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Introduction

This report gives an overview of the qualitative analysis of 82 interviews that were conducted with
participants of liberal adult education in ten countries within the framework of the European BeLL study.

The interviews were analysed by the national research teams in the ten partner countries. This overall
report is based on those national qualitative reports. It follows the same structure as the national reports
and uses statements from all countries to exemplify the results.

The aim of the qualitative interview analysis is to illustrate and complement the results of the statistical
analyses. They are aimed to

e llustrate and complement the results of the statistical analyses with respect to the benefits and their
individual dimension (i.e. change of attitudes, self-concept, learning biography, behaviour) and social
dimension (i.e. family life, social networks);

e find out whether, and if so how, participants of liberal education courses reflect on their learning
experience, whether they are aware of any benefits and able to name them;

e explore possible connections between the benefits and find observable external benefit criteria;

o explore the extent to which the emergence and development of benefits depend on course-related
aspects such as the teacher (personality, expertise, and teaching approaches), the group, the teaching
methods, and so on, as expressed by interviewees based on their experiences;

e identify ways in which benefits of liberal adult education, according to leaners, emerge and develop in
real-life and biographical contexts, and ways in which they interrelate with them.

To answer these questions, we analysed what participants report about their participation in liberal adult
education courses, about their experiences in liberal adult education courses and about the impact that
participation has on their lives. We want to know how participation in liberal adult education affects and
changes participants’ attitudes, self-concepts, learning biographies, and their learning behaviour as well as
their everyday lives, and how participants do assess this. This approach allows us to find out if and how
participants of liberal adult education courses reflect on their learning experience, if they are aware of any
benefits and able to name them, how they explain or justify the efforts they undertake as learners and how
they define the role adult education plays in their real life contexts. Moreover, this approach allows for
drawing conclusions and hypotheses with regard to possible effects of personal benefits on social
environments based on participants’ reports.

Additionally, the researches paid attention to country-specific aspects that appear to have an impact on the
ways in which participants experience and report benefits of learning. Among the research questions that
have been formulated in the course of the research, this is not the core one since BeLL cannot aim at
comparing national education systems. However, awareness of national characteristics is needed to assure
an adequate interpretation of the results. These aspects are discussed in the national reports and in
likewise in the overall report and taken into consideration here where appropriate.
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In the context of the qualitative research report, as in the whole BelLL study, we operationalise ‘benefits’ as
effects and changes for the better in participants’ attitudes, self-concepts, learning biographies and learning
behaviour as well as their everyday lives AND, through this, their social environment (real-life contexts).

Below these domains we address the benefit categories that have been developed in the theoretical parts
of the study and applied in the quantitative part of the analysis. However, the qualitative part of the analysis
illustrates and differentiates the quantitative parts of the study, and it helps to identify ways in which
benefits of liberal adult education emerge and develop in real-life contexts, and ways in which they
interrelate with them. Through this, the qualitative part of the study also helps to identify hypotheses and
research questions for further research.

However, on the basis of the qualitative report, we do not attempt to identify different factors that impinge
on changes in real-life contexts apart from or accompanying participation. Moreover, we do not seek to
trace back the development of benefits in learning processes as such. Findings in this respect would be
very interesting but have to be reserved for further research. Nonetheless, we will present findings on
relevant factors for the development of benefits throughout reported experiences from adult education
courses, such as the learning relationships of participants with teachers and fellow learners as well as
personal, thematic learning interests. They also allow for interpretations on the relationships between single
benefits categories and for participants’ attitudes towards liberal adult education and participation.

Chapter 2 of this report gives a summary of the methodological approach used to analyse the interviews.
Chapter 3 presents the results for all benefit categories. The remaining chapters give insight into specific
issues in connection with the analysis of benefits: most important benefits (chap. 4), external, observable
criteria of benefits (chap. 5), development of benefits within the course context (chap. 6), and relationships
between benefits (chap. 7). Finally, chapter 8 presents some conclusions of the qualitative BeLL research.

The interview guidelines and the code list are available in the appendix, as well as the national case
schemes, which give more information about the national samples. All quotes in this report can be identified
by country and case. GER_A, for example, refers to case A from the German sample. The case scheme in
the appendix gives basic information on the respective interviewee.
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1. Methodology

This report presents the findings of the qualitative component of BelLL that consists of a series of semi-
structured interviews with women and men of various age groups and educational levels in all the partner
countries of the project, who attended adult learning courses in the recent past. They were asked to reflect
upon their learning experience, their reasons why they engage in adult learning activities, the benefits (if
any) they draw from these activities, and more generally on how they see the role of adult education in their
everyday life.

Research design

The qualitative component of BeLL is to be understood in the context of an overall sequential (quantitative
followed by qualitative) mixed-methods research design (Kelle 2006: 08) consisting of a large-scale survey
in each of the ten partner countries’ of the project, and a subsequent series of 82 qualitative interviews
with selected respondents of the survey. The rationale behind the qualitative component of the study was to
provide more in-depth and more contextualised insights into how people perceive the outcomes and
benefits (effects and changes) of participating in adult learning courses. Whereas the survey provided
information about the degree to which adult learning courses are seen as beneficial and relevant by the
participating population, the qualitative interviews provide “rich” information about what such courses
actually mean to them, how the courses in which they participated fitted into their life history, what (precise
and specific) reasons led them to participating and how the benefits developed etc. In terms of research
strategy, the qualitative interviews aimed at complementing the survey data by rich and unstandardised
data and thereby obtaining an overall richer and more accurate picture of the participants in adult learning
coursesz). Incidentally, the interviews also allowed to grasp culturally different understandings of adult
learning. This is particularly useful in the context of a comparative study that covers countries where adult
learning has very different histories and traditions.

The interview data are analytically treated as one single data body that is analysed transversally along a set
of common dimensions.

Data collection

The qualitative part of BeLL (Workpackage 5, WP 5) was carried out in all ten partner countries after the
survey. Besides a series of closed survey questions, the survey questionnaire also contained three open
questions, two of which asking to name outcomes and benefits (effects and changes) and one asking the
respondents to describe the outcomes and effects (immediate or long term) of their course participation.
The third open question asked the respondents to give examples to illustrate the development of their
benefits in relation to certain course related aspects like trainer, methods or group. The results were pre-

" Czech Republic, England, Finland, Germany, Italy, Romania, Serbia, Slovenia, Spain, Switzerland.

21n Hammersley's terminology, we can say that we applied a strategy of “triangulation as validity-checking” and
“triangulation as seeking complementary information” (Hammersley 2008).
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analysed (themes and frequency tables). On this basis, we then developed the interview questions and,
subsequently, adapted the code system for the qualitative analysis of the interviews (cf. below).®

The survey questionnaire included a question asking whether the respondent would be willing to be
contacted for a longer interview at some later point. Of the total 8’646 respondents to the national surveys,
27 per cent accepted to be contacted. Of these, 82 people were finally interviews some months after the
survey (8 respondents per country, except for Spain where 10 people were recruited for an interview). The
national research teams were given the instruction to purposefully select a group of respondents that
reflected the diversity of their national sample, namely in terms of gender, age, level of education and the
number of courses that the person had taken in the 12 months preceding the survey®. The different national
teams made slightly different choices, however the overall resulting sample of interviewees was overall
quite similar in structure to the national survey samples, especially in terms of gender (about two-thirds
women) and age (c.f. appendix). Compared to the survey sample, the qualitative sample had a higher
proportion of “active” learners (i.e. people who had attended more than one adult learning course over the
12 months preceding the survey) and a somewhat lower proportion of respondents with low professional
qualifications (see below for details).

The final composition of the group of interviewees was not completely under the control of the research
teams, as many of the respondents to the survey who had stated their readiness to be interviewed finally
did not make themselves available after all (some did not respond at all to the e-mail inviting them for an
interview, whereas others declined the invitation). In some countries (Germany for example), finding
enough interviewees was a real challenge. In other countries (Switzerland for example) finding a sufficient
number of respondents was not a problem, but certain categories of potential respondents were particularly
hard to mobilise®. Where a purposive sampling strategy was not entirely successful, the national teams
pragmatically resorted to a strategy of opportunistic sampling6

The interviews were done in the months following the survey, either face-to-face or over the phone, and
lasted between 20 and 45 minutes. All interviews were audio-taped.

The topic guide for the thematic interviews was developed through a collaborative process under the
responsibility of the work package leader: the latter developed a first version of the interview guide, then
discussed it with selected partners first, before submitting a draft version to all national teams for feedback
(via google groups). On the basis of the feedback from all partners, the work package leader then finalised
the definitive topic guide, which each national team translated back to their national language(s). In parallel
with this consultative process, the leader of the qualitative work package also pre-tested a version of the
topic guide (two pilot interviews in Switzerland), which led to some minor adjustments of the guide.

® The open survey questions, their purpose, and construction as well as the results of this part of the study are treated
in depth in the context of other parts of reports on the BeLL study.

* Our overall sampling strategy could be described as a purposive sampling (Luborsky & Rubinstein 1995; see also
Elam et al. 2003).

® In Switzerland for example, young people did not react to our mails.

6 Opportunistic in the sense of taking the opportunities that arise (e.g. interviewing the respondents willing to respond)
(see also Ritchie & Lewis & Elam 2003 and Luborsky & Rubinstein 1995).
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The final topic guide had the following structure: a first introductory section in which the interviewee was
asked about his/her participation in adult learning courses over the 12 months preceding the interview
(what courses, why, in what professional context etc.). In the second section the respondents were asked
to elaborate on the benefits they thought they gained in participating in these courses (personal, but also
career related benefits, social networks etc.). In the third section the respondents were then invited to
speak about how these benefits “came about’, e.g. what elements contributed to making these courses
beneficial to them (such as: the quality of the trainer, the learning methods, the other participants, etc.). In
the final part of the interview, the respondents were asked to reflect more synthetically on their experiences
(their overall assessment of their learning experience etc.). The topic guide contained the complete set of
benefits from the survey - that is, the benefits mentioned in the survey questionnaire as well as additional
benefits that were found in the analysis of the open questions (see appendix for the full topic guide).

The interviews followed the logic of the semi-structured interview (Arksey & Knight 1999): the topic guide
served as a general guideline, but the question wording and sequence could be handled flexibly by the
interviewers. Additional questions could be asked as necessary. More generally, the interviewer had a
leeway to add or reformulate questions, or drop questions (if an answer had already been provided
spontaneously, for instance). Overall the interviewers mostly respected the general structure of the
interview guide.

All interviews were carried out and fully transcribed by the members of the national teams in the national
language(s) of each country7. Subsequently, selected extracts of the interview materials were translated
into English (see next section).

The resulting data body comprises approximately 1200 pages of interview transcripts (between 10 and 20
pages per interview).

Research ethics

All interviewees gave their explicit consent to being interviewed and to being audio-recorded. They were
informed of the context of the study and the use that would be made of their data.

The interview data were anonymised in such a way as to make sure neither the respondents themselves
nor other people they are referring to in the interview (such as trainers, adult learning institutions, etc.)
cannot be identified. The interview transcripts contain no information allowing to link back the interview data
to the survey responses of the interviewee.

To further preserve the anonymity of the interviewees, the list with the full demographic characteristics of
our interviewees (such as place of residence, name of course providers, employment status, etc.) is not
integrated to the present report. Only a simplified list is added to the report itself.

Data analysis

The interview data were analysed on the basis of a systematic coding, following the approach suggested by
Saldafia (2012). This type of analysis consists of a systematic coding (breaking down) of data according to

"In Switzerland, interviews were done in German.
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a code list (or code systems), in such a way as to identify (practically and theoretically) relevant patterns.
The coded segments are then grouped and synthesised ‘up’ into (more general) categories, which in turn
get linked to more general themes and (theoretical) concepts.

Code system and test coding

The analysis was carried out stage-wise, using a combination of deductive and inductive coding (also called
"hybrid" coding, cf. Fereday & Muir-Cochrane 2006). The code system (and the categories and themes that
were developed on the basis of the coding process) was developed gradually and collaboratively. The
concepts (the benefit categories named above that were used, operationalised and expaned in the BelLL
study)9 to which the codes, categories and themes finally were linked were given from the start and
developed on theoretical grounds (cf. overall final report).

The final code system had the following (main) categories (cf. Appendix 2 for the full code system):

e Benefits

e Development of benefits

e Relationships between benefits
e Reasons for participation

e External criteria.

Each of these categories had a number of subcategories and codes'®. The most important categories were
"benefits", “development of benefits” and “relationship between benefits”. The categories "reasons for
participation” and "external criteria" were less central and served the purpose of collection additional
information that could help interpreting the information coded under the main three categories.

This code system was taken from the qualitative analysis of open survey questions and further developed
in a stage-wise collaborative process, in the form of various (virtual or real) workshops whose aims were to
test for the applicability, common understanding and adequacy of the code system.

The starting points were the set of concepts that had been developed earlier for the BelLL survey and the
set of codes that had been developed through qualitative content analysis of the open questions in the
survey (cf. Survey Report and Overall Research Report). The leader of WP5 first instructed all national
teams to run a first test coding (with the initial code system) on an interview by the British team. She
collected all test codings, discussed the outcome in a small working group11 that identified a series of

8 Codes, in Saldafa's terminology, are short words or phrases ("tags") that are more general than the coded text
segment itself, but that remain close to the original text

o Key concepts are for example: Locus of control, self-efficacy, tolerance, trust, social network, sense of purpose in life,
civic competence, etc. (see Glossary in the appendix).

%The category "benefits" for example had 17 subcategories and 80 codes, of which 11 inductive codes.

" The leader of WP5 and two members of the German and Finnish teams.
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issues to submit to all national teams for discussion 2 (disagreements over the interpretation of certain
codes or categories, for instance, or suggestions for the inclusion of new codes, or for the renaming of
codes). On this basis, the code system was adjusted and complemented'®, and guidelines for a second test
coding elaborated.

The second test coding was done by all national teams on a second interview done by the British team,
plus on two national interviews (in original Ianguage)”. Like for the first test, the coded materials (in
English) were collected, issues to be discussed identified by a sub-working group, and then submitted to
collective discussion to all national teams. On this basis, the coding system was again adapted'®, and
actually more or less "stabilised"'®. It was also decided that the national teams could add additional codes,
meant for use on their national data only, in cases where the common code system did not allow to capture
some significant specificity of their data"’.

Full coding

On the basis of this second test coding, the guidelines for analysis were again revised (see Appendix). On
these grounds, all national teams were then instructed to code all their national interviews (in original
language). At least two people per national team were involved in this coding: a main coder, and a second
coder who systematically counter-checked the codingm. Disagreements over the coding were discussed
between the main and the second coder, and where necessary, submitted to all national teams for
collective discussion (via google groups). Where major difficulties arose in the application of the code
system, the national teams were asked to translate the "problematic" passages into English and submit
them to a collective discussion'®.

Throughout the coding phase (starting with the first test coding), analytic memos and google groups
discussions were used to discuss coding divergences and open questions and keep track of assumptions
or hints for the interpretation of the data. In each national research team, all codings were carried out by
one researcher and counter-checked by a second researcher to assure the robustness and internal validity
of the coding. Apart from two research teams who used coding software (Maxqda and Atlas.ti), all other
research teams coded their data manually (see coding example in the Appendix).

12 Many of these discussions took place over google groups; some in person.
® The main changes concerned the codes; the main categories and subcategories remained unchanged.
1 Interpretation workshop 1, see Appendix xx.

® As at the previous stage, the changes concerned the level of codes only; the main categories and subcategories
remained unchanged.

16 Only very minor changes were made to the code system after that.

" The elements coded with country-specific codes only are not reported in this report, but only in the national
qualitative reports.

'® The data were not double-coded.

'® Most issues could be resolved without modifying the code system as such.
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Throughout the process, the team leader of the qualitative workpackage (in co-operation with the project
leader) of the project provided the national teams with standardised supporting materials, namely (see
attachment):

- Analysis guidelines for each of the three interpretation workshops
- An each time updated code list (final version s. appendix)

- A glossary with definitions of the pre-defined benefit categories and codes (developed for the
survey)

- Atemplate for the selection and translation of interview statements
- Atemplate for the case schemes

- A structure for the qualitative reports on the interview analysis (this overall report adopts the same
structure as the national reports).

An external expert was consulted in the process of data analysis, who advised on the staging, management
and documentation of the process, and on quality criteria to be kept in mind?.

Reporting of results

The results of the complete analysis of the interview material were reported first in qualitative country
reports written by the national teams (in English) that were transmitted to the leader of WP5. On the basis
of these reports, the key findings were synthesised into the present overall qualitative report. The national
reports and the overall report on the interview analysis are structured according to the coding categories.

To make the national data accessible to all team members and to the leader of WP5, each national team
was requested to translate parts of their data into English. In parallel with the full coding of the national
interviews, each team selected approximately 25% of their qualitative data for translation, based on
guidelines given by the leader of WP52". The quotes in the present report and in the country reports in
English are all drawn from these translated segments materials?®. The interview segments that are quoted
in this report (and in the preceding national reports) were only slightly edited and “cleaned up”.

Validity, reliability and generalisability

D DrLea Sgier, professor of qualitative research methodology, Central European University, Budapest.

2! The national teams were instructed to choose segments of the interviews that contained particularly meaningful
statements. For the main category "benefits", they were asked to select all segments that gave a particularly interesting
picture of the benefits that were key to the respondent; that illustrated changes in the participant's life particularly well;
and that showed a perceivable connection between the benefits and the courses that the participant attended. For the
categories "development of benefits" and "relationship among benefits", the instruction was to translate all relevant
segments of the interviews.

2 However the analysis as such is the result of the analysis of the full data material.
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Various procedures were implemented in the course of this qualitative part of BeLL to ensure the validity
and reliability (replicability) of our findings and, more generally, the transparency of the whole research
process.

Validity (accuracy of observation) was ensured by:

e Providing detailed guidelines to all national teams at all stages of data collection and analysis (topic
guide, successive versions of the code system), and writing up;

e Implementing an elaborate collaborative process throughout the research (as described above),
and namely at the stage of data analysis. The aim of this process was to ensure that all
researchers involved in data analysis would gradually reach a shared understanding of the codes
and categories; that diverging interpretations would be explicitly discussed and common solutions
sought; and that a common frame would be respected at all times;

e A systematic counter-checking of all (final) codings of the interview data by a second researcher.

e A systematic quality check of the work of the national teams by the leader of WP5%.

These four procedures have ensured a high degree of consensus over the code system, and a high degree
of "stability" and consistency in its application. The fact of having translated one quarter of all interview
materials into English further adds to the possibility of checking for the quality of the analysis.

To the extent that reliability (replicability) can be assured in a qualitative research®, it is assured by
providing extensive insights into the process of data collection and analysis (cf. appendices). The
collaborative process put into place to guarantee the validity of our analyses incidentally also support their
reliability: our extensive discussions and formal decisions (guidelines etc.) regarding the analysis assures a
high degree of "plausibility" and "understandability" of our coding logic not only within the research teams,
but also beyond.

When it comes to the generalisability of your findings, we can assume that our qualitative findings — namely
our typology of benefits that people typically draw from participating in adult learning courses — are most
likely valid beyond our sample. Our relatively high overall number of interviews (N=82) allowed for the
identification of recurrent patterns that are theoretically grounded and that "resonate" with the quantitative
survey. We have no theoretical reason to assume that the people who accepted to respond to our
interviews had qualitatively dramatically different views of the benefits of adult learning. Hence we assume
that our results are potentially valid for a wider population of participants in adult learning courses. This
remains an assumption though, as findings based on a non representative small-N sample by definition do
not allow for inferences.

% The request that national teams translate 25% of their interview materials into English also allowed the leader of
WP5 to keep a close eye on the outcomes of the analysis of each national team.

4 The fact of working with small-N non-random samples inevitably sets strong limitations on reliability in its "classic"
sense of full replicability of results. In qualitative research, the requirement of reliability is therefore to be understood in
the softer sense of process transparency (cf. Lewis & Ritchie 2003).
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2. Benefits: Overview and Categories

The interview analysis is based on a hybrid approach, combining deductive and inductive coding. Although
some codes were added or modified, the benefit categories which were developed in the theoretical part of
the study and used in the qualitative part of the survey remained unchanged (see also chapter methodology
above). See also the code system in the appendix.

Overview and summary of the results

In all countries, the majority of the subcategories were found in the interviews, albeit some categories were
found very frequently — like, for instance, mental health or sense of purpose in life -, while others — like civic
competences - were found rarely in most countries.

The following overview considers the whole sample of the 10 countries. National results are pointed out
only occasionally, that is when they differ from the whole sample or highlight specific aspects. For more
information on country specific aspects see the national sections in the final research report.

Predominant benefits
The following benefit subcategories are the dominant benefits in the international sample:
- Social network
- Mental well-being
- Self-efficacy
- Sense of purpose in life
- Changes in educational experiences

- Work-related benefits

- Skills and competences®

“Social network” is clearly a predominant category in all countries and for the majority of the interviewees.
The analysis shows different aspects of this benefit, including social contact inside and outside the
classroom, socialisation and social integration, making new friends and so on.

‘Mental well-being’ and ‘Physical health’ are often interconnected and hard to distinguish (for instance
when relaxation is mentioned, or work-life balance, coping with illness etc.). In many cases, these two
benefits were analysed together, since the connection proved to be strong.

% The code list and analysis guidelines for the interviews labelled this category as ‘Competences’. The category was
renamed in the course of the analysis because ‘Skills and competences’ turned out to be more adequate in both the
survey and the interview analysis.
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The same is true of ‘Sense of purpose in life’ and ‘Self-efficacy’. Although defined as two distinct
concepts, these categories appear as closely interconnected benefit categories in several national interview
analyses.

‘Changes in educational experience’ is a crucial benefit category as well, especially the codes ‘Joy of
learning’, ‘Motivation to learn’ and ‘Sense of achievement'.

In the case of the benefit category ‘Skills and competences’, the situation is more complex, since the list
of potential skills to be acquired in adult education is virtually endless. It was not the aim of BeLL to define a
comprehensive, definite list of all the skills to be acquired in adult education, but the analysis nevertheless
gives insights into the range of skills pointed out by the course participants. Some of the skills reported by
the interviewees are closely related to the course topic, whereas others do not have such an obvious
connection with the course topic and are mentioned as a result of individual reflection and interpretation of
learning experiences.

Categories that play a minor role in the interviews:
- Locus of control
- Trust
- Physical health / health behaviour
- Tolerance
- Civic and social engagement / civic competence

- Family-related benefits

‘Locus of control’ and ‘Trust’ turned out to be the rarest categories. In the case of the other benefit
categories playing a minor role, there are some indications that these benefits might be more closely
related to the course topics than the benefits that were mentioned more frequently.

Some national reports suggest that these benefits occur predominantly through courses that are explicitly
aimed to promote these competences. But there are also examples of interviewees that make connections
between other topics and these competences, for example ‘Civic engagement’: A person might acquire
transferable competences - like languages, ICT, communication or the like — for personal or professional
purposes and later on find these competences useful in the context of their community engagement. The
connection between transversal competences and civic engagement is not necessarily based on past or
current experience, it can also be mentioned merely as a future possibility.

The same connection can be found with the other categories — ‘Health’, ‘Tolerance’ and ‘Family-related
benefits’ — where we find direct connections with the course topic — sports, cooking, culture, parenting
courses etc. — as well as benefits that do not seem to be directly connected with the topic, like an ICT
course that enables a person to find information about health or baby care.

Expansion of benefit categories
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As agreed in the consortium, the national research teams were allowed to define additional codes for their
national interview analysis, but any new benefit categories that might emerge from national analyses were
supposed to be discussed and developed in the international consortium.

One potentially new benefit category was discussed in the consortium early in the research process: Self-
development. Since it was decided during the survey development to subsume this benefit under the code
‘Self-discovery’ (category ‘Self-efficacy’), it was not defined as a separate benefit category for the interview
analysis either. However, some national qualitative analyses suggest to reconsider this decision since the
researchers found it difficult to subsume self-development under ‘Self-discovery’.

Apart from the issue mentioned above, no new benefit categories were developed, but the national
analyses led to some suggestions for new codes within the benefit categories. These codes are discussed
in the national reports but not included here, since they were used in the national analysis only.
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Benefit categories

The following synthesis and interpretation of the national analysis is based on the national qualitative
reports and the statements’ templates provided by the 10 research teams.

3.1 Sense of purpose in life

Codes:
- New inspiration
- Structure in daily life
- Sense of belonging to a community
- Self fulfilment & joy of doing
- Wider life circles
- (New) hobbies
- Respect

‘Sense of purpose in life’ is one the central categories found in the interviews. All codes were found, but
‘Structure in daily life’, ‘Sense of belonging to a community’, and ‘Respect’ are mentioned less frequently by
interviewees than the other codes in this benefit category.

New inspiration

Participants mention new inspiration quite often and in different contexts, including professional activities or
daily life. New inspiration is described either in a concrete, instrumental way or as a general feeling.
Participants connect inspiration with the idea of opening up their minds, discovering new ideas and
possibilities, stimulation and enrichment, depth, quality of life, or mental challenge. Inspiration is linked to
cognitive, emotional, social and practical experiences.

Among other effects, liberal adult learning is reported to be helpful as a source of inspiration for
professional activities in a general way, described as a sense of increased creativity that has an impact
on one’s working life, or in a specific way when leading to concrete ideas about how to solve professional
problems. In some cases, this is to do with work-life balance. New inspiration with regard to work overlaps
with the benefits category work-related benefits in cases where inspiration is perceived as improving job
performance.

Examples:
Also, | found the topic for my paper for the professional exam in a training course. (SLO_C)

Swedish plays an important role in my life. Apart from really having an interest in starting to learn this
language, it's a good replacement or supplement to what | do in my day job, working on very boring
and technical topics. (SWI_D)
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| just think it's nice if you have somewhere else to go for intellectual input other than work. | use my
brain a lot, write a lot of designs, so it’s a bit of a break if | can do something else but still use my head.
Something to give the brain some fresh air. Sometimes that can help you take a step back. (SWI_C)

Another inspirational context described in the interviews is daily life. Inspiration is for instance viewed as
something that became possible because of specific skills acquired in courses, as for example language
skills or ICT skills widen access to the internet or other information sources. Inspiration here means either
new ideas or fresh perspectives on old ones.

“We are very pleased about all the things we can discover, and we can find so much information on
the Internet, and not only from Romanian sites, since we can understand English too.” (ROM_NV)

“Since I've been photographing, well, been on this course, | look at the newspapers, magazines,
images, differently.” (SWI_B)

Other participants point at new inspiration as a general enrichment of their lives or as a challenge to
routine, without connecting this inspiration with specific skills. This idea is often connected with enrichment
and quality of life and based on an attitude of progress and discovery.

Examples:

It's enabling me to delve into other areas of knowledge. [...] and to gain experiences. And it's helping
me to develop and enrich my life. (GER_C)

So it has actually expanded my horizon. (SWI_A)
Feeling progression towards something positive. (ENG_V)
You think differently, some kind of directions open up, that you want to discover. (SLO_F)

| think that you remain mentally capable or able in other ways to open yourself up to something new or
to occupy yourself with different things other than those which you mainly encounter in your working
life. Because, at the end of the day, your everyday life is characterised by your job [...]. It's a way of
coming face to face with new things for which | otherwise wouldn’t have the time. (GER_B)

When new inspiration is described as a generalised experience, it seems to be part of the participants’
identity as learners. This seems less the case where inspiration is explicitly connected with the skills that
were acquired in a course. But in all the cases reported above, new inspiration appears to have a
connection with personal development as an on-going process.

Structure in daily life

Adult learning courses can help learners create or maintain a structure when work or family routine is no
longer provides a framework for daily life, as several interviewees pointed out. This benefit was found
predominantly with learners who are not on the labour market due to retirement, unemployment, illness or
parenting.

The function and importance learners attach to this benefit in their lives differ in many ways. Some typical
meanings could be distinguished: The structure that course participation provides can help preventing
chaos, emptiness, boredom or exclusion in the very pragmatic sense of keeping people busy and part of
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a social context. And it can go beyond the practical issue of structuring days and weeks towards a more
identity-related purpose in the sense of assuring the regular availability of learning when ‘being a learner’
is essential to a participant’s identity. A third meaning found in the interviews is the connection of external
and internal structure, when structuring daily life enables the person to recognize and handle their own
goals and interests by structuring them alongside the courses.

Examples:

On Mondays | go to a painting class which lasts all day. On Tuesday evenings | have Romanian. On
Wednesdays | go walking. On Thursdays | attend a breathing exercise and fitness class and then in
the evening | currently go to a painting class at the adult education centre. (GER_A)

Now and then | have to fit in what | do around them. Sometimes | have to say, ‘No, I'm not free then
because I've got a seminar.” They're definitely a priority. Saying that, my motorbike is my number one
priority. [pause] But after my motorbike, the seminars are an immediate second. (GER_A)

Yoga encouraged me to wake up at a really early hour, to have an organised day and to set different,
measurable goals. | can relate this to this personal coaching, which was also about finding
measurable goals and inner inspiration. (SLO_G)

Sense of belonging to a community

The benefit of belonging to a community shows strong overlaps with benefits coded as ‘Social network’.
Community-related experiences were rarely coded in the category ‘Sense belonging to a community’. The
few cases that were coded here point at communities of people with a specific interest in the course
topic, like writing courses and networks, local communities, clubs or — in a broader sense — culture and
tradition.

Examples:

..but I never really knew that | always wanted to be in a writing community, in which | can belong to
and feel to be a part of it. (FIN_D)

Then | think it is related into that social thing, but in a wider sense, belonging into something | don’t
know whether it is tradition or group or what ever. If you think about weaving carpets so then
belonging and connecting on that tradition, so that you understand and can potentially pass it on
through your own products. But but this is more related on that specific topic. (FIN_G)

| felt the need to belong to something. ... We do have a club where we play rummy and so on, but it's
very important to be active at this age. If you're not active it's a tragedy — you might as well go straight
to the hospital. (ROM_V)

In single cases, providers can be viewed as communities too, especially by learners who choose the
same provider for all their learning activities, seeing this provider as a community of teaches and learners
that is essential to one’s own learning experiences. Example (originally coded in the ‘Social network’
category).

Examples:
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Through the college I've [...] got more involved in what's happening. It's an agricultural college and
they’ve got a charity event coming up in June which I've been involved with. (ENG_V)

Plus being part of Leeds Met is great, having the student card, being able to use the union. That
has been nice too. (ENG_R)

Self fulfilment and joy of doing

This benefit category was rarely found, which might have to do with the fact that self-fulfilment is named by
the participants less explicitly than other aspects of personal development. The few examples of explicit
notions draw a direct line from a specific activity to joy of doing and the perception of development:

This change in my thinking brings great results. My flat is very beautifully decorated with flowers
and with decorations from dry plants and fruits. | can also bring together such colours which fit to
my flat — it means if it is bright or dark — and with the furniture. | can recognise the style of the
equipment in a flat and in each room. (CZE_A)

Firstly, it's the joy of being able to learn the language in itself and secondly, it's the fact that I'm
fulfilling a wish. It's something | always wanted to do but I'd never got around to finding the time for
it until now. (GER_D)

It is worth mentioning, however, that this benefit shares several connotations with other codes under the
categories ‘Sense of purpose in life’ and ‘Self-efficacy’. Aspects of self-fulfilment can be found in the
participants’ accounts in statements that point at personal growth and personal development.

Another benefit category that has a definite similarity with self-fulfiiment is ‘Changes in learning
experiences’, because benefits that might be coded as ‘Self-fulfilment’ are mostly reported as experiences
that changed over time and are directed towards a desirable future.

‘Joy of doing’, finally, could in some cases also be coded under the category of ‘Skills and competences’,
especially when ‘Joy of doing’ is not mentioned explicitly but expressed indirectly in the way participants
talk about the skills they acquired.

Wider life circles

This benefit was not coded often either. But some participants explicitly mentioned wider life circles in the
sense of having new things to do or finding alternative ways of spending spare time. Mostly, they speak of
activities linked to specific skills — especially languages —, which is seen as widening opportunities in a
personal or professional context.

Examples:

This way | met other cultures, their history, the way of life of other nations, met various people, but the
complete cultural shock | experienced in Japan and it was in the positive sense. This experience
enriched my life in a way | can’t describe. | learned a lot about alimentation in those countries, and
about habits and customs. (SRB_J).
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In one word | can say that learning a language has opened up many opportunities for jobs, traveling,
various life opportunities and points of view, a whole new world opened up for me because a second
language gives you completely new opportunities, and you discover new interests. (SRB_Z)

For the film course — I've started looking at movies differently and watch films | wouldn’t have touched
before. (SWI_A)

Other experiences were reported which could be understood as ‘Wider life circles’ but were described (and
coded) in the other categories — especially ‘Social networks’, ‘Participation in society’ and ‘New hobbies’ —
and were coded in those categories.

(New) hobbies

What was said above for wider life circles is also true for the ‘(New) hobbies’ category. Participants report
many new activities they took up in connection with new courses, activities that are mostly related to the
course content, but they do not typically call these activities hobbies. In some cases, however, they do:

I will never become a professional dancer, but for me personally, as a hobby, this will always be an
option. (ROM_T)

For example, sewing, it’s just a hobby and | always gladly made my own clothes and now I've learnt to
do it from scratch using a pattern. And, well, it's very rewarding. And it's great fun. (SWI_F)

Most participants who talk about new activities do not specify the status of these new activities in their
personal life contexts. These cases are likely to be found in the ‘Skills and competences’ or ‘Sense of
purpose in life’ categories, if described mainly under the aspect of new inspiration. An example:

InDesign — | was a journalist by profession and then thought about retirement. Now | write my own
stories from my life, or | wanted to write our family history, so the children had something to keep. |
wrote them down then thought, what now? Publishers wouldn’t be interested in family history. |
thought I'd like to make my own book. So | did the course and learnt how to do it. (SWI_F)

Other participants give the impression of seeing activities they took up in connection with a course and kept
doing on a regular basis not as hobbies but as something that might become of vocational use or
develop into a profession altogether, a sideline activity or ‘Civic engagement’. Examples (the first one is
from a former doctor who quit her profession to become a novelist after taking up writing as a hobby):

| didn’t know before if | could do it, write like this, or if it would be any fun for that length of time, and
actually — almost every day | sit at the computer for about 5 or 6 hours and write something. (SWI_A)

Basically | have always been a bit interested in studying more in that direction of programming in
knowing the tool, that | could later use for private or work purposes. (SLO_D)

Yes, | got to an idea, that | later discussed it in detail in my paper, and that is the foundation of a book
club within the patient society | work at. That would be a club for reintegration into society for people
who were cut away from society during medical treatment, maybe because they lost their job, maybe
because they isolated themselves, because they were maybe ashamed to admit their sickness in
society. (SLO_E)
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None of the three participants cited above would call their activity a hobby, and the examples could also be
assigned to ‘Wider life circles’. They are nevertheless put here in the context of ‘New hobbies’, since they
might exemplify a substantial aspect of adult learning: a tendency to use courses for personal
development without separating personal, professional and social goals. In the BeLL interviews, this
can be observed especially with very active learners, that is, participants who engage in more than one
course at a time.

Respect

Very few participants describe their own being more respected by others as resulting from participation
and new skills, but in some cases this benefit seems to be implicitly reported in connection with ‘Self-
confidence’ and social benefits. Some participants describe positive reactions of their social network or of
other course participants, which can be interpreted as respect in the above-mentioned sense.

When respect is reported in connection within the course context, it is mostly to do with improved
competences. In other cases respect is about being underrated as a learner and being able to prove
one’s will and ability to achieve one’s learning goals. The latter was reported for instance by an older
woman whom the teacher and the group tried to dissuade from taking an ICT course together with young
people. As she enrolled anyway and managed to keep up with the group, she reports the other participants
and the teacher as being impressed and paying respect to her courage and learning skills:

Examples:
People perceive me now as a person with a wide horizon. (CZE_F)

With support, maybe. Or with support and maybe also encouragement, or also admiration, because |
had very definite results, not everyone has had such definite results... You know, people travel, but |
had so many problems with that, even though | could go, but | thought | couldn’t or was not allowed to.
| don’t know what | thought, it is like this now. (SLO_A)

Ah, yes the class, they were somewhat sceptical at the beginning, until they realised that | really was
working on a book and that something was coming from it, and that made an impression. (SWI_F)

Several participants speak about respect not in the way this benefit was defined here, but in terms of their
own increased respect for other people, which is mentioned in connection with language and humanities
courses, creative arts and competencies like communication. These benefits belong to the categories of
tolerance and trust.

3.2 Self-efficacy

Codes:
- Self-confidence

- Confidence in own skills
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-  Self-discovery
- Self-motivating
- Self-control

In some countries, the researchers felt the need to add a code named self-development, personal growth,
personal development or personality-development.

Since it was decided not to add a new code during the interpretation workshop (see. chap. Methodology),
the statements that were assigned to the new code/category self-development (or similarly named codes)
in the national analysis are attributed here to the code of ‘Self-discovery’.

All the codes included in the category ‘Self-efficacy’ play a prominent role in connection with the benefits
reported by the participants. Only one code — ‘Self-control’ — appears to be less relevant for the inter-
viewees.

Self-confidence

Not surprisingly, ‘Self-confidence’ is reported as a core benefit in all countries. As the term has become
common in everyday language, many interviewees mention self-confidence or related terms like self-
esteem without explaining their understanding of the term. But, as the following examples show, the term
self-confidence typically appears in connection with other benefits (bundles of benefits), which allows for
understanding in what contexts learners situate self-confidence.

The following examples are only a few out or a large number of similar statements collected in BeLL. They
suggest that ‘Self-confidence’ is mainly seen either as the result of positive learning experiences or as a
consequence of the skills and competences acquired in the courses.

In the cases where self-confidence is seen as caused by positive learning experiences, the interviewees
emphasize aspects like: to learn new things, experience or develop the ability to learn and achieve specific
goals, to experience the support of teachers and groups, to get energized.

When interviewees report self-confidence as a consequence of the skills they acquired in the courses,
self-confidence is very close to, but not identical with ‘Confidence in own skills’.

| feel better in the group and have more self-confidence. (CZE_B)

| strengthened my self-confidence because | learn something new again. | was proud of myself that |
made such an improvement. | became more responsive and confident when communicating in
Spanish. (CZE_B)

| have got better self-confidence, | value myself for my thoughts and | respect my environment.
(CZE_A)

My self esteem got better, | saw that | can also do this and | have more courage. | had to dance
perfectly. ... Well you had to be careful, very careful. (RO_T)

Self-confidence definitely increases, you are in a better mood, have more energy and than you
basically develop everything. You get a sort of energy there, that you might lose it elsewhere, and
then you finish other things with it. (SLO_C)
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The interviewees link self-confidence with a variety of psychological aspects like courage, pride, self-
esteem, spontaneity, which points to the relevance of liberal adult education in the context of personal
identity.

As can be seen in the examples above, self-confidence often appears in a sequence with other benefits.
Linguistically, the benefits are linked either by ‘and’/comma, or by ‘because’. While the latter draw a causal
relationship, the former do not explicitly define the type of relationship between self-confidence and other
benefits.

Confidence in own skills

Statements that refer to specific skills instead of the person as a whole are coded as ‘Confidence in own
skills’. A variety of examples highlight the significance interviewees assign to the term confidence when
applied to skills and competences. The dominant meaning of confidence here is: being able to do new
things or being able to do things better than before. We find here the whole range of skills and
competences acquired in courses as possible sources of self-confidence. In the (very frequent) case of
language courses, confidence in own skills is mostly exemplified by the ability to communicate, in relation
with other course topics the learners mention specific activities - like writing, dancing, handling a computer
— or products they are able to create, which may be photographs, food, flower arrangements and so on.

In some cases, confidence in own skills means mainly confidence in one’s learning skills.
Examples:

| was able to better understand Spanish texts, | became more active and self-confident in
communication. Indeed, my listening improved too. So, if | should sum it up, the course met my
expectations — improvement in all language aspects. (CZE_B)

(...) the difference between before and after the course... is that now, when | see cases like this,
where someone asks me for support, or psycho-pedagogical support... | didn’t know how to handle
that kind of things, but now... | might still need some support myself because | do not know
everything yet, but | feel that | will be able to identify a few things, to know when to diagnose...It
makes you feel more secure... (ESP_J)

And when you realise ‘I can learn that, | can learn something new", then that's satisfying and you
think: ‘So | could do this, too, or even this.” (SWI_F)

| didn't know before if | could do it, write like this, or if it would be any fun for that length of time, and
actually - almost every day | sit at the computer for about 5 or 6 hours and write something. (SWI_A)

Self-discovery

The interviewees report changes and achievements in their personal development, which on one hand is to
do with self-discovery in the sense of acquiring insight, new knowledge or new views of one’s own
personality, on the other hand with the discovery of new interests, talents or possible activities that
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were not considered before. Moreover, some interviewees describe a general sense of opening up one’s
mind and widening future opportunities for personal development.

Examples

it's like, it's arrived, it's like you have the inner will to want to do more, it gives you this joy that if you
achieve this, you can do more, you can achieve more. (ENG_T)

Definitely the changes were just positive and | am very glad that they happened. | feel the
development especially in being more open, tolerant, having higher self-esteem, pleasant feelings
coming from reaching a set goal. | also feel very motivated to continue studying Spanish. But this is
probably a natural reaction to the positive experience. (CZE_B)

... where | could reinvent my self-image as a student, get the courage to try something, and also to
recognise and eliminate a subconscious, deep-seated fear. And for your sense of well-being that's a
massive enrichment and relief. (SWI_H)

As mentioned above, in some national analyses new codes were defined to cover personal development
in a broader and more identity-related way than was suggested by the code ‘Self-discovery’. Here
participants do not focus on the discovery of specific features or talents but speak of their development as a
whole person, suggesting that their discoveries affect their identity as a whole.

These statements are assigned here to the ‘Self-discovery’ category, but it should be kept in mind that
some partners assigned a new code to cover self-development. Examples:

Yes, | see here on the one hand my personal growth... (SLO_E)

... but maybe the most important thing was the fact that my self esteem increased and | got to know
my limits and to rediscover myself... develop my ear for music, so to say, on different dance rhythms....
| discovered that | can also succeed in this field, now being a bit modest, no? | managed the music,
the moves that weren’t easy and | learned them in a rather short period of time. | had some big moves
and not everyone could have reached this level. Now, to be honest, we had to be at the same level
with the event, which was pretty big. (RO_T)

Firstly | had the opportunity to write poetry and songs and see those great writers and great musicians.
Secondly, | became more spontaneous in expressing emotions through artistic creativity. Yes, there
were many role models for me... and | also had the opportunity to become friends with people who
were older than me. (ROM_AS)

Self-motivating

Self-motivation here means the ability to do what needs to be done, without the influence from other people
or situations. This was not coded very often in the interviews, which does, however, not necessarily mean
that the interviewees do not experience self-motivation. Many participants report experiences like ‘I feel
motivated to ...", which simply does not allow to draw clear conclusions about the origin of the
motivation. Two typical statements for these cases is:

| am experiencing this very intensively, because | have been doing this for two years, and this is the
third one... and | am very motivated... and | want to learn it... | really like it... (ESP_J)
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And when you realise ‘I can learn that, | can learn something new’, then that’s satisfying and you think:
‘So | could do this, too, or even this’ . (SWI_F)

Several statements with similar content suggest that course participation reinforces learners’ existing
motivation to learn. The fact that statements like the ones quoted above lack any reference with the
course context — the teacher, topic or group — can be seen as possible indicators of self-motivation.

Another important aspect to consider here is the fact that liberal adult education is usually attended
voluntarily, which might cause participants to “hide” or forget to mention their self-motivation in the
interview because it is to some degree a precondition to liberal adult learning. This cannot be clearly
evidenced through single statements, but if interpreted in the case context at least some interviews inspire
this suggestion. The following statement gives an impression of this line of thought:

It began after | finished studying. At first | needed a [pause] bit of a break and thought to myself,
‘Finally, | don’t have to study anymore.” That mindset lasted for around a year until | started thinking,
‘No, that's somehow not right.” And then, somehow, | felt totally motivated again to do something other
than work. Just like that, something predominantly for me. So | began to learn Swedish. (GER_F)

What | find is, unlike school, you're doing what you're really interested in. Or I'm quite interested in it
so that's why I'll do it. It's just motivating. You learn better and you enjoy it more. (SWI_C)

Self-control

‘Self-control’ was reported by relatively few interviewees. In some cases, however, this benefit played a role,
especially in connection with courses that were aimed at improving communication and social skills.
Examples:

I've become much more confident in my ability to respond. | mean, restraining spontaneous anger —
and thinking: “How can | do this differently?” | knew how to respond but this course encouraged me
and, because the focus is on my reaction, | could change and it was more constructive for my way of
thinking. (SWI_H)

Yes, there were benefits. Because of mastering these techniques, | developed self-control in dealing
with a conflict when it appears, self-control in dealing with my emotions when | have to plan a big
activity, and it was very useful for me to resort to this course and remember it as a reference point,
even in my daily activities. (ROM_SN)

I mean | thought that sickness drags you down. But this can’t happen unless you admit it. (ROM_SI)
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3.3 Locus of control

There were no pre-defined codes for this subcategory. Overall, the interviews confirm the results of the
open questions of the survey in the fact that locus of control does not play a significant role as benefit
of adult learning in the learners’ spontaneous reports. But it is worth mentioning that we found some
statements that match the locus concept. These statements were mostly coded (or double coded)
under the category of sense of purpose in life.

The few statements that match the category locus of control include the following examples. One case
focuses on a sense of self-responsibility and the experience of control over the daily life
activities — including self-organised learning, participation in two courses and the autonomous
structuring of daily life — as opposed to the other-directed situation of employees (the interviewee is
unemployed and engages in a one-year continuing education period). The second case is an older
woman who describes her gradually taking control over her life over the past years using the
rather unusual expression of “...given me solidity”. In contrast to the first example, where a new, on-
going development towards more control in daily life is described, the second example is described in
retrospect as a process that affected the learner’s identity in its integrity as well as her connection with
society. Finally, the third example mentions control over the participant’s iliness.

And | now (...) have another form of pressure, which | largely put on myself, but always with an eye on
the future, on my own future — because I’'m much more flexible at the moment. If | see that I'm getting
in my own way, because | somehow feel like | need to do something for this course or this seminar
and | neglect two other things in order to do that, then | am actually responsible for myself and can — |
have a better chance of changing things or moving things around. Because | can’t take on so much

that it all falls apart. (SWI_D)

The word | would use is solidity. [...] they have given me solidity in terms of fixing my own intellectual
potential, they have given me solidity in terms of honing skills, they have given me solidity in more firm
friendships and a wider range of acquaintances, um, they have given me fun, um, they have given me
fulfilment | suppose and they have put me firmly in the part of society which is older and still with it and

wanting to be with it. (ENG_D)

With relation to what the situation was back in 2001, 2002 - compared to that, the situation has

changed. | have taken control over this illness of mine as well. (FIN_E)

Due to the very low number of statements, no codes were defined for the category locus of control. On
the basis of the quoted examples, two tentative, in-vivo codes could be suggested for eventual
further analysis: ‘Getting in my own way’ and ‘Solidity’.
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3.4 Social network

Codes:
- New networks
- Social interaction

- New friends

Social benefits are one of the most important and most frequently reported benefits. For several
participants, ‘Social network’ is the primary benefit. However, there are also participants who attach little
importance to social benefits.

Participants report social benefits occurring in the courses - mostly related to social interaction - as well as
social benefits going beyond the course context widening the circle of friends or the range of wider social
contacts. The three codes are often closely connected and reported as a bundle of benefits in connection
with the social aspects of courses.

New networks

Many participants mention new contacts they found in adult learning courses. Some mention networks
that include regular meetings, mutual support or common activities, others speak of people they got to
know and stay loosely in contact with for a certain time after the course. In both cases, networks seem to
be valued as essential benefits of course participation.

Participants frequently mention the opportunity to meet new people as a benefit in itself, whether or not it
may result in them finding new networks or even new friends.

Examples:
At every training you meet new people. Every participation means new acquaintances. (SLO_C)
It's ok to chat on the street if someone you know from there passes you by. (FIN_C)

In the case of non-committal networks developing through course participation, social contact seems to
be limited to the course period. Although many participants do not disclose any detailed information on their
networks, there is some evidence suggesting that networks are often temporary. However, some
participants describe the temporary nature of their new networks in a positive light, which can be interpreted
in the sense that they enjoy making social contacts without looking for or expecting long-lasting contacts
and friendships.

In cases where contact after the course period is limited to saying hello when seeing each other on the
street, the courses have clearly not widened the social network permanently, but they may still have
widened the circle of ‘friendly strangers’, which can also have an effect on the way participants feel at home
in their surroundings.

In many cases, new social networks are reported as implying a certain commitment. Interviewees
describe new networks by highlighting specific activities, some of them suggesting that temporary
networks could lead to lasting friendships.
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Examples:

Yes it happened to me with courses. In all the courses that | took | always met people and | made
friends, new people. In this case, two colleagues with the same age as me, well, more or less, and
another one who is a little older than us. We met all together to study so if one of us does not come to
class, the rest of us share with him our notes. | also added more people, some young people, well... in
general... | added them to my Facebook. (ESP_N)

We also celebrate birthdays, or holidays, and everyone brings something to share and we brunch all
together, in the morning... We share food because it is expensive and there are people who cannot
afford this because of the current situation... (ESP_N)

I've been able to make new contacts. My circle of friends and acquaintances has grown. Information is
transmitted better as a result. | get important information and hear about what’s going on in society.
(GER_A)

Some participants mention their involvement in social media networks. This was not mentioned often,
which however does not allow for drawing any conclusions regarding the importance of social media, since
the interview guidelines did not explicitly include this sort of networks.

Example:

We had our private group and we wrote there the meeting hours and even in the night of the ball after
thousand of photos were taken you can think that they were posted on Facebook. .. | am still in touch
with some of them, but with others it's been a while since we spoke. | have their Facebook and the
phone numbers. (ROM_T)

Although the courses were generally not work-related, a number of participants mention that social
networks that came out of liberal adult education courses were occasionally useful in their professional
contexts. Example:

The network made outside class, from talks you have with the colleagues you might find out information
about other people with whom you might collaborate or with whom you can develop a partnership as
well as a general view of the job and the field. (ROM_IM)

Another aspect of new social networks is social or cultural integration. Apart from migrants who are able
to settle with the help of their new networks, a number of interviewees mention social integration in
connection with being out of the labour market and using adult education courses to stay connected with
society. In some cases, integration takes the meaning of mutual support and self-help for people who
share a specific problem or a difficult situation.

Examples:
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It did have a big impact — | think that also thanks to the courses | was able to settle better in Zurich
and integrate in my Brazilian/Swiss circle of friends. (SWI_G)

Socialising is important, because at this age... | don’t have the need yet, | have to say, because | still
have enough acquaintances, but | do know a few colleagues who went mainly to socialise. They
exchange opinions for a bit, and change their everyday environment. (SLO_F)

[...] we were all unemployed and we had time to socialize. Also, we were socializing with our teacher,
she would sometimes drink coffee with us. | made very nice friendships there. (SRB_Z).

We became a good group of people and we have been meeting regularly until now, event if each of us
has their projects [...] [Participating in the course] was very supportive and gave us the chance to
share ideas with others people. It's very important — putting aside from learning things — it's important
to become a group, maybe from the group can come off a new idea, it's important women support
each other. They are in different situation but they can help each other. (ITA_D)

Finally, it is worth mentioning that there is also some ambiguity in the interviewees’ reports about social
networks. Some participants seem to enjoy the new social networks while emphasizing that they do not
have great importance. Example of a participant who sees a specific network as simultaneously important
and irrelevant:

The realisation that we’re just a group who have been on the same journey for a while now. They're
important to me. On the other hand it's irrelevant because | don’t go to that class to get to know people
but to educate myself. When | get to know someone it's a nice bonus but it's neither relevant nor
central. (SWI_E)

Participation in adult education courses do not only enable people to build new networks, it can also cause
a shift or reduction of existing social contacts, especially in cases where participants loose interest in
previous activities when discovering new topics. An example:

I've got a lot more acquaintances now who are also somehow engaged in writing. And I've actually
lost interest in people | used to socialise with, like doctors. And now, you know, | used to hang out
more with people from the medical profession and I’'m bored of them now so your circle of friends can
change. They're different people. (SWI_A)

Social interaction

Social interaction is frequently mentioned as a benefit both with regard to the interaction occurring in the
course and that occurring within the new social networks. Whereas some participants just enjoy
contacts, mutual exchange, or the group atmosphere, others mention mutual support as essential to their
learning success. Another aspect is the role of social interaction as a kind of laboratory supporting the
transfer of new competences into other contexts such as work.

Examples:

Other members of our group behaved friendly, too, and all of us helped and encouraged each other.
(CZE_A)
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How can | work on something with a group. Interaction with other people. | think if you do that again
and again it stays with you and you can apply it in your job too. | can now read something or create
something at work from another perspective. (SWI_C)

It was more because of the socialising that I'd regret something, because for me, Tuesday mornings
were always course mornings and, well, we know each other well by now, and you know a lot about
each other and you have a lot of fun together. (SWI_F)

A number of participants point at the specific benefit of social interaction in the course as a way to relax,
switch off or take a step back from work. In this sense, social interaction can have work-related benefits in
the wider sense of influencing work-life balance.

Example:

It takes a long time for me to unwind after a stressful day. However, joining in with a group of people
practising yoga or jazz dance allows me to switch off completely. (GER-C)

New friends

Not surprisingly, lasting friendships are less often mentioned than social networks and social interaction.
The distinction between acquaintances and friends is in some cases difficult to make, but new friendships
seem in any case to be an important benefit for many interviewees.

Examples:

I've been able to make new contacts. My circle of friends and acquaintances has grown. Information is
transmitted better as a result. | get important information and hear about what’s going on in society.
(GER_A)

‘The long term benefits are the emotional relationships established with those women... (ROM_SI)

So | think that the most important benefit is the fact that I've developed new friendships, and through
these I've got to know myself better. (ROM_AS)

it's nice- at my stage of life- to be close to somebody, it's nice to make friends, it's interesting to make
friends with people who are younger than you and who are treating you as an equal. (ENG_R)

I've met some good friends through it [...] lifelong friends (ENG_V)

3.5 Changes in the educational experiences

Codes:
- Joy of learning
- Motivation to learn

- Learning skills
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- Motivating others to learn

- Sense of achievement

Interview results for this benefit category show that changes in their educational experience play a crucial
role for many participants. ‘Joy of learning’, ‘Motivation to learn’, and ‘Sense of achievement’ often seem to
be intertwined so that these benefits are often difficult to distinguish. The way of speaking about changes
illustrates the fact that benefits are typically reported in bundles, like in the following example:

So for us these courses are a way to feel useful and to gain self-confidence, because we see that we
can do it. Some of us learn faster, others slowly; we struggle, but the joy is immense when we see that
we were able to press the button and make something happen that we understand.... and we are
making important steps. (ROM_NV)

In some cases, changes in educational experience are reported as the experience of becoming aware of
one’s own learning ability, in other cases participants describe an on-going personal development which
consists of having new experiences through learning.

A noticeable aspect of this category is the frequent connection between the benefits of ‘Changes in the
educational experience’ and the voluntary nature of participation in learning activities.

Some interviewees report increased informal learning as the result of participation in courses. This
interesting aspect was not explicitly asked in the interviews, so that we cannot analyse it in depth here, but
it might be worth keeping in mind for further research.

Joy of learning

Many statements provide explicit or implicit evidence of joy of learning when participants describe the
learning process in a positive light. These descriptions focus partly on the learning process -
emphasizing the diversity of methods or interesting topics -, and partly on the skills and competences or
activities participants acquire or perform in the courses.

Examples:

..they taught us in such way that we felt good, we had fun, we laughed, we made jokes but at the
same time we learned so much in such a short period of time so the way in which they taught us was
very efficient and | really enjoyed it. (ROM_T)

| learnt nice new things because of some repetition and some tricks. An example is the arranging of
dry plants using a space — you can do it for example on a piece of a dry wood from a tree or on a
piece of a log. | actually create ‘my nature’ in my home in this way. | enjoy the shapes and colours of
my models. (CZE_A)

Firstly, it's the joy of being able to learn the language in itself and secondly, it's the fact that I'm
fulfilling a wish. It's something | always wanted to do but I'd never got around to finding the time for it
until now. (GER_A)

Benefits of Lifelong Learning (BeLL)

Agreement n. 2011 - 4075/ 001 - 001

Project number — 519319-LLP-1-2011-1-DE-KA1-KA1SCR

This project has been funded with support from the European Commission. This publication reflects the views only of the author,

and the Commission cannot be held responsible for any use which may be made of the information contained therein. 31



In some cases, participants explain their joy as being the result of voluntary participation in liberal adult
learning as opposed to previous school experiences.

Example:

But I’'m not saying that it's like being in school when you don't like doing something. Instead, I've
voluntarily signed up to do this course and | enjoy doing it. [...]... Having fun while learning. Yes.
(GER_C).

Motivation to learn; Motivating others to learn

‘Motivation to learn’ seems to play a crucial role for almost all participants, although they do not always
mention their motivation explicitly. Often, motivation is described when participants emphasize the fact that
their course participation is voluntary and that they would not take the course if they did not want to learn
or if the course did not suit their needs.

Several participants explain how one course led them to the next one because a positive course
experience triggered their motivation to continue learning. Of course, that learning does not necessarily
have to continue in the form of taking another course, it could also be informal learning in cases where
participants do not specify their further plans.

Another observation we can make is that some participants speak of their motivation in a generalized
way, suggesting it has become a personal feature, while others make a connection with specific
competences.

Examples:

What is very important at our age is that we want to learn — we’re not forced to do it like a child who
doesn’t want to go to school but has to (....) But you must know that we take it very seriously and really
do learn. (RO_V)

| am experiencing this very intensively, because | have been doing this for two years, and this is the
third one... and | am very motivated... and | want to learn it... | like it really... (ESP_J)

It had been a number of years since I'd done any courses [...] once | got through the first year, and
looked at the second year, | thought ‘yeah | can do that’ [...] and | wouldn’t hesitate to do another.
(ENG_L)

Yes, it increased my desire to learn foreign languages so | can know what | sing about... (SRB_J).

Well... the motivation that you may have is like... for example, | learned how to handle computers here,
a little bit, then | knew that one thing brings you to another thing... and so you take a course and then
you take another one... and you are learning and you feel very happy, otherwise... next time you will
not [take a course]. (ESP_R)

It is an effort to be perfect, | take learning as an opportunity to train my brainpower to be able to be
active and not to get old. It becomes more and more important when a person is getting old. At the
same time it is a pleasant way to spend your leisure time. | like learning new things. (CZE_A)
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I now motivate myself, so to speak, | want to do it on my own. | don’t really care but there is a bit of
pressure because you want to make progress as a group. You like to be good at what you’re doing
and that definitely helps. (SWI_C)

When participants talk about motivating others to learn, they typically seem to draw connections between
their own motivation and their willingness to motivate others to learn. In some cases, motivating others
to learn is embedded in social or civic activities.

Examples:

Then | have a large number of opportunities to talk about such questions in the trade union sector
where | volunteer as an official. [...] And | pass on what | experience there or use it to motivate other
people to attend such courses. [...]. That's definitely one of my intentions. [...]. ‘This is what |
experienced and learnt by attending. Isn’t that something you want to learn as well?’ (GER_B)

In that manner | motivated others a little bit and they feel similar, very good... (SLO_A)

Several participants mention positive learning experiences in the voluntary setting of liberal adult learning
as opposed to previous school experiences. They describe these positive learning experiences as the
source of their enhanced motivation to learn. In some cases, new learning experiences made as an adult
seems to cause a fundamental shift in the way participants approach learning — which can include a re-
definition of the personal biography as learners.

Examples:

| decided to take the course because | found out from somewhere that it's a course [pause] where
you're allowed to lose track of the rhythm. You see, | have a problem in this area which came from my
mother once saying to me, ‘You're as stiff as a board and there’s nothing you can do about it.” And my
headmaster also once said, ‘You’ve got no ear for music! I'm giving you a D!I" That's made me feel so
unsure of myself for my entire life. And then | read that it's okay or even a good thing to lose track of
the rhythm here. Since joining the course, I've lost the rhythm an awful lot but I've found it just as often
again as well. And that’s given me a great deal of confidence. Definitely [pause] in [pause] my life as a
whole as well. I've learnt that you can fall out of step but that it's also possible to keep dealing with it.
(GER_A)

It's just that ..... studying as an adult — it's slightly different because you’re with like-minded people.
When you do Yoga you’re basically with a group of people who have the same goals. There are no
rebels like you may have had at school, or even in your working life. You’re a group of like-minded
people who may not be of the same abilities but want to achieve the same thing. And that’s to learn
something and have fun doing it. That makes for a pleasant atmosphere. And creates a very positive
experience. Isn’'t that right? | don’t have to be perfect because I'm here of my own accord — but
basically there are also people out there who have a set ambition, applying it to their everyday, and to
a certain extent have the same passion. Or who want to achieve the same as you do. (SWI_C)

Learning skills
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Learning skills are not often mentioned as a benefit, but a number of interviewees describe hom important
learning skills are in their opinion. Some interview examples suggest a close connection between
motivation and learning skills that works both ways: motivation helps people develop learning skills, and
the experience of being able to learn enhances their motivation.

Examples:

...we’re trying to learn, we’re like sponges trying to soak everything in, even though it’'s harder at this
age. Some of us learn faster, others slowly; we struggle ... In the same way, some of us learn words
in the English language faster, others slowly, maybe we forget them faster than we learned them....
(RO_NV)

It makes you more motivated. You could say. Because you approach something new tentatively, not
quite sure if it's a good idea or not. And when you realise ‘I can learn that, | can learn something new’,
then that’s satisfying and you think: ‘So | could do this, too, or even this’. (SWI_F)

Sense of achievement

Many interviewees mention a sense of achievement, either as a general feeling or in the pragmatic sense
of experiencing learning progress, which can in turn enhance further learning motivation, joy of learning,
inspiration or self-confidence regarding one’s own learning skills.

Learners report a sense of achievement in various contexts: for example as an aspect of their personal
development, as evidence that ageing does not mean losing one’s learning skills, or as proof that the
person stands out from the crowd. In the latter case (third example below), learning something unusual can
for instance make a difference in an environment where everybody has similar professional competences.

Examples:

The most important aspect for me is that I'm working to improve myself and my abilities, [pause] that |
have a sense of achievement and that | feel motivated, that is to say that | feel motivated in my
general life. (GER_F)

Kind of like inspiration when you notice that you succeed in something that you thought was difficult or
almost impossible. (laughing) (FIN_D)

It's the personal, you know, sense of achievement, like ‘now | can, | know stuff, almost one hundred
Japanese characters. Wow!" That’'s a bigger success than delivering my 27" draft on ‘European
payment transactions’, which is of course very important in my job, but doesn’t really do it for me
personally. (SWI_C)
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3.6 Mental well-being

Codes
- Well-being in daily life
- Well-being at work
- Good spirits
- Coping
- Quality of life
- Sense of purpose
- Staying active

Most interviewees report benefits that belong to the category of ‘Mental well-being’. One participant
formulated this benefit in a radical way:

At my age | believe that learning is health. (SLO_F)

The others identify a wide range of specific contexts where adult learning courses have an impact on their
well-being.

Apart from the code ‘Sense of purpose’, all codes were used in the analyses, but ‘Well-being at work’ and
‘Good spirit’ appear very rarely in the analyses. The predominant codings in this benefit category are clearly
in ‘Well-being in daily life’ and ‘Coping’.

‘Quality of life’ and ‘Keeping the mind active’ also seem rather important, but may not be coded in some
cases because of being of the overlap with ‘Well-being in daily life’.

Well-being in daily life

‘Well-being in daily life’ is often related to a general feeling of satisfaction or happiness. Specific
characteristics used in the interviews are for instance relaxation, concentration on a specific task or topic,
stimulation and activity. Some participants also mention changes in their daily awareness and aesthetic
perception, which they value as a benefit improving the quality of their life.

‘Well-being in daily life’ seems to have three points of focus: sense of balance or harmony, animation and
stimulation, and (aesthetic) enrichment.

Examples of ‘Well-being’ in the sense of balance:

| find this quite astonishing when I'm painting, for example. Painting simply makes everythin