joey, does to
make Unhei feel welcome in her new class. Students who
have emigrated from another country will be able relate
their experiences to those of Unhei. Particular attention to
the picturas in the story and “reading” Unhei’s reactions
and those of her classmates will help students with
developing English ability to follow along with the story.
After reading, students form a talking circle and are given
the opportunity to share their reflections to the text —
either by recalling important events from the story or by
sharing a personal experienca.

MName Artwork (20 MINUTES):

In this arts-based activity, students will be asked to design
their own name stamps using a combination of materials
provided in class. The materials selected should reflect
some aspect of the student’s cultural background. For ex-
ample, one student might want to use plaid material or
pattern to reflect their Scottish or Gaelic heritage, chop-
sticks to represent their Chinese or Korean heritage, etc. If
students are not able to complete their name stamps by
the end of the period, the teacher may offer students
more time during the next class or assign the remainder
of the task as homework.

Assessment of Reading Comprehension during fafter
Read Aloud: Teacher will ask students various prompts
during and after the read aloud activity to gauge their
general level of understanding. Prompts may be to recall
important events from the story, describe their favorite
part of the story, describe emotions or other
representations in pictures/text, and to relate the text to
their own personal experiences.

Example Prompts:

1. How do the other children respond when Unhei
introduces herself on the bus? Why do they act this way?
2. How does Unhei feel by the time the bus arrives at
school? How can you tell?

3. Have you ever had an experience like Unhei's?

4. Do you think that the children on the bus could have
respanded to Unhei's name in a different way? What
could they have done, and how would that have made a
difference?

5. What should we do when we have difficulty
pronouncing other peoples’ names?

6. How does Unhei explain her wish for an American name
to her mother? How doas her mother respond? Do you
agree with Unhei's mother that being differant is a good
thing?

7. In what ways are you different from other people?



THE NAME JAR

STORY MAP

Instruction: Have students write a five sentence summary of The Name Jar in the story map by using
the information in the “5Ws-and-1How" chart and the “Character Traits” chart.

BEGINNING

Unhei rode the bus to school on her first day to an American
classroom.

MIDDLE

1. Unhei felt her small red stain pouch in her pocket because
her name stamp was there.
2.

3.

END

Unhei pressed "Chinku®, meaning friend in Korean, on the piece of
paper next to her name.
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Just Like Us activities:

http://hel enthorpe.wordpress.com/discussion-
quide/
http://www.loc.gov/teachers/classroommaterial s/
|essons/american-dream/procedure.html
http://www.bacareerguide.org/home/index.php?o
ption=com_content& task=view& id=88& Itemid=
90

http://www.tatteredcover.com/event/helen-
thorpe-just-us

Under the Same Sky activities:
http://media.us.macmillan.com/teacher squides/9
780374480653TG.pdf
http://www.wisconsinhistory.org/whi

http://www.ailf.org/teach/l essonplans/|essonplan
s.shtml

http://us.macmillan.com/author/cynthiadefelice

My Name Is Maria Isabel activities:
http://pi cturebookmonth.com/2012/11/why-

pi cture-books-are-important-by-alma-flor-ada/
http://www.blackbirdandcompany.com/samples/
L1 My%20Name%20is%20Maria%20Isabel _Sa

mpl e.pdf
http://www.rif.org/documents/us’My-Name-1s-

Maria-1sabel-All.pdf

The Name Jar activities:

http://www.teachi ngchildrenphil osophy.org/wiki
[The Name Jar
http://www.devel opi ngagl obal perspective.ca/wp-

content/assets/unitplans/gr2/Immigrants Tale.pd
f
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Photo Cards Source:
David Giffey.Struggle for Justice: The Migrant Farm Worker Labor
Movement in Wisconsin (1998).Wisconsin Labor History Society.

http://apa.si .edu/kacc/Events'Y angsook.htm

*All activities were created based on the New York State common core standards for education: http://www.p12.nysed.gov/
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