
   
 

  
 

 
  

 
 

 

 
  

 

 
 

 

  
   

 
 

   
 
 

 
  

 

 

 
 

 

 
 

  
 

 

 

 
  

 
 

 

AP®  ENGLISH LITERATURE AND COMPOSITION  
2010 SCORING GUIDELINES 

Question 2 
(Maria Edgeworth’s Belinda) 

The score reflects the quality of the essay as a whole—its content, style and mechanics. Students are 
rewarded for what they do well. The score for an exceptionally well-written essay may be raised by 1 point 
above the otherwise appropriate score. In no case may a poorly written essay be scored higher than a 3. 

9–8 These essays offer a persuasive analysis of Clarence Hervey’s complex character as Edgeworth 
develops it through literary techniques. They make a strong case for their interpretation of the 
passage. They explore some conflicting elements of Hervey’s self-image and his connection to 
others, as well as his responses to Belinda. They consider techniques such as tone, point of view 
and language, and they engage the text through apt and specific references. Although these 
essays may not be error-free, their perceptive analysis is apparent in writing that is clear, precise 
and effectively organized. Generally, essays scored a 9 reveal more sophisticated analysis and 
more effective control of language than do essays scored an 8. 

7–6 These essays offer a reasonable analysis of Hervey’s complex character as Edgeworth develops it 
through literary techniques. They provide a sustained, competent reading of the passage, with 
attention to techniques such as tone, point of view and language. Although these essays may not 
be error-free and are less perceptive or less convincing than those in the 9–8 range, they present 
ideas with clarity and control and refer to the text for support. Generally, essays scored a 7 present 
better-developed analysis and more consistent command of the elements of effective composition 
than do essays scored a 6. 

5 These essays respond to the assigned task with a plausible reading of the passage but tend to be 
superficial or thinly developed in their treatment of Hervey’s complex character and/or of 
Edgeworth’s use of literary techniques. Although containing some analysis of the passage, implicit 
or explicit, the discussion of how literary devices contribute to the development of character may 
be slight, and support from the passage may tend toward summary or paraphrase. These essays 
demonstrate adequate control of language but may be marred by surface errors. They are generally 
not as well conceived, organized or developed as 7–6 essays.  

4–3 These lower-half essays fail to offer an adequate analysis of the passage. The analysis may be 
partial, unconvincing or irrelevant; the responses may ignore the contradictions and complexities 
in Clarence Hervey’s character or Edgeworth’s use of literary techniques to develop the character. 
These essays may be characterized by an unfocused or repetitive presentation of ideas, an 
absence of textual support, or an accumulation of errors. Essays scored a 3 may contain significant 
misreading and demonstrate inept writing. 

2–1 These essays compound the weaknesses of the papers in the 4–3 range. They may persistently 
misread the passage or be unacceptably brief. They may contain pervasive errors that interfere 
with understanding. Although some attempt has been made to respond to the prompt, the ideas 
are presented with little clarity, organization or support from the passage. Essays that are 
especially inept or incoherent are scored a 1. 

0 These essays do no more than make a reference to the task. 

— These essays are either left blank or are completely off topic. 
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AP® ENGLISH LITERATURE AND COMPOSITION 
2010 SCORING COMMENTARY 

Question 2 

Overview 

Students were asked to read carefully a passage from Maria Edgeworth’s novel Belinda (1801) and to write 
an essay analyzing Clarence Hervey’s complex character. The prompt noted that Edgeworth develops the 
character through such literary techniques as tone, point of view and language. This question was 
intended to assess students’ abilities to read closely, with attention to language and selection of detail, and 
to sort out elements of a self-contradictory, complex character. At the same time, the question was 
intended to assess students’ abilities to write an effective essay — one with a governing central idea about 
Hervey’s complex character, organized in coherent units of analysis and supported with appropriate use of 
evidence from the passage. 

Sample: 2A 
Score: 8 

Witty and insightful observations about human nature strike the reader from the start of this well-
organized, trenchant response. The proposition to be demonstrated is a delightful and surprising one: 
“Clarence Hervey is, by all means, a snob, and he seems constantly on the lookout for other snobs, not to 
encounter, but to avoid.” The response goes on to explore the idea — in paragraphs in which the 
sentences sustain increasingly penetrating analysis — that it is not Clarence alone who “seems to be 
made completly [sic] out of attitude,” but the narrator too. Addressing point of view, the second paragraph, 
as engaging as it is well developed, understands that question 2 has supplied only an excerpt from the 
novel. Thus the essay’s tone is appropriately speculative: “Whether or not Clarence really is disliked 
because of his own personality or because the narrator holds him in contempt is unknown.” Similarly, an 
arguable claim that “[t]he narrator seems to in fact hold a certain … resentment,” in the hands of a student 
prepared to argue with constant reference to and interpretation of the text, emerges as a strength. The 
third paragraph relates tone to characterization in a similarly interesting way; the “judgemental” [sic] tone 
explains inaction, reflecting a fear of being judged. The impressive level of critical thinking continues as 
the student comments on the excerpt’s witticisms. A fine essay like this need not be letter-perfect. If there 
are weaknesses here, they are of two kinds: errors of control (“her and her matchmaking lot”) and errors of 
overreaching. The essay may not demonstrate that “Clarence must suffer being misrepresented,” as it 
maintains in its conclusion, but it demonstrates amply that Clarence is a multifaceted character and the 
passage a complex one. 

Sample: 2B 
Score: 5  

The writer of this essay pays attention to the prompt, discussing how point of view and tone contribute to 
an understanding of character. However, by the middle of the second paragraph, both the potential and 
the limitations of the response are apparent. An interesting portrait of Clarence with attention to the text is 
emerging (“Is he really as pompous as he seems … ?”). It emerges, however, through a mixture of articulate 
analysis and somewhat awkward, inelegant language. We of course look past minor mechanical errors 
(many students, for example, misspelled the main character’s last name), but the discussion of point of 
view is inexact (“third person omnipotent”) and superficial (“This unbias [sic] view allows the reader to 
interpret for themself [sic]”). Reading the tone merely as “rather matter of fact” similarly places the analysis 
of a complex passage in a straitjacket. Picking up strength near the bottom of the first page in its return to 
details of the passage, the response ends with stronger analysis and better use of textual evidence, though 
the quotations are given insufficient room for interpretation. Containing aspects of upper- and lower-half 
responses, this plausible essay’s attention to the prompt and the passage placed it in the 5 scoring range. 
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AP® ENGLISH LITERATURE AND COMPOSITION 
2010 SCORING COMMENTARY 

Question 2 (continued) 

Sample: 2C 
Score: 2 

This less successful effort begins not with an introductory statement or a thesis statement but instead 
with an observation that comes in medias res: Hervey is “‘smitten with ... being the most admired person 
in all companies.’” Most of the sentences that follow lack both coherence and variety. The student tends to 
begin with the character’s name, or a pronoun taking the place of that name, and then to catalogue 
aspects of his character in an order that does no more than mirror their appearance in the passage. 
Missing is engagement of the prompt through organized, patient consideration of Hervey’s complexities. 
The observations are all supportable; none, however, is developed in a way that makes persuasive use of 
Edgeworth’s sophisticated portrayal. Ultimately the analysis that is attempted appears selective, simplistic 
and formulaic (“being ‘all things to all men — and women’ … gives him God-like qualities”), thus limiting 
the possibilities of this response.  
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